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OVERVIEW  

 

This section sets the context for the visit. It should clearly state the mission of the institution. It should 

also describe the characteristics of the unit and identify and describe any branch campuses, off-campus 

sites, alternate route programs, and distance learning programs for professional school personnel. 

 

A. Institution  

 

A.1. What is the institution's historical context? 

A partnership was initiated in 1983 between West Georgia College (now the University of West 

Georgia) and Dalton Junior College (now Dalton State College) to offer a teacher education program in 

Early Childhood Education designated as the Dalton External Degree Program. In September 1998, 

Dalton College was authorized to begin developing its first bachelorôs degrees, and in November the 

institutionôs name was changed to Dalton State College.  

 

The conceptual framework model that was adopted and implemented in fall 1998 for both the University 

of West Georgia in Carrollton and the Dalton program was reviewed by the Education faculty. In order 

to adjust to the difference in governance, the Education faculty refined the conceptual framework. In 

2006, recognizing that the framework guides the assessment system, the faculty reviewed assessments to 

ensure alignment with the framework and agreed to modification and refinement in the design of the 

assessment system. The faculty continually evaluates and assesses the conceptual framework and the 

assessment system. 

 

Dalton State College received developmental approval from the Georgia Professional Standard 

Commission for the Early Childhood Program and ESOL Endorsement in March 2007, and at that time 

a decision was made by the faculty to change the conceptual framework. The unit and representatives 

from Dalton State Collegeôs Schools of Liberal Arts and Sciences and Mathematics met in spring 2007 

to develop the mission, beliefs, and unit goals as part of the conceptual framework. A ñsummary 

conceptual frameworkò was written by the unit to submit with the new secondary mathematics and 

biology programs to the Georgia Professional Standards Commission in fall 2007. In fall 2008 the 

Conceptual Framework was expanded to include input from public school partnerships.  

 

A.2. What is the institution's mission? 

The mission of Dalton State College consists of the following core commitments:  

1) selection, support, and development of a talented, caring faculty and staff dedicated to scholarship 

and creating an open, cooperative, technologically enhanced learning environment;  

2) excellence in a learning environment dedicated to serving a diverse student body, promoting high 

levels of student achievement, and providing a range of educational and student life opportunities and 

appropriate academic support services;  

3) public service through continuing education, economic development, and cultural activities that 

address the needs and improve the quality of life of the region;  

4) continuous improvement in all aspects of its operations through the use of inclusive, participatory 

planning and meaningful assessment.  

 



In fulfilling its mission, Dalton State College (DSC) seeks to prepare and inspire its students to be active 

members within their professions and communities. As Dalton State College looks to the future and its 

place in a competitive, global society, it seeks to build upon its strengths as one of the most 

academically respected, student-oriented, and community-centered institutions of its kind. 

(From Dalton State College 2008-2009 Undergraduate Catalog, p. 9) 

 

A.3. What are the institution's characteristics [e.g., control (e.g., public or private) and type of 

institution such as private, land grant, or HBI; location (e.g., urban, rural, or suburban area)]? 

Dalton State College is a public college that is designated as an open enrollment college by the Georgia 

Board of Regents. DSC is located in rural northwest Georgia.  

 

B. The Unit 

 

B.1. What is the professional education unit at your institution and what is its relationship to other 

units at the institution that are involved in the preparation of professional educators? 

Currently, the unit is defined as the School of Education (SOE) faculty, site-supervising teachers and 

clinical faculty. With the addition of the five secondary teaching certificates, SOE is forging its 

professional relationships with the Schools of Sciences and Mathematics and Liberal Arts. Fall 2010, the 

unit will expand to include representatives from the secondary teaching preparation programs: one 

English, one history, one biology/chemistry, and one math.  

 

B.2. How many professional education faculty members support the professional education unit? 

Please complete Table 1 or upload your own table at Prompt B.7 below. 

 

Table 1 

Professional Education Faculty 

 

 

Professional 

Education 

Faculty 

 

 

Full -

time in 

the Unit 

Full -time in 

the 

Institution, 

but Part-

time in the 

Unit  

Part-time at 

the 

Institution 

& the Unit 

(e.g., 

adjunct 

faculty) 

Graduate 

Teaching 

Assistants 

Teaching or 

Supervising 

Clinical 

Practice 

Total # of 

Professional 

Education 

Faculty 

Number of 

faculty 

15 3 2 0 20 

 

B.3. What programs are offered at your institution to prepare candidates for their first license to 

teach? Please complete Table 2 or upload your own table at Prompt B.7 below. 

 

Table 2 

Initial Teacher Preparation Programs and Their Review Status 

 

 

 

 

 

 

 

 

 

 

Agency or 
Associatio

n 
Reviewing 

Program 

Report 
Submitte

d for 

 

 
State 

 
Status of 
National 

Recognitio



 

 

 
Program 

Award Level 
(e.g.,  

Bachelor's 
or Master's) 

Number 

of 
Candidate

s 
Enrolled 

or 
Admitted  

Programs 

(e.g., 
State, 

NAEYC, 
or Bd. of 
Regents) 

National 

Review 
(Yes/No) 

Approval  
Status 

(e.g., 
approved 

or 
provisional

) 

n of 
Programs 

by 
NCATE  

Early 

Childhood 
Education 

Development

al Level 
 

168 GaPSC No Provisional NA 

Early 

Childhood 

Education 

with ESOL 

endorseme

nt 

Development

al Level 
 

168 GaPSC No Provisional NA 

 

 

 

B.4. What programs are offered at your institution to prepare advanced teacher candidates and 

other school professionals? Please complete Table 3 or upload your own table at Prompt B.7 

below.  

Not applicable for Dalton State College 

 

B.5. Which of the above initial teacher preparation and advanced preparation programs are 

offered off-campus or via distance learning technologies? What alternate route programs are 

offered? [In addition to this response, please review the "Institutional Information" in AIMS and, 

if updating is needed, contact NCATE with details about these programs.] 

Not applicable for Dalton State College 

 

 

CONCEPTUAL FRAMEWORK  

 

C.1. How does the unit's conceptual framework address the following structural elements?  

 

SCHOOL OF EDUCATION VISION  

The unitôs vision is: 

 

To become a 21st-century regional teacher education preparation program of choice. We firmly believe 

that our teacher candidates, as they enter the classroom, will have the self-efficacy to appropriately 

apply their professional content and pedagogical knowledge in a variety of teaching contexts (Gorrell & 

Capron, 1990). The unit will accomplish this vision by closely working with our public school partners. 

Through sharing in the preparation of teacher candidates, we will produce teachers who are ready to 

enter the teaching field demonstrating competence, collaboration, caring, and reflection (each concept 

will be defined within the Conceptual framework) to build effective classroom environments to support 

all learners (Costa & Kallick, 2000; Eisner, 2005; Gardner; 1985; Lezotte, 1997; Stiggins, 1997). 

 

 



MISSION STATEMENTS  

 

Dalton State Collegeôs Mission 

The mission of Dalton State College consists of the following core commitments:  

selection, support, and development of a talented, caring faculty and staff dedicated to scholarship and 

creating an open, cooperative, technologically enhanced learning environment; excellence in a learning 

environment dedicated to serving a diverse student body, promoting high levels of student achievement, 

and providing a range of educational and student life opportunities and appropriate academic support 

services; public service through continuing education, economic development, and cultural activities 

that address the needs and improve the quality of life of the region; continuous improvement in all 

aspects of its operations through the use of inclusive, participatory planning and meaningful assessment.  

 

In fulfilling its mission, Dalton State College seeks to prepare and inspire its students to be active 

members within their professions and communities. As Dalton State College looks to the future and its 

place in a competitive, global society, it seeks to build upon its strengths as one of the most 

academically respected, student-oriented, and community-centered institutions of its kind. 

(From Dalton State College 2008-2009 Undergraduate Catalog, p. 9) 

 

Unitôs Mission 

Aligned with the college mission, the unitôs mission is to prepare future educators who will challenge a 

new generation of students to reach their highest potential, acquire a love for learning, and become 

productive citizens in a 21st century democracy. Through exemplary teaching, service, and scholarship, 

the unit is committed to preparing educators for a diverse community of learners. 

 

Aligned with the college mission, the unitôs mission is to prepare future educators who will challenge a 

new generation of students to reach their highest potential, acquire a love for learning, and become 

productive citizens in a 21st century democracy. Through exemplary teaching, service, and scholarship, 

the unit is committed to preparing educators for a diverse community of learners. 

 

SCHOOL OF EDUCATIONôS PHILOSOPHY, BELIEFS, AND GOALS 

 

The unitôs philosophy is built on the fundamental belief that all school-aged students can learn. This 

belief incorporates the idea that these learners are unique and capable students who reach success in a 

safe learning environment where the instructional focus is on building communities of learners. These 

learning communities reflect collaborative and experiential inquiry with students, parents, colleagues, 

administrators, and community members. The unit is guided by this fundamental belief which integrates 

the knowledge of best practices for preparing teacher candidates, focusing on state and national 

standards.  

 

The unitôs teaching philosophy aligns with constructivist learning theory. Jonassen (1994) proposed 

seven tenets of constructivist learning environments that best describe the unitôs understanding:represent 

the natural complexity of the real world focus on knowledge construction, not reproduction present 

authentic tasks, contextualizing, rather than abstracting instruction provide real-world, case-based 

learning environments, rather than predetermined instructional sequence foster reflective practice enable 

context and content-dependent knowledge construction support collaborative construction of knowledge 

through social negotiation, not competition among learners for recognition. (p. 35) 



 

The unit recognizes the complexity of constructivist theory. We use and integrate cognitive and social 

branches of constructivist learning theory in order to best meet the diverse learning styles of our teacher 

candidates. A brief overview of the unitôs understanding of cognitive and social constructivism is 

provided. 

 

Based on the work of Piaget (1952), cognitive constructivism focuses on the individual learnersô need 

and not the learner in a social context (Oxford, 1997). Piagetôs work centered on the processes of the 

individualôs understanding: ñwe must study its {knowledge} formation rather than examining only the 

end productò (Kamii & Ewings, 1996, p. 260). On the other hand, social constructivism brings together 

the work of Piaget with that of Bruner and Vygotsky. Social constructivism views each learner as a 

unique individual with diverse needs and backgrounds that are shaped by the social context of the 

learning situation (Bruner, 1997; Phillips;1995: Wertsch, 1997; Wood, 1998).  

 

Based in the unitôs fundamental beliefs and guiding social constructivism philosophy, the unitôs faculty 

developed four professional outcomes for the professional programs: competent, collaborative, caring, 

and reflective. The four outcomes are what we believe our candidates must demonstrate upon program 

completion and are supported by our research based discussed below. 

 

KNOWLEDGE BASE  

Competent Educator 

 

Research supports the belief that effective, competent teachers make a significant difference in student 

achievement relatively independent of any other factors in the schools (Marzano, 2003; Nye, 

Konstantopoulos, & Hedges, 2004). The unit believes that competent teachers have a strong, flexible 

content knowledge base integrated with appropriate pedagogical content knowledge that allows teacher 

candidates to support the diverse learning needs of students (Bransford, Darling-Hammond, & LePage, 

2005; Cummings, 1989; Delpit, 1995; Krashen, 1987). Furthermore, teacher candidates need to be 

introduced to the complexity of teaching. Competent teachers use and draw from multiple knowledge 

bases to plan and deliver instruction including both content knowledge and pedagogical content 

knowledge. Content areas include content knowledge, pedagogical content knowledge, decision-making 

skills, lesson design, knowledge of assessment, differentiated instruction, understanding diversity, and 

technology.  

 

Caring Educator  

 

The unit strives to prepare educators who understand the role and importance of motivating students to 

excel and to be self-confident in a caring, risk-free environment. Gordon (2008) proposes that creating 

an effective learning environment is multidimensional. A teacher must give equal footing to both 

instructional delivery system and connecting with students. By connectedness, Gordon describes a 

teacher who is self-confident in her/his pedagogical content knowledge all the while understanding the 

importance of fostering caring relationships with students in the context of the learning environment. 

The unit recognizes that caring plays a major role in building an effective classroom learning 

environment, but we also celebrate the multiple ways to demonstrate caring in a classroom context. 

Students always remember teachers who care, make class interesting, and teach in a special way. 

 



Collaborative Educator 

 

The roles and responsibilities of teachers in school settings are changing; we have seen a shift from the 

expectations of educator competence in the individual setting toward professional, collaborative 

community expertise whereby educators jointly define goals and take responsibility for all studentsô 

progress (Anderson, Rolheiser, & Gordon, 1998). It is imperative that educators develop collaborative 

skills to work effectively with various stakeholders involved in the educational process (Friend & Cook, 

2003). Through collaboration and supportive interaction within the classroom, school, and community, 

the collaborative educator influences positive student achievement.  

 

Reflective Educator 

 

Boud, Keogh, and Walker (1985) define reflection as an activity in which people recapture their 

experience, think about it, mull it over, and evaluate it. We believe reflective educators consider the 

experiences in which they are engaged, recalling or detailing salient events, and then evaluate the 

experiences to constantly refine and improve their teaching skills. The reflective educator reflects and 

revises practice based upon a commitment to continual growth. We believe our teacher candidates will 

be able to self-assess their abilities to analyze their work through careful consideration and to use the 

experiences to effect student learning and achievement.  

 

CANDIDATE PROFICIENCIES  

 

The unit adopted the 10 INTASC principles and 6 diversity principles (from the Georgia Framework for 

Teaching, Teacher Classroom Observation Instrument, and DSC Assessment of Professional Behaviors 

and Depositions) as the proficiencies that all teacher candidates in the initial teacher preparation 

programs must meet. The INTASC and diversity proficiencies are aligned with the unitôs professional 

outcomes, coursework, and state standards. These proficiencies are assessed in courses through critical 

assessments, transition points, and key assessments. 

 

The unit adopted the nine Georgiaôs ESOL endorsement standards as the proficiencies required for 

teacher candidates seeking the English to Speakers of Other Languages (ESOL) endorsement. These 

proficiencies are assessed by critical assignments in the ESOL courses and are housed in the ESOL 

portfolio.  

 

The National Educational Technology Standards (NETS) developed by the International Society for 

Technology in Education (ISTE) were adopted by the unit as the technology proficiencies required for 

all teacher candidates in the initial teacher preparation programs. These proficiencies are assessed 

through the INTECH training conducted by Educational Technology Center staff. Effective teachers 

model and apply the National Educational Technology Standards for Students (NETSÅS) as they design, 

implement, and assess learning experiences to engage students and improve learning; enrich 

professional practice; and provide positive models for students, colleagues, and the community.  

 

The unitôs assessment system is a systematic evaluation system that is linked to the vision, mission, and 

purposes of the education unit and Dalton State College. The conceptual frameworkôs four core tenets 

(competence, collaborative, reflective, and caring) characterize the framework for our assessment 

system. The unit continuously measures our teacher candidatesô development of these key 



goals/outcomes: competence, collaborative, reflective, and caring throughout the program. Our 

assessment system is organized by these three key areas: to collect and analyze data on the applicant 

qualifications, to collect and analyze data on candidate performance, and to collect and analyze data 

regarding unit operations to evaluate and improve the unit and its programs.  

 

Input was gathered from key stakeholders through multiple focus groups meetings. As the unit adds 

secondary teaching certifications, we have shared our assessment system with these departments for 

feedback.  

 

Teacher candidates are assessed through instruments that gather multiple data sets. First, the six domains 

of the Teacher Candidate Observation Instrument (TCOI) assess the teacher candidateôs ability to plan 

for and to engage students in meaningful and appropriate learning opportunities following the 

constructivist view of learning. It also assesses the candidateôs content knowledge; competency in 

written and spoken language; competency in working with diverse student populations; effective use of 

instructional technology; appropriate use of assessment; and responsiveness to the intellectual, social, 

physical, reflection, and personal developmental needs of all students. Then, the Professional Behaviors 

and Dispositions (APBD) includes elements to assess the candidateôs dispositions of caring (treats all 

with respect, treats all students with fair treatment of all, believes that all can learn), and being reflective 

(reflects upon own behavior, instruction, and student learning). Candidatesô skills are evaluated through 

items included on both the TCOI and APBD (ability to work collaboratively with others and to work 

with diverse individuals). The electronic programs used to house the unitôs data collection are Microsoft 

Access®, Microsoft Excel®, and LiveText®.  

 

Important aspects of the unitôs assessment system are the procedures for continuous collection, 

summarization, analyses, and improvement of the assessment system. Faculty and school partners are 

key stakeholders to review and provide feedback to data collected. The unit uses faculty meetings, focus 

groups, and electronic resources as means to work towards continuous improvement of the unit and 

individual programs.  

 

C.3. How was the conceptual framework developed and who was involved in its development? 

The conceptual framework model that was adopted and implemented in fall 1998 for both the University 

of West Georgia in Carrollton and the Dalton program was reviewed by the Education faculty. In order 

to adjust to the difference in governance, the Education faculty refined the conceptual framework. In 

2006, recognizing that the framework guides the assessment system, the faculty reviewed assessments to 

ensure alignment with the framework and agreed to modification and refinement in the design of the 

assessment system. The faculty continually evaluates and assesses the conceptual framework and the 

assessment system. 

 

Dalton State College received developmental approval for the Early Childhood Program and ESOL 

Endorsement in March 2007, and at that time a decision was made by the faculty to change the 

conceptual framework. The unit and representatives from Dalton State Collegeôs Schools of Liberal Arts 

and Sciences and Mathematics met in spring 2007 to develop the mission, beliefs, and unit goals as part 

of the conceptual framework. A ñsummary conceptual frameworkò was written by the unit to submit 

with the new secondary mathematics and biology programs to the Georgia Professional Standards 

Commission in fall 2007.  

 



Beginning in fall 2008, the unit began the process of further analyzing and revising the conceptual 

framework. Input was gathered from school partners, faculty from the Schools of Liberal Arts and 

Sciences and Mathematics to determine what the unit believes is critical to the success of beginning 

teachers and what proficient teacher candidates should exhibit upon program completion. Based on the 

works of Banks, Cummins, Friend, Gardner, Glasser, Marzano, Nieto, Nodding, Piaget, Spring and 

Vygotsky, the revised conceptual framework emphasizes candidate knowledge of content and pedagogy 

as well as competency in the areas of caring, reflection, and collaboration.  

 

 

STANDARD 1: CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS  

 

Candidates preparing to work in schools as teachers or other professional school personnel know and 

demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to 

help all students learn. Assessments indicate that candidates meet professional, state, and institutional 

standards. 

 

The mission of the School of Education is to prepare future educators who will challenge a new 

generation of students to reach their highest potential, acquire a love for learning, and become 

productive citizens in a 21st century democracy. Through exemplary teaching, service, and scholarship, 

the unit is committed to preparing educators for a diverse community of learners. The goal is to prepare 

competent, collaborative, caring and reflective educators who are committed to excellence in their 

profession. Dalton State College (DSC) and the unit are committed to providing a curriculum that 

ensures teacher candidates know the subject matter they plan to teach and can explain important 

concepts and principles defined in state and national standards. Candidatesô content knowledge, along 

with skills and dispositions, are developed through the general education core curriculum, content 

coursework, professional and pedagogical coursework, and related field experiences culminating in the 

capstone clinical practice.  

 

DSC is an open admission college, and prospective candidates are required to take the COMPASS, a 

placement exam given upon entrance and used for placement and advisement purposes. ECE, ECE with 

ESOL, and secondary education candidates enrolled in the core curriculum (General Education 

Program) are assessed in each academic program according to the institutionôs General Education 

Statements of Learning Outcomes found in the Dalton State College Handbook of Assessment & 

Institutional Effectiveness, General Education Learning Outcomes.  

 

Candidates seeking a baccalaureate degree in the initial teacher preparation programs and ESOL 

endorsement demonstrate acquisition of content knowledge, as described in DSCôs Core Curriculum 

found in the DSC catalog, website p. 154-155 and through specific professional education courses taken 

within the major. Transfer candidates from other institutions must meet the requirements of the 

University System Core Curriculum found on the Baccalaureate Program Sheet. Candidates seeking a 

baccalaureate degree will also be required to demonstrate content knowledge through core curriculum 

and professional education courses taken within the specific major.  

 

Post-baccalaureate candidates, seeking initial certification, must hold at least a bachelorôs degree from 

an accredited college or university. Transcripts are checked for appropriate content knowledge for 

licensure in Georgia and to assure the success of candidates in the classroom. Post-baccalaureate 



candidates must complete 18 hours of prescribed courses or approved substitutions as noted on the Post-

Baccalaureate Program Sheet.  

 

Dalton State College Professional Teacher Education Programs: Initial Teacher Preparation Programs 

and ESOL Endorsement  

 

In spring of 2007, Dalton State Collegeôs early childhood education program and ESOL Endorsement 

program were approved as developmental teacher preparation programs. A developmental program is 

defined by the Georgia Professional Standards Commission as one that has received ñan approval 

decision rendered by the Georgia Professional Standards Commission that indicates a professional 

education unit and/or preparation program is ready to begin to admit students, recommend them for 

certification, and prepare for an initial professional education unit/preparation program approval 

review. Developmental approval indicates that the professional education unit or preparation programs 

have presented convincing evidence that it has the potential to meet performance standards during a 

future on-site review.ò While teacher preparation programs in Georgia are not required to belong to 

Special Professional Associations (SPAs), they are required to be approved by the state and national 

accrediting agency. Georgia Professional Standards Commission (GA PSC) is the state accrediting 

agency and National Council for Accreditation of Teacher Education (NCATE) is the national 

accrediting board.  

 

Traditionally, candidates in the early childhood education program and early childhood education with 

ESOL endorsement program entered the professional teacher preparation program in the fall semester 

only in cohort groups and progressed throughout the professional program in those cohort 

groups. Beginning spring 2010, early childhood education candidates and early childhood education 

with ESOL endorsement candidates may also enter the professional program in spring semesters. These 

candidates will also progress throughout the professional program in cohort groups. This program 

improvement change was made in order to accommodate the growing numbers of teacher candidates as 

well as to help with retention of teacher candidates who may otherwise have had a year before entering 

the professional program. Candidates enrolled in the early childhood education program or early 

childhood education with ESOL endorsement program must successfully complete the requirements of 

each block before progressing to the next. 

 

Dalton State Collegeôs School of Education is seeking developmental approval for five secondary 

education programs in spring of 2010: biology, chemistry, English, history, and math. Candidates 

seeking initial teacher certification in the secondary programs will progress throughout the professional 

program in professional education semesters. Candidates enrolled in professional education semesters 

(secondary education programs) must successfully complete the requirements of each professional 

semester before progressing to the next.  

 

ECE and ECE Post-Baccalaureate Professional Programs  

 Block I Courses and Field Experience (fall and spring) 

 Block II Courses and Field Experience (fall and spring) 

 Summer Block Courses, Field Experience  

 Block III Courses and Field Experience (fall and spring) 

 Block IV Clinical practice (fall and spring) 



ECE with ESOL Endorsement and ECE with ESOL Endorsement Post- Baccalaureate Professional 

Programs  

 Block I Courses and Field Experience (fall and spring) 

 Block II Courses and Field Experience (fall and spring) 

 Summer Block Courses, Field Experience, plus ESOL Endorsement course if applicable 

 Block III Courses and Field Experience (fall and spring) 

 Block IV Clinical Practice (fall and spring) 

 

Secondary Programs: Biology, Chemistry, English, History, and Math (beginning Fall 2010) 

 PES 1 Courses and Field Experience (fall, spring, and summer) 

 PES 2 Courses and Field Experience (fall, spring, and summer) 

 PES 3 Courses and Field Experience (fall, spring, and summer) 

 PES 4 Clinical Practice (fall and spring, only) 

 

1a: Content Knowledge for Teacher Candidates 

 

1a.1. What content knowledge tests are used for the purpose of state licensure and/or program 

completion? If the state has a licensure test for content, what is the overall pass rate? What 

programs do not have 80% or above the pass rate? 

The Georgia Professional Standards Commission established the Georgia Assessments for Certification 

of Educators (GACE) Content Assessment as the state licensure exam. Candidates in the early childhood 

education program and the early childhood education with ESOL endorsement program must pass the 

GACE Early Childhood Education Content Exam in order to obtain a teaching certificate. The GACE 

are criterion-referenced, objective-based assessments designed to measure a candidate's knowledge and 

skills in relation to an established standard. 

 

Teacher candidates enrolled in the early childhood education program and the early childhood education 

with ESOL endorsement program at Dalton State College have performed exceptionally well on the 

GACE Early Childhood Content Assessment. All programs are well above the 80% pass rate 

requirement. The high pass rate is evidence of candidatesô content acquisition. Many graduates of the 

initial teacher preparation programs at Dalton State College elect to take middle grades and/or high 

school GACE Content exams immediately upon passing the early childhood GACE Content and also 

experience a high rate of success in these areas.  

 

Candidates completing the secondary initial teacher preparation programs in biology, chemistry, 

English, history and math will be required to pass the GACE Content exam for their particular program 

for teacher certification. GACE Content Early Childhood exam pass rates are reported below for each 

program. 

 

Table 4 

Pass Rates on Content Licensure Tests for Initial Teacher Preparation 

Program Date Name of Licensure 

Test 
# of Test 

Takers 
% Passing State 

Licensure Test 
Early Childhood  Spring 2009 GACE Content ECE 85 99% 

 
Post-Baccalaureate Spring 2009 GACE Content ECE 2 100% 



Early Childhood 
ECE with ESOL 

Endorsement  
Spring 2009 GACE Content ECE 

(there is no state 

content test for ESOL 

Endorsement) 

84 99% 

Post-Baccalaureate 

ECE with ESOL 

Endorsement 

Spring 2009 GACE Content ECE 
(there is no state 

content test for ESOL 

Endorsement) 

2 100% 

Secondary Math, 

Biology, Chemistry, 

English, and History 

Spring 2009 N/A for Developing 

Program 
0 ------ 

Overall Pass Rate Spring 2009  0 99% 
 

 

 

1a.2. What data from other key assessments indicate that candidates in initial teacher preparation 

programs demonstrate the content knowledge delineated in professional, state, and institutional 

standards?  

The unit uses data from three key assessments (TCOI, GPA, and GACE Basic Skills) to demonstrate 

that teacher candidates acquire content knowledge in professional, state, and institutional standards. 

Spring 2009 Block IV data on the Teacher Candidate Observation Instrument (TCOI), studentsô grade 

point average and GACE Basic Skills Assessment indicate that teacher candidates in the initial teacher 

preparation programs at Dalton State College are able to successfully demonstrate the content 

knowledge delineated in professional, state, and institutional standards.  

 

1a.3. What data from other key assessments indicate that candidates in advanced teacher 

preparation programs demonstrate the content knowledge delineated in professional, state, and 

institutional standards?  

Not applicable for Dalton State College 

 

1a.4.What do follow-up studies of graduates and employers indicate about the graduatesô preparation in 

the content area? If survey data are being reported, what was the response rate? 

Data from Spring 2009 employer and graduate surveys indicate that teacher candidates in the initial 

teacher preparation programs as well as the ESOL endorsement program at Dalton State College are 

able to effectively demonstrate content knowledge in the classroom as evidenced by the data in the 

tables. Surveys results are inclusive of the early childhood program, post-baccalaureate programs, and 

the early childhood program with ESOL endorsement, and are not disaggregated by programs.  

 

Employers list the following as some of the strengths of education graduates from this institution related 

to content knowledge: 

 knowledge of standards 

 deep understanding of many standards 

 communication skills 

 technology 

 they are prepared and meet the job knowing what is expected. They go further in many cases 

than veteran teachers. 



 graduates are better prepared in all areas for teaching positions than most other schools; my 

interviews  with DSC students show that they are better prepared for our students. The ESOL 

certification helps with the teaching of these students. Being prepared in this area is vital. 

 

Graduates made the following comments related to content knowledge on the surveys: 

 I feel well prepared! 

 Professors within the program were highly qualified and were effective in preparing DSC 

students for      the classroom. 

 I feel confident that I will be able to provide standards-based curriculum while creating a safe 

and motivating leaning environment for all students. 

 The courses were rigorous. 

 They provided me with the knowledge of how to work with the standards. 

 I have heard principals comment that new teachers from Dalton State College do not seem like 

new teachers at all. We come out of a program with current knowledge and LOTS of field 

experiences. This preparation has made for a VERY smooth first year of teaching. 

 

The response rate for the 2008-2009 Employer survey was 35%. Of the 43 surveys that were distributed 

at the state and local level, 15 were completed and returned. Plans to improve the response rate of 

employer surveys include a follow-up of the state survey with the resending of the survey on a local 

level to non-respondents after two-weeks and five weeks following the initial survey. Although response 

rate was somewhat low, employers of graduates from Dalton State College School of Education 

expressed a consistently higher level of satisfaction with graduatesô content knowledge than do 

employers statewide. Of the employers responding, 100% stated that they would encourage other 

teacher candidates to attend the teacher preparation program at Dalton State College.  

 

The response rate for the graduate survey was 45.5%. Of the 33 surveys that were distributed, 15 were 

completed and returned. Plans to improve the response rate of graduate surveys include a follow-up of 

the state survey with the resending of the survey on a local level to non-respondents after two-weeks and 

five weeks following the initial survey. Graduates from Dalton State College expressed a significantly 

higher level of confidence in their preparation in content knowledge in their field than did graduates 

statewide. Of the graduates responding, 100% of Dalton State College graduates ñstrongly agreedò that 

they were able to demonstrate broad, current, and specialized knowledge in their field while 57.7% of 

the graduates statewide ñstrongly agreed that they were able to demonstrate broad, current, and 

specialized knowledge in their field. 

 

1b: Pedagogical Content Knowledge for Teacher Candidates 

 

1b.1. (Programs Not Nationally Reviewed) What data from key assessments indicate 

that candidates in initial teacher preparation programs demonstrate the pedagogical content 

knowledge and skills delineated in professional, state, and institutional standards? [Data for initial 

teacher preparation programs that have been nationally reviewed or reviewed through a similar 

state review do not have to be reported here. Summarize data here only for programs not already 

reviewed. A table summarizing these data could be attached at Prompt 1b.4 below.] 

Data from the Teacher Candidate Observation Instrument (TCOI) and Assessment of Professional 

Behaviors and Dispositions (APBD) indicate that teacher candidates in Block IV in the early childhood 

initial teacher preparation program and early childhood education program with ESOL endorsement at 



Dalton State College demonstrate a high level of pedagogical content knowledge. Teacher candidates 

are also successful in applying their knowledge of instructional methods and strategies during clinical 

practice as evidenced by the data provided. Dalton State College supervisors evaluate teacher candidates 

in field placements and clinical practice using the Teacher Candidate Observation Instrument (TCOI). 

Site supervisors evaluate teacher candidates using the Assessment of Professional Behaviors and 

Dispositions (APBD). Although data have not yet been collected for teacher candidates in the secondary 

programs (biology, chemistry, English, history, and math) due to the developmental status of these 

programs, the same assessment instruments and process will be used in each of these programs.  

 

1b.2. (Programs Not Nationally Reviewed) What data from key assessments indicate that 

advanced teacher candidates know and apply theories related to pedagogy and learning, are able 

to use a range of instructional strategies and technologies, and can explain the choices they make 

in their practice. [Data for advanced teacher preparation programs that have been nationally 

reviewed or reviewed through a similar state review do not have to be reported here. Summarize 

data here only for programs not already reviewed. A table summarizing these data could be 

attached at Prompt 1b.4 below.] 

Not applicable for Dalton State College 

 

1b.3. What do follow-up studies of graduates and employers indicate about graduates' 

preparation in pedagogical content knowledge and skills? If survey data have not already been 

reported, what was the response rate? [If these survey data are included in a previously attached 

table, refer the reader to that attachment; otherwise, a table summarizing the results of follow-up 

studies related to pedagogical content knowledge and skills could be attached at Prompt 1b.4 

below.] 

Dalton State College annually gathers survey data from completers, graduates, and employers of first 

year teachers. Data from the employer survey, graduate survey, and completer Survey indicate that 

candidates in the early childhood education program, including the ESOL endorsement, at Dalton State 

College are successful in implementing pedagogical content knowledge and skills. Data indicate that 

100% of responding employers either agree or strongly agree that teachers from the Dalton State 

College teacher preparation program are able to understand and use pedagogical knowledge that is 

appropriate for diverse learners. Surveys results are inclusive of the early childhood program, post-

baccalaureate programs, and the early childhood program with ESOL endorsement, and are not 

disaggregated by programs.  

 

Specific comments from employers related to teachersô strengths in pedagogical content knowledge and 

skills include: 

 student focused 

 understanding of working with diverse populations 

 ability to work with variety of ability levels within one class 

 willing to collaborate with others and work to design appropriate engaging work for students. 

 

Graduate surveys, although 100% agree or strongly agree that they understand and use pedagogical 

knowledge that is appropriate for diverse learners, indicate the following areas for program 

improvement: 

 teaching writing across the grade levels 

 developing units/centers/stations in math and reading 



 

Response Rate for 2008-09 Completer Survey  

In spring 2009, 87 Block IV teacher candidates in the DSC Early Childhood Teacher Education Program 

were asked to complete the Completer Survey at the end of their professional program. The response 

rate was 100%. 

 

1c: Professional and Pedagogical Knowledge for Teacher Candidates 

 

1c.1. What data from key assessments indicate that candidates in initial teacher preparation 

programs demonstrate the professional and pedagogical knowledge and skills delineated in 

professional, state and institutional standards to facilitate learning? 

Data from the Teacher Candidate Observation Instrument (TCOI) and the Assessment of Professional 

Behaviors and Dispositions (APBD) indicate that candidates in the early childhood education program 

and the early childhood education with ESOL endorsement program at Dalton State College are 

successful in demonstrating professional and pedagogical knowledge and skills. Data indicate that 

teacher candidates are able to apply their knowledge of instructional planning and delivery of instruction 

during field placements and clinical practice as evidenced by the data provided. 

 

All elements of the Assessment of Professional Behaviors and Disposition Instrument (APBD) address 

teacher candidatesô professional behaviors and dispositions. Candidates, with few exceptions, meet or 

exceed the unitôs expectations for professional skills and dispositions on the APBD as determined by 

site teachersô final evaluations at the end of each semester. If a candidate scores a rating of 1 (Below 

Expectations) on the APBD, that candidate is placed on a Professional Growth Plan for immediate 

intervention to remediate the area of concern.  

 

1c.2. What data from key assessments indicate that candidates in initial teacher preparation 

programs consider the school, family, and community contexts and prior experiences of students; 

reflect on their own practice; know major schools of thought about schooling, teaching, and 

learning; and analyze educational research findings? 

The Assessment of Professional Behaviors and Dispositions contains several elements that indicate 

teacher candidates in initial teacher preparation programs consider the school, family, and community 

contexts and prior experiences of students, as well as one element that indicates candidates reflect on 

their own practice. Site supervising teachersô evaluations of teacher candidates in these areas are shown 

in the data provided. 

 

Data from Teacher Candidate Observation Instrument indicate that candidates are able to adequately 

reflect upon own teaching and performance and apply major schools of thought regarding studentsô 

intellectual, social, physical, and personal developmental needs. 

 

In addition, supportive data from employersô survey indicate that candidates know major schools of 

thought about schooling, teaching, and learning and can analyze educational research findings.  

 

1c.3. What data from key assessments indicate that advanced teacher candidates reflect on their 

practice; engage in professional activities; have a thorough understanding of the school, family, 

and community contexts in which they work; collaborate with the professional community; are 

aware of current research and policies related to schooling, teaching, learning, and best practices; 



and can analyze educational research and policies and explain the implications for their own 

practice and the profession? 

Not applicable for Dalton State College 

 

1c.4. What do followïup studies of graduates and employers indicate about graduatesô 

preparation related to professional and pedagogical knowledge and skills? If survey data are 

being reported, what was the response rate? 

Candidates in the initial teaching preparation programs at Dalton State College demonstrate their 

pedagogical and professional knowledge and skills in the classroom at an acceptable level as evidenced 

by data from the employer survey and graduate survey. 

 

1d: Student Learning for Teacher Candidates 

 

1d.1 What data from key assessments indicate that candidates in initial teacher preparation 

programs can assess and analyze student learning, make appropriate adjustments to instruction, 

monitor student learning, and develop and implement meaningful learning experiences to help all 

students learn? {Data for initial teacher preparation programs that have been nationally reviewed 

or reviewed through a similar state review do not have to be reported here. Summarize data here 

only for programs not already reviewed. A table summarizing these data could be attached at 

Prompt 1d.4 below.} 

Data from the Teacher Candidate Observation Instrument and the DSC School of Education Teaching 

Unit indicate that candidates in the initial teacher preparation programs, including the ESOL 

endorsement, at Dalton State College adequately demonstrate their ability in assessing and analyzing 

student learning, making appropriate adjustments to instruction, monitoring student learning, and 

developing and implementing meaningful learning experiences to help all students learn. Data indicate 

that teacher candidates are able to apply their knowledge of assessment strategies, analyze learning, 

monitor and adjust instruction to meet student needs, and provide meaningful learning experiences 

during field placements and clinical practice as evidenced by the data provided.  

 

1d.2. What data from key assessments indicate that advanced teacher candidates demonstrate a 

thorough understanding of the major concepts and theories related to assessing student learning; 

regularly apply them in their practice; analyze student, classroom, and school performance data; 

make data-driven decision about strategies for teaching and learning; and are aware of and utilize 

school and community resources that support student learning? 

Not applicable for Dalton State College 

 

1d.3. What do follow-up studies of graduates and employers indicate about graduates ability to 

help all students learn? If survey data have not been reported, what is the response rate? 

Data from the employer and graduate surveys indicate that candidates in the initial teacher preparation 

programs, including the ESOL endorsement, at Dalton State College positively view their ability to help 

all students learn. Graduates, however, have identified that working with students needing special 

education services as a weakness for 21.4% of first year teachers responding to survey. This is an area 

for the unit to continue strengthening in the following years. Data indicate that teacher candidates hold 

high expectations because they believe that everyone can learn at high levels, and they plan and carry 

out instruction and programs based on knowledge of state and district performance standards, 

curriculum, students, learning environments and assessment data as evidenced by the survey data.  



 

Employersô ratings of first year teachers from Dalton State College in the areas of ñholds high 

expectations for all studentsò and ñcreates learning environments that focus on engaging all students  

in learningò have increased significantly over the past two years.  

 

1e: Knowledge and Skills for Other School Professionals 

 

1e.1.1 What are the pass rates of other school professionals on licensure tests by program and 

across all programs (i.e., overall pass rate)? Please complete Table 5 or upload your won table at 

Prompt 1e.4 below. 

Not applicable for Dalton State College 

 

If. Student Learning for Other School Professionals 

Not applicable for Dalton State College 

 

1g. Professional Dispositions for All Candidates. 

 

1g.1.What professional dispositions are candidates expected to demonstrate by completion of 

programs? 

Teacher candidates in initial teacher preparation programs and the ESOL endorsement at Dalton State 

College are expected to exhibit the unitôs 18 professional behaviors and dispositions listed below 

throughout their professional programs. To that end, site teachers assess teacher candidates twice during 

each field placement (mid-term and final) using the Assessment of Professional Behaviors and 

Dispositions evaluation. The Assessment of Professional Behaviors and Dispositions is one of the key 

assessments for the initial teacher preparation programs and ESOL endorsement. Candidates are 

assessed on each of the behaviors and dispositions with a rubric indicating whether the candidate ñDoes 

Not Meet Expectationò with a rating of 1, ñMeets Expectationò with a rating of 3, or ñExceeds 

Expectationò with a rating of 5. Further, the unit decided that candidates receiving a rating of 1 will be 

placed on a Professional Growth Plan (PGP). The PGP is developed by the Director of field placement 

with input from the site teacher and the teacher candidate to address the particular need of the individual 

teacher candidate. The requirement(s) of the Professional Growth Plan must be met by the end of the 

following semester in order for the teacher candidate to continue to the next block unless otherwise 

specified by the Director of field placement. Candidates on Professional Growth Plans are assigned a 

faculty member as a mentor to assist with the remediation process. The professional behaviors and 

dispositions are aligned with the professional outcomes found in the conceptual framework for the 

School of Education.  

 

Assessment of Professional Behaviors and Dispositions Instrument 

The professional behaviors and dispositions that teacher candidates are expected to exhibit are found on 

the Assessment of Professional Behaviors and Dispositions instrument. This assessment instrument is 

used for all initial teacher preparation programs. The professional behaviors and dispositions are listed 

below. 

 

  1. Exhibits sound judgment and moral reasoning, especially in relating to the safe-guarding of students  

  2. Interacts appropriately and positively with others 

  3. Treats others with courtesy, respect, empathy, and open-mindedness 



  4. Displays the ability to work with diverse individuals 

  5. Displays maturity and independence by following appropriate protocol when seeking  

      solutions to problems 

  6. Accepts and uses constructive feedback 

  7. Demonstrates enthusiasm, confidence, and initiative 

  8. Demonstrates appropriate self-monitoring and control of emotions and behaviors 

  9. Demonstrates professional appearance and uses appropriate hygiene 

10. Maintains confidentiality of records, correspondence and conversations 

11. Prepares thoroughly and consistently 

12. Exhibits a strict code of honesty related to tests and assignments 

13. Demonstrates punctuality and good attendance 

14. Demonstrates fair treatment for all students 

15. Expresses self orally using standard English to communicate effectively with diverse audiences  

16. Expresses self in written format using standard English in order to communicate effectively 

       with diverse audiences 

17. Reflects upon own behavior, instruction, and student learning 

18. Demonstrates belief that all students can learn 

 

1g.2. How do candidates demonstrate that they are developing professional dispositions related to 

fairness and the belief that all students can learn? [A table summarizing these data could be 

attached at Prompt 1g.5 below.] 

Teacher preparation programs at Dalton State College strongly support the professional dispositions of 

demonstrating fair treatment for all students and believing that all students can learn. These two 

dispositions are important elements of the unitôs Assessment of Professional Behaviors and 

Dispositions. Teacher candidates in all programs are assessed on these two dispositions each semester 

by their site supervising teachers. Data from the Assessment of Professional Behaviors and Dispositions 

reveal that candidates meet or exceed unit expectations in the demonstration of these dispositions in 

their classroom performance.  

 

1g.3. What data from key assessments indicate that candidates demonstrate the professional 

dispositions listed in 1.g.1 as they work with students, families, colleagues, and communities? [A 

table summarizing these data could be attached at Prompt 1g.5 below.] 

Data from the Assessment of Professional Behaviors and Dispositions indicate that site teachers view 

teacher candidates in all teacher preparation programs at Dalton State College as able to work 

effectively with students, families, colleagues, and communities  

 

1g.4.What do follow-up studies of graduates and employers indicate about graduates' 

demonstration of professional dispositions? If survey data have not already been reported, what 

was the response rate? [If these survey data are included in a previously attached table, refer the 

reader to that attachment; otherwise, a table summarizing the results of follow-up studies related 

to professional dispositions could be attached at Prompt 1g.5 below.] 

Data from the employee and graduate surveys indicate that candidates in the initial teacher preparation 

programs including the ESOL endorsement at Dalton State College appropriately demonstrate 

professional dispositions as evidenced by the data. Survey data show a significantly higher rating for 

Dalton State College graduates as compared to statewide ratings. 

 



STANDARD 2: ASSESSMENT SYSTEM AND UNIT EVALUATION  

 

The unit has an assessment system that collects and analyzes data on the applicant qualifications, the 

candidates and graduate performance, and unit operations to evaluate and improve the unit and its 

programs. 

 

The education unit is engaged in a systematic assessment system that is linked to the vision, mission and 

purposes of the education unit and Dalton State College. The unitôs assessment system is guided by the 

Conceptual Framework and is responsive to national standards (Interstate New Teacher Assessment and 

Support Consortium), state standards (Professional Standards Commission), as well as the unitôs 

professional outcomes. The assessment system is designed to collect data on applicant qualifications, the 

candidatesô performance, and unit operations to evaluate and improve the unit and its programs. The 

assessment system is reviewed annually and results are used to improve program quality, monitor unit 

operation, and assess the effectiveness of program candidates. Decisions regarding candidatesô progress 

from one transition point to the next are based on the data collected in the course requirements and in 

candidatesô performance in the field experience and clinical practice. The assessment program is 

threefold: to collect, summarize, and analyze data on the applicant qualifications and candidate 

performance; to collect, summarize, and analyze data regarding unit operations; and to collect, 

summarize, and analyze data to evaluate and improve the unitôs programs. 

 

2a. Assessment System 

 

2a.1. How does the unit ensure that the assessment system collects information on candidate 

proficiencies outlined in the unitôs conceptual framework, state standards, and professional 

standards?  

The conceptual framework identifies the use of the following sources of proficiencies for the unit 

assessment system: INTASC principles, diversity principles, ESOL Endorsement proficiencies, 

technology proficiencies, unit professional outcomes, Georgia state standards and professional 

dispositions for candidates seeking initial certification and ESOL endorsement. Candidates in secondary 

education programs seeking initial certification will follow the same procedures for assessing candidate 

proficiencies. 

 

INTASC principles are assessed through candidatesô critical assignments housed in their early childhood 

e-portfolio (Kassie Cudd and Jennifer Findley). Additionally, INTASC principles are assessed through 

assignments and evaluations that are linked to course objectives which are aligned with INTASC 

principles. 

 

Diversity proficiencies are assessed through specific items on the Teacher Candidate Observation 

Instrument and the Assessment of Professional Behaviors and Dispositions. Diversity principles adopted 

by the unitôs faculty are listed below. 

 

 Teacher candidate displays the ability to work with diverse individuals. (APBD #4)  

 Teacher candidate demonstrates fair treatment for all students (i.e. gender, ethnicity, religion, 

learning abilities, socioeconomic status, and English language learners). (APBD #14) 

 Teacher candidate demonstrates the belief that all students can learn. (APBD #18) 



 Teacher candidate is sensitive, alert, and responsive to the specific intellectual, social, physical, 

and personal developmental needs of all students. (TCOI II-C) 

 Teacher candidate exhibits consistent and appropriate management of time, space, and learning 

resources for diverse studentsô learning; active/equitable engagement of students. (TCOI III-B) 

 Teacher candidate uses a variety of appropriate materials and resources to enhance instruction 

for diverse l earners. (TCOI V-F) 

 

Faculty members teaching ESOL courses assess the candidatesô ESOL proficiencies through course 

assignments, ESOL e-portfolios, and critical assignments. ESOL proficiency data are collected in 

LiveText and housed in LiveText ESOL portfolio reports and in candidatesô ESOL e-portfolio. The 

ESOL Endorsement standards/proficiencies are:  

 The program shall prepare candidates who know about the nature of language; language 

varieties; and the phonology, morphology, syntax, semantics, and discourse of the English 

language.  

 The program shall prepare candidates who are able to listen, speak, read, and write in standard 

English on technical, abstract, and non-technical or general topics.  

 The program shall prepare candidates who understand the principles of first and second 

language acquisition across age levels.  

 The program shall prepare candidates who understand the effects of cognitive, affective, and 

socio-cultural variables on language learning. 

 The program shall  prepare candidates who can apply language assessment techniques and 

instruments in the evaluation of students. 

 The program shall prepare candidates who can plan ESOL curriculum and implement a variety 

of instructional methods and assessment strategies for teaching English as a second language.  

 The program shall prepare candidates who understand socio-cultural systems and characteristic 

features of linguistic/minority cultures. 

 The program shall prepare candidates who are familiar with current educational trends, issues, 

policies, and practices, and their relationships to program planning, instruction, and assessment 

of ESOL students.  

 The program shall prepare candidates who can use technology, particularly multimedia and 

computer and software, and can evaluate software for ESOL instruction. 

 

The 5 technology proficiencies (NETS) are assessed by the Educational Technology Center (ETC) staff 

throughout the 50 hours of technology training in assignments in the Teacher Candidate INTECH 

folders. Technology proficiency data are housed electronically in the Educational Technology Center 

(ETC). Candidateôs INTECH folder shows evidence of mastery of NETS proficiencies. Technology 

proficiencies are: 

 

 Facilitate and Inspire Student Learning and Creativity: Teachers use their knowledge of subject 

matter, teaching and learning, and technology to facilitate experiences that advance student 

learning, creativity, and innovation in both face-to-face and virtual environments. 

 Design and Develop Digital-Age Learning Experiences and Assessments: Teachers design, 

develop, and evaluate authentic learning experiences and assessments incorporating 

contemporary tools and resources to maximize content learning in context and to develop the 

knowledge, skills, and attitudes identified in the NETSÅS. 



 Model Digital-Age Work and Learning: Teachers exhibit knowledge, skills, and work processes 

representative of an innovative professional in a global and digital society.  

 Promote and Model Digital Citizenship and Responsibility: Teachers understand local and global 

societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical 

behavior in their professional practices. 

 Engage in Professional Growth and Leadership: Teachers continuously improve their 

professional practice, model lifelong learning, and exhibit leadership in their school and 

professional community by promoting and demonstrating the effective use of digital tools and 

resources. 

 

The unitôs professional outcomes for teacher candidates as stated in the conceptual framework are 

competent, caring, collaborative, and reflective. These outcomes are aligned with the Teacher Candidate 

Observation Instrument (TCOI) and the Assessment of Professional Behaviors and Dispositions 

(APBD). TCOI data are collected and stored in LiveText. APBD data are collected in LiveText and 

exported to Excel spreadsheet for reporting purposes. Additionally, professional outcomes are aligned 

with course objectives and critical assignments. Course objectives are assessed through course 

assignments as stated on course syllabi, and critical assignments are assessed with rubrics. Critical 

assignments are housed in each professorôs LiveText account and are included in teacher candidatesô e-

portfolios.  

 

Early Childhood Program Critica l Assignment Chart 

 
Course Course Title Critical Assignment INTASC Principle 

BLOCK I    

EDUC 3101 Teaching Exceptional 

Students 
One exploratory paper on a Current 

educational practice or current issue in 

education  

3 

EDUC 3263 Content & Process: 

Language Arts 
cross-curriculum project (Part I, II, III) 1 

EDUC 3271 Classroom Management  Classroom management plan 5 
EDUC 3285 Professional Seminar I ñWhy Teachò exploratory paper 6 

EDUC 3287 Curriculum & Assessment Complete a lesson plan based on the DSC 

School of Education Format 
7 & 8 

BLOCK II     

EDUC 4251 Assess & Correction: Math  A LiveText Tutored Student Project 7 
ESOL 4240   Applied Linguistics  Language Analysis Project, Review and 

reflection of journal article on differences in 

sound system of Spanish and English, Review 

and reflection on journal article on writing 

development of bilingual Spanish/English 

children, Review and Reflection of book 

chapter from  Ebonics: The Real Debate 

1,8, 9 

READ 3262 Content & Process : 

Reading 
Plan and teach a reading lesson plan 4 

EDUC 3286 Professional Seminar II Special topics paper 10 
EDUC 4262 Content & Process: Science Complete a lesson plan  1 



 
Course Course Title Critical Assignment INTASC Principle 
BLOCK III     
EDUC 4251 Assessment & Correction: 

MATH 
Tutoring a student 7 

EDUC 4262 Teaching C&P: Science Completed lesson plan 1 
EDUC 4284 Professional Seminar III & 

Field Experiences 
Reflection/response paper on 

differentiating instruction 
9 

READ 4251 Assessment & Correction: 

Read 
Candidates assess a studentôs reading 

behaviors and complete a tutoring project 
7 

ESOL 4241 Methods of Teaching 

ESOL 
ELD Tutoring Project, SIOP Lesson, 

Evaluation of Software and Teaching 

Resources, Methodologies Paper & 

Presentation 

3, 4, 8, 9 

BLOCK IV     
EDUC 4286 Internship/Clinical Practice Unit/e-portfolio 

 
9 

EDUC 4289 Professional Seminar e-portfolio 

 
9 

READ 3251 Childrenôs Literature Implementation of teaching techniques 7 

Summer 

BLOCK  
   

EDUC 3214 Exploring Activities: 

PE/Art/Music 
Students plan an integrated content lesson 

plan 
 

2 

Georgia state standards are aligned with unit course objectives and assessed through critical assignments 

and other course activities and assessments.  

 

School of Education 

Early Childhood Education Program including ESOL Endorsement Courses 

Alignment of Courses with C.F. Professional Outcomes, 

INTASC Principles and State Standards 

 

Course Title  
& Number  

Conceptual Framework 

Professional Outcomes 
INTASC 

Principles 
State PSC 
Standards 

State  
Standards  
(ESOL) 

 EDUC 4262 Teaching Science (3) Competent, Reflective 

 

1,4,6,7 2.2i-xv N/A 

 READ 3262 Teaching Reading (3)  Competent, Reflective 

 

1,4,7 2i,ii,iii, 6  N/A 

 READ 4251 Assessment of Reading (3) Competent, Reflective 1,2,4,8,9 4, 5i,ii, 6 

 

N/A 

 READ 3251 Childrenôs Literature (3) Competent, Reflective 

 

1, 3,7 2, 4  N/A 

 ESOL 4240 Applied Linguistics (3) Competent, Reflective 

 

1,8,9 ivi  I, III, V, VI  

 ESOL 4241 Methods of Teaching ESOL (3) Competent, Reflective 1,7,8,9  

iv, vii  

IV, V, VI, 

VII, IX  

ESOL 4242 Culture and Education Competent, Caring 1, 3 iv, vii  I, III, VII, 

IV, VI, VIII  



 EDUC 3285  Prof. Seminar & Field Exp. I (1) Competent 1,5 5 vi; 

6i, ii, iii, iv  

N/A 

 EDUC 3286 Prof. Seminar & Field Exp. II (1) Competent, Caring, 

Collaborative,  Reflective 

10 3i, ii, iii, iv, v,  vi, 

viii; 5v; 6i, ii, iii, iv  

N/A 

 EDUC 4284 Professional Seminar & Field 

Exp. III (1) 

Competent, Caring, Reflective 10 5i, ii, iv; 6ii, iii, iv; 

2.2xxiii 

N/A 

 EDUC 4286 Internship (8) Competent, Caring, 

Collaborative, Reflective 

1,2,3,4,5,6,7,8,9, 

10 

 

 

N/A 

 EDUC 4289 Professional Seminar IV (1) Competent, Collaborative, 

Reflective 

 

9 

 

6i,ii,iii,iv  

N/A 

 

Professional dispositions are assessed through the Assessment of Professional Behaviors and 

Dispositions. Midterm and final assessments are conducted each semester by site supervisors for all 

teacher candidates in Blocks I - IV. Data are collected in LiveText and stored in Excel reports. 

 

2a.2. What are the key assessments used by the unit and its programs to monitor and make decisions 

about candidate performance at transition points such as those listed in Table 6? Please complete Table 6 

or upload your own table at Prompt 2a.6 below. 

 

Table 6 

Key Assessments at Transition Points ï Early Childhood and ESOL 

Assessment Transition Point # 1: 
ECE and ESOL 

Program Entry 

Transition Point #2: 
Interim Semesters 

Transition Point 

#3: 
Admission to 

Clinical Practice 

Transition Point #4: 
Program Completion 

Transcript, 

GPA 
2.7 Cumulative GPA 2.7 Cumulative GPA 2.7 Cumulative GPA 2.7 Cumulative GPA 

 
Transcript, 

GPA 
Successful 

Completion of Core 

curriculum ï Areas A 

thru F 

Grade of C or above 

in Professional 

Education Block 

Courses  

Grade of C or above 

in Professional 

Education Block 

Courses 

Completion of approved 

ECE Program with 2.7 or 

above GPA 

Assessment Transition Point # 1: 

ECE and ESOL 

Program Entry 

Transition Point #2: 

Interim Semesters 

Transition Point #3: 

Admission to 

Clinical Practice 

Transition Point #4: 

Program Completion 

Transcript, 

GPA 

Grade of C or above 

in all Area A and F 

courses 

Satisfactory 

Completion of each 

ESOL Course with 

grade of C or above 

(if seeking ESOL 

Endorsement) 

Satisfactory 

Completion of each 

ESOL Course with 

grade of C or above 

(if seeking ESOL 

Endorsement) 

Satisfactory Completion of 

each ESOL Course with 

grade of C or above (if 

seeking ESOL 

Endorsement) 

Transcript Grade of C or above 

in COMM 1101 and 

PSYC 1101 

   

 

 

 

Transcript Post-Baccalaureate 

only:  Completion of  

six required Pre-

requisite Courses with 

a grade of C or above 

   

GACE® GACE® Basic Skills    



Scores or 

SAT/ACT 

Assessment Scores or 

SAT/ACT exemption 

Clinical 

Practice 

Teaching 

Unit 

   3.0 or higher rating on each 

dimension of the Teaching 

Unit Rubric 

 

 

Assessment 

of 

Professional 

Behaviors & 

Dispositions 

Instrument 

(APBD) 

 Performance rating 

scores 3 or higher for 

each indicator of 

Professional 

Behaviors 

Performance rating 

scores 3 or higher for 

each indicator of 

Professional 

Behaviors 

Performance rating scores 3 

or higher for each indicator 

of Professional Behaviors 

Teacher 

Candidate 

Observation 

Instrument 

(TCOI) 

 Performance ratings 

that average a 

minimum of 2.0 for 

Block II,  and  2.5 

for Block III 

Performance ratings 

that average a 

minimum of 2.0 for 

Block II,  and  2.5 

for Block III 

Performance ratings with a 

minimum of 3.0 for Block 

IV  

 

2a.3. How is the unit assessment system evaluated? Who is involved and how? 

The unitôs assessment system was developed in spring 2006 by the unitôs division chair, faculty, 

assessment coordinator, and representatives from the professional community. The systematic 

evaluation and ongoing improvement of the assessment system is conducted through annual review and 

analysis of data by the Assessment Committee, Teacher Education Council, and program faculty.  

 

Members of the Assessment Committee include the dean of the SOE, assessment/NCATE coordinator, 

representatives from the unitôs faculty, representatives from Liberal Arts and Sciences and Mathematics 

faculty, and representatives from P-12 teachers and administrators. The assessment committee meets 

annually to review assessment data gathered throughout the year and to make recommendations to the 

unit faculty for ongoing refinement and improvement of the assessment system as well as unit and 

program quality. Assessment instruments, procedures for collecting data, and actual data captured from 

the instruments are shared with committee members.  

 

Members of the Teacher Education Council include the School of Education dean, assessment/NCATE 

coordinator, and different representatives from the same stakeholder groups as the Assessment 

Committee, thus allowing for input from a larger number of stakeholders. The Teacher Education 

Council meets once each semester to share program updates, to discuss assessment system and data, and 

to gather suggestions for changes/improvements. 

 

Through the work of these committees, faculty and representatives from the professional community 

consider the assessment instruments to determine if the type of data collected sufficiently informs the 

unit about the studentsô progress and program effectiveness. A recommendation from the Teacher 

Education Council resulted in a change of rating procedures for the Assessment of Professional 

Behaviors and Dispositions Instrument. Another outcome from one Assessment Committee meeting is a 

group research project to determine the most effective influences for fourth-year teacher retention (such 

as program of study, mentor teachers, and school climate) Consequently, the unit will collect additional 

data that will facilitate program improvement. 



 

Program faculty also meet annually to review assessment data and make recommendations for viable 

changes to the assessment system. Faculty members consider Assessment Committee and Teacher 

Education Council suggestions for change and make additional recommendations as needed. After two 

years of collecting candidate and program data as prescribed by the current assessment system, the SOE 

faculty is currently exploring suggestions for changes in frequency and manner of data collection to 

ensure the unit collects accurate and meaningful data for program improvement. Other changes that have 

been made as a result of program faculty recommendations include:  

 

 formalized Professional Growth Plans (PGP),  

 development of advisement survey, and   

 the adoption of two new key assessments (Teacher Candidate Observation Instrument and the 

Assessment of Professional Behaviors and Dispositions Instrument)in fall 2007 to replace 

previous candidate assessment instruments that faculty felt were less effective and no longer met 

the needs of the program.  

 

2a.4. How does the unit ensure that its assessment procedures are fair, accurate, consistent, and 

free of bias? 

The unit continuously strives to provide accurate, fair and bias-free, and consistent assessment 

procedures. This effort is guided by the unit and practiced in all teacher preparation programs and ESOL 

endorsement. Through collaborative development of rubrics, training of assessors and teacher 

candidates, inter-rater reliability checks, alignment with the conceptual framework and state standards, 

clear communication, and feedback from professional colleagues, the unit assures accuracy, fairness, 

and freedom from bias. 

 

The unit measures accuracy in assessments to the degree that key assessments, course assessments, and 

critical assignments assess what has been taught and measure what they are intended to measure. An 

alignment matrix for all courses in the Early Childhood Education Program and for the Early Childhood 

Education Program with ESOL Endorsement was developed to show how course objectives are aligned 

with the professional outcomes of the Conceptual Framework as well as state and national standards. If 

applicable, course objectives are also aligned with ESOL Endorsement standards. Key assessments 

(TCOI and APBD) are also aligned with professional outcomes from the unitôs Conceptual Framework 

and national standards. The Teacher Candidate Observation Instrument was designed with input from 

state universities as well as state and national accrediting agencies. It was also piloted and tested for 

validity. The Assessment of Professional Behaviors and Dispositions was reviewed by a panel of early 

childhood experts for validity purposes. Thus, the unit can be confident that its assessment instruments 

are accurate and valid. 

 

In an effort to ensure fairness, teacher candidates are given training on assessment instruments at the 

beginning of their professional program so they understand what is expected of them prior to their 

evaluations. Teacher candidates receive an orientation covering the Teacher Candidate Observation 

Instrument and the Assessment of Professional Behaviors and Dispositions at the beginning of their 

professional program. Providing the orientation at the beginning of the professional program ensures 

that teacher candidates have the necessary knowledge and instruction for these key assessments far in 

advance of the application of assessments. In order to eliminate bias, rubrics have been developed for all 

critical assignments and any key assessments that require faculty or supervisor evaluation of teacher 



candidatesô performance. Faculty members collaborate in the development of the rubrics. Rubrics are 

reviewed each semester to eliminate vagueness or weaknesses in scoring instructions. Students are given 

rubrics in advance of submission of assignments. Currently, professors discuss the rubric with teacher 

candidates to make sure that there is no confusion regarding criteria for evaluation. Collaboration and 

ongoing refinement of assessment instruments allow all programs to apply assessment instruments that 

are free of bias.  

 

Assessments are consistent when they produce dependable results over a series of repeated trials. The 

unit strives to provide consistency in the assessment process by providing training for all 

supervisors/raters that promote similar scoring patterns. All teacher candidates are in field placements 

each block during their professional courses. The unit uses the same assessment instruments and 

procedures for all teacher candidates in all blocks. This ensures the same variables will be measured in 

each field experience setting. If there is a concern regarding a rating from either the supervisor or 

teacher candidate, the DSC supervisor requests another DSC supervisor to complete an independent 

observation on the teacher candidate to affirm or disaffirm the original rating. Inter-rater summaries are 

reviewed for the Teacher Candidate Observation Instrument ratings. Dalton State College supervisors 

receive the same orientation covering the TCOI guidelines as do teacher candidates, while the site 

teachers receive the same orientation covering the APBD as do teacher candidates. Additionally, 

supervisors and faculty members participate in inter-rater reliability training. All faculty members 

teaching the same course use the same objectives and same critical assignment. Critical assignments and 

their assessments are collaboratively developed by all professors teaching that course. This helps ensure 

that all teacher candidates are able to understand and apply course objectives which are linked to the 

Conceptual Frameworkôs professional outcomes as well as state and national standards, further 

facilitating the consistency of assessment procedures. 

 

2a.5. What assessments and evaluation measures are used to manage and improve the operations 

and programs of the unit?  

Assessment data for the management and improvement of operation and programs of the unit are 

collected at regular intervals as part of the ongoing assessment process. These data are derived from 

multiple assessments that are scheduled at regular points throughout the academic year. Additionally, 

the data come from both internal and external sources. The following table shows the unitôs assessments 

for the operations and programs quality. 

Assessment of Unitôs Operation 

 

Assessment of Unitôs Operation 

Assessment Data Collected Frequency Ways Data Are Used 
Assessment of Site 

Supervising Teacher 
Candidatesô 

assessment of field 

experiences 

End of each 

placement 
Determine quality of field 

experiences and make 

improvements based on 

data 
Advisement 

Assessment 
Satisfaction of 

advisement 
Annually  Determine quality of 

advisement Dalton State 

College supervisors 

receive the same 

orientation covering the 

TCOI while the site 

teachers receive the same 



orientation covering the 

APBD.   Supervisors also 

participate in inter-rater 

reliability training. 
 

School Site 

Demographics 
Demographics of 

schools 
Each semester Determine diversity of 

placements and make 

improvements based on 

data 
Site Supervising 

Teacher 

Demographics 

Demographics of 

Site supervising 

teachers 

Each semester Determine qualifications, 

experience, and diversity 

of teachers and make 

improvements based on 

data 

 
Assessment of Program Quality 

Assessment Data Collected Frequency Ways Data Are Used 
GACE ECE 

Content 
GACE  pass rate Program completion Inform unit regarding 

program quality and make 

improvements based on 

data 
 

Completer Exit 

Survey 
Self-efficacy beliefs 

regarding program 

quality 

Program completion Inform unit regarding 

program quality and make 

improvements based on 

data 
 

First Year Teacher 

Survey 

1st year teacher 

beliefs regarding 

preparation 

Spring of first year 

employment 

Inform unit regarding 

program quality and make 

improvements based on 

data 

 

Employer Survey Administratorsô 

beliefs regarding 

preparation of 1st 

year teachers 

Spring of first year 

teacherôs 

employment 

Inform unit regarding 

program quality and make 

improvements based on 

data 

 

Faculty Evaluations Course Evaluations End of each semester Inform unit regarding 

program quality and make 

improvements based on 

data 

 

 

Assessment of DSC 

Supervisors 

Quality of 

Supervision 

End of each semester Determine quality of 

supervision which relates 

to  program  quality and 

make improvements based 

on data 

 

 



2b. Data Collection, Analysis, and Evaluation 

 

2b.1. What are the processes and timelines used by the unit to collect, compile, aggregate, summarize, 

and analyze data on candidate performance, unit operations, and program quality? 

In fall 2006, the School of Education developed and implemented a data management system that 

operates on an annual cycle of data collection, summarization, and analysis of data. Data are collected 

and housed in either Access, Excel, or LiveText database. The School of Education assessment system 

flowcharts show which data are collected in Access, Excel, and LiveText.  

 

The Data Collection and Timeline Chart below defines the data to be collected, the frequency of 

collection, who is responsible for collecting the data, and how data are used in the assessment 

system. Teacher candidate performance data and survey data for program and unit evaluation are 

summarized in graph format and analyzed by the assessment coordinator. Demographic data for teacher 

candidates, site supervising teachers, field placements, and school sites are also summarized and 

analyzed in report format by the assessment coordinator.  

 

Data Collection Chart 

Technolog

y 
System 

Used 

What Is Collected When 

Collected 
By Whom Summarized by How Analysis is Used 

 

Banner® 

Data   
(transferred  
to 

Microsoft 

Access®) 

1.  Teacher Candidate 

Demographics 
Beginning of  

Program Entry 
 

Assessment 

Data Entry 
 

 

 

Assessment 

Coordinator  and 

Data Entry 

Diversity Data 
 

 

 

 
2.  Teacher Candidate 

Transcript 

Information 

Program Entry 

and End of 

Each Semester 
 

Assessment 

Data Entry 
 

Assessment 

Coordinator  and 

Data Entry  

Eligibility for Entry 

and Retention in 

Program 

Microsoft 

Access®) 

Data 

1.  School 

Demographics 
Each semester Assessment 

Data Entry 
Assessment 

Coordinator  and 

Data Entry 

Ensure Diversity of  
Placement 
 

2.  Site Teacher Data Each Semester  Assessment 

Data Entry 
Assessment 

Coordinator  and 

Data Entry 

Ensure Licensure/ 

Experience /Expertise; 
Demographic Data 
 

3.  Teacher Candidate 

Demographics 
Prior to 

Program Entry 
Assessment 

Data Entry 
Assessment 

Coordinator  and 

Data Entry 
 

Diversity Data 

4.  Teacher 

Candidatesô 

Placements 

Fall and 

Spring 

Semesters 

Assessment 

Data Entry 
Director of field 

placement and 

Data Entry 

Ensure Diversity  
of Placement 



 

5.  Regentsô Test Program Entry Assessment 

Data Entry 
SOE 

Administrative 

Assistant 

Eligibility fo r Program 

Entry 

Microsoft 

Excel® 
1.  GACE® Basic 

Skills 
Program Entry Assessment 

Data Entry 
Assessment 

Coordinator  and 

Administrative 

Assistant 
 

Eligibility for Program 

Entry 

2.  GACE® Content Program 

Completion 
Assessment 

Data Entry 
Assessment 

Coordinator  and 

Administrative 

Assistant 

Program Improvement 

(content areas that 

may need 

strengthening) 
 

LiveText® 1.  Teacher Candidate 

Observation 

Instrument (TCOI) 

Blocks II, III, 

and IV:  Mid-

term and Final 

Assessment 

Data Entry 
Assessment 

Coordinator and 

Data Entry 

Provide Verification 

of TCsô meeting 

Professional Goals 1-

6; Program 

Evaluation; Eligibility 

for Program Retention 

 2.  Assessment of 

Professional 

Behaviors & 

Dispositions/ 

Dispositions (APBD) 

Blocks II, III, 

and IV:  Mid-

term and Final 

Assessment 

Data Entry 
Assessment 

Coordinator and 

Data Entry 

Verification of 

Candidates 

Demonstrating 

Required Behaviors; 
Eligibility for Program 

Retention 
 3.  Assessment of 

Advisement 
Annually 

(end of the 

spring 

semester) 

Assessment 

Data Entry 
Assessment 

Coordinator and 

Data Entry 

Program Quality 

 4.  Assessment of 

Site Teacher 
End of Block 

I, II, III, & IV  
Assessment 

Data Entry 
Assessment 

Coordinator and 

Data Entry 

Program Quality 

 5.  Assessment of 

DSC Supervisor 
End of Block 

II, III, & IV  
Assessment 

Data Entry 
Assessment 

Coordinator and 

Data Entry 

Program Quality 

 6.  Course 

Evaluations 
End of Block 

I, II, III, & IV  
Assessment 

Data Entry 
Dean of School 

of Education 
Program Quality 

 7.  Completer  Survey End of Block 

IV  
Assessment 

Data Entry 
Assessment 

Coordinator and 

Data Entry 

Program Quality 

 8.   Employer Survey Spring of 

Teacher 

Candidateôs 

First Year of 

Employment 

State Data 

Mart 

Assessment 

Coordinator 
Program Quality 



 

2b.3. How does the unit maintain records of formal candidate complaints and their resolutions? 

Any teacher candidate wishing to file a complaint must follow the unitôs process. The teacher candidate 

completes the formal Complaint Document which defines the steps in the process. This document is 

submitted to the Dean of Education who considers the complaint and acts as mediator to resolve the 

issue. If the complaint is resolved at this point, the complaint resolution is maintained in this office. If 

the issue is not resolved at this level, the candidate has the opportunity to appeal to the Vice President 

for Academic Affairs. This decision is also maintained in the office of the Dean of Education. Complaint 

records and their resolutions are maintained in the office of the Dean of Education.  

 

Teacher candidates may also appeal program admission decisions made by the School of Education. An 

appeal form must be completed and filed by the stated due date. An Appealôs Committee composed of 

faculty representation from the School of Education, the School of Humanities, and the School of Math 

and Science review the appeals and make a decision for the individual appeals. This decision is then 

shared with the student. If the student chooses, the appeal can then be taken to the Vice President of 

Academic Affairs. The decision of this complaint is maintained in the office of the Dean of the School 

of Education. 

 

2c. Use of Data for Program Improvement 

 

2c.1. In what ways does the unit regularly and systematically use data to evaluate the efficacy of 

and initiate changes to its courses, programs, and clinical experiences? 

The unit regularly and systematically uses data to evaluate the efficacy of its courses, programs, and 

clinical experiences. Summarized data for teacher candidate assessment, program assessment, and unit 

assessment are reviewed. For example, data are considered to determine if students are progressing 

systematically; if there are strengths and weaknesses across all students that point to the need for 

program improvement; if feedback from supervisors or employers point to essential questions about 

preparation; or if students believe there are needs for change in courses, programs, field experiences. 

 

The unit has established procedures for evaluating each course in the fall and spring semesters. Faculty 

members receive their course evaluations at the beginning of the following semester. Professors review 

these evaluations to make improvements for the course in subsequent semesters. Critical assignments are 

also used by faculty members to determine improvements that need to be made in course instruction.  

 

The unit meets annually to review summarized program and unit assessment data.  

Included in these reviews are summarized teacher candidate assessment data (TCOI and APBD), 

summarized program data, and summarized unit data. In addition to course evaluations, program and 

unit data reviewed include site teacher and DSC supervisor evaluations; completer, graduate, and 

 9.  Graduate Survey Spring of 

Teacher 

Candidateôs 

First Year of 

Employment 

State Data 

Mart 

Assessment 

Coordinator 
Program Quality 

 10.  ESOL Portfolio End of Block 

III ï prior to 

Clinical 

Practice 

ESOL 

Coordinator 
ESOL 

Coordinator and 

Assessment 

Coordinator 

Determine 

Candidatesô Meeting 

ESOL Standards 



employer surveys; assessment of advisement; and GACE scores. Weaknesses and strengths of the 

program are examined to determine needed changes. An example of these changes is frontloading a 

course currently taught during the clinical practice semester until it can be scheduled for an earlier 

semester in the program during the 2010-2011 academic year. This change was based on course grades 

and comments on the completer survey. 

 

The Teacher Education Council meets once per semester to receive updates on the work and progress of 

the programs and unit. Members of the Teacher Education Council include selected faculty from the 

School of Education, School of Liberal Arts, and School of Sciences and Mathematics, as well as 

representative public school teachers and administrators. Members review program and teacher 

candidate data. One recommendation from the TEC resulted in a change of procedure for administering 

the Assessment of Professional Behaviors and Dispositions in order to eliminate possible bias. 

 

The Assessment Committee meets annually to review the work and progress of the program and 

unit. Although members of the Assessment Committee represent the same groups as the Teacher 

Education Council, the individual members from the public school partners and the Schools of Liberal 

Arts and Sciences and Mathematics are different than those members serving on the TEC. The role of 

the Assessment Committee is to review the annual assessment data from teacher candidates, programs, 

and unit to make suggestions for change and improvement. 

 

In addition to the councilôs and committeeôs review of program and unit data, the unit has formed focus 

groups consisting of public school site teacher representatives and school of education faculty 

representatives. The members of focus groups examine clinical practice assessment instruments and 

procedures for clinical practice. No recommendations for changes were made regarding the assessment 

instruments, but did strongly suggest that the unit leave in place the pre-planning opportunity for teacher 

candidates as part of the clinical practice experience. 

 

2c.2 What data-driven changes have occurred over the past three years? 

The unit has made several changes during the past two years as a result of feedback from review of 

data. Changes include 

 revising the conceptual framework to better support and reflect the goals/outcomes, mission, and 

vision of the unit; 

 planning to schedule a course that conflicts with clinical practice to an earlier semester in the 

program; 

 formalizing the Professional Growth Plan (PGP) for earlier intervention with specific 

remediation strategies to meet individual candidateôs needs;  

 adding a course (Curriculum and Assessment) to meet PSC content standards; 

 implementing critical assignment in each EDUC course for documentation that candidates meet 

INTASC principles and consistency across program courses; 

 changing the Completer Survey to allow the unit to disaggregate ESOL endorsement data; 

 adding a math unit assignment in the math methods course; 

 piloting a new supplemental writing text for the language arts course in order to strengthen 

candidatesô knowledge of how to teach writing in the elementary classroom; 

 changing assessment procedures for critical assignments; and  



 perhaps the most notable change, adopting two new key assessment instruments (Teacher 

Candidate Observation Instrument and Assessment of Professional Behaviors and Dispositions) 

to replace two original key assessments.  

 

2c.3. What access do faculty members have to candidate assessment data and/or data systems? 

Summarized candidate assessment data are posted on the School of Education drive and/or shared with 

faculty annually. Summarized assessment data include the Teacher Candidate Observation Instrument, 

Assessment of Professional Behaviors and Dispositions, GACE scores, completer surveys, graduate 

surveys, DSC supervisor evaluations, site-supervising evaluations, advisement evaluations, and 

employer surveys. These data are available to any faculty member at any time. Critical assignment data 

and reports are housed in faculty membersô individual LiveText accounts. Data are also compiled in an 

assessment notebook and shared with faculty at annual meetings. 

 

2c.4. How are assessment data shared with candidates, faculty, and other stakeholders to help 

them reflect on and improve their performance and programs? 

The unit shares assessment data with candidates, faculty, and other stakeholders for reflection and 

improvement of performance and programs. Candidates receive their individual assessment data while 

faculty and other stakeholders receive aggregate candidate and unit program assessment data.  

 

Individual candidate data include the Teacher Candidate Observation Instrument (TCOI), Assessment of 

Professional Behaviors and Dispositions (APBD), critical assignments, GACE Basic Skills, and GACE 

Content. Dalton State College supervisors evaluate candidates using the TCOI, and site supervising 

teachers evaluate candidates using the APBD. Candidates receive TCOI and APBD evaluation data 

immediately upon completion of the evaluation by their DSC supervisors or site supervising 

teachers. Candidates are expected to reflect specifically upon their classroom interaction and 

performance as well as their planning and delivery of lessons as stated on the TCOI and APBD 

assessment instruments. The purpose of candidatesô reflections is to determine areas for improvement in 

classroom performance, lesson planning, and lesson delivery. GACE Basic Skills and GACE Content 

exams are scored by the testing company that sends scores directly to the candidates as well as to the 

college as soon as they are available. Additionally, candidates receive assessment scores on critical 

assignments in LiveText as soon as the assignment is evaluated by the professor. 

 

Assessment data are shared with program faculty annually so that faculty can review for areas of needed 

improvement. Assessment data reviewed by faculty include aggregate teacher candidate assessment data 

(TCOI and APBD); state mandated examinations (GACE basic and GACE Content); and employer, 

completer, and graduate survey data. Faculty members also receive individual summarized course 

evaluation reports for each course taught in fall and spring semesters which include candidatesô 

suggestions for course improvement. These reports are given to faculty members at the beginning of the 

following semester. Faculty members analyze their course evaluations along with critical assignment 

reports to find ways to improve and strengthen the course in future semesters. Faculty plans for course 

improvement are included as part of their teaching goals for the following year. 

 

Annual aggregate assessment data (TCOI, APBD, survey data, and unit/program data) as well as 

program information are shared with representative stakeholders serving on the Teacher Education 

Council and Assessment Committee. Currently, the dean of the School of Education has asked for time 

to share candidate and program assessment data and information annually with area school 



superintendents through the Regional Educational Service Association (RESA). Focus groups are also 

hosted periodically by the unit to share assessment data with representatives of site supervising teachers 

and area school administrators as well as to seek their input for candidate, program, and unit 

improvement.  

 

STANDARD 3: FIELD EXPERIENCES AND CLINICAL PRACTICE  

 

The unit and its school partners design, implement, and evaluate field experiences and clinical practice 

so that teacher candidates and other school professional develop and demonstrate the knowledge skills 

and professional dispositions necessary to help all students learn. 

 

3a. Collaboration between Unit and School Partners 

 

3a1. Who are the unitôs partners in the design, delivery, and evaluation of the unitôs field and 

clinical experiences? 

The education unit and its school partners have longstanding collaborative partnerships with school 

systems that support the design, delivery, and evaluation of field experiences and clinical practice. The 

partnerships exist for the shared purpose of preparing teacher candidates in the early childhood program, 

ESOL endorsement program, and secondary programs to be a part of the solution in public education. 

 

The unit has collaborative partnerships with approximately 50 schools in nine school systems in the 

service area. These school systems include Dalton Public Schools, Whitfield County Schools, Murray 

County Schools, Walker County Schools, Calhoun City Schools, Catoosa County Schools, Dade County 

Schools, Gilmer County Schools, and Gordon County Schools. Formal agreements between Dalton State 

College and the school systems are signed annually. The dean of the School of Education is scheduled to 

meet annually each fall with superintendents of the partnering school systems to provide updates and 

receive feedback from these partnerships. 

 

3a2. In what ways have the unitôs partners contributed to the design, delivery, and evaluation of 

the unitôs field and clinical experiences? 

In fall 2006, a Focus Group, consisting of supervising teachers representing the partnership systems, met 

to review the design, delivery, and evaluation of the field placement experience. Participants in this 

group also reviewed teacher candidatesô assessment instruments and offered recommendations for 

changes and improvements. In Fall 2008, partnership schools were contacted electronically to gather 

input from administrators and site teachers regarding the new conceptual framework for the education 

unit.  

 

To meet the ESOL field experience requirements, education unit faculty representatives met in Fall 2006 

with ESOL coordinators in middle and secondary schools to design field experiences for teacher 

candidates enrolled in the two required ESOL endorsement courses. Field experiences in middle and 

secondary ESOL or sheltered instruction classrooms were developed to allow candidates opportunities 

to work with second language learners. Each fall semester the director of field experiences visits with 

the ESOL coordinators at all middle and high schools where teacher candidates are placed for ESOL 

experiences. The purpose of this meeting is to determine how best to serve the needs of the teacher 

candidates as well as the host schools.  

 



The unit shares program information (number of candidates in professional programs, pass rates on 

GACE Content Exam, changes in state requirements, and curricula changes) with representatives from 

public school administrators at a biannual meeting of the Teacher Education Council, formerly known as 

the Partners in Professional Education (PIPE) Committee. The Teacher Education Council consists of 

education faculty, liberal arts and sciences and mathematics faculty, and public school administrators 

and teachers. 

 

Teacher orientations are conducted by the director of field placements at each school site before student 

placements begin. This is an opportunity for teachers to learn about the programs and their requirements 

as well as to discuss concerns and to ask questions. Teachers are briefed on requirements of the college, 

are taught how to administer a mid-term and final Assessment of Professional Dispositions and 

Behaviors (APBD), and are given instruction on how to evaluate lessons using the Verification of 

Lessons Taught. Portions of the School of Education Handbook are discussed. Relationships with the 

college supervisor, the director of field placements, and the teacher candidate are discussed. Questions 

and concerns are also addressed. 

 

The field experiences and clinical practice for secondary programs (English, history, math, chemistry, 

and biology) will not begin until fall 2010. Field experiences and clinical practice hours have been 

established. Plans for meeting with secondary teachers from middle and high are in progress and will be 

held during the 2010 spring semester. The director of field placement and dean of the School of 

Education have met with human resource directors in preparation for secondary field experiences and 

clinical practice requirements. 

 

3a3. What are the roles of the unit and its school partners in determining how and where 

candidates are placed for field experiences, student teaching, and internships. 

The director of field placement works collaboratively with school and system-level administrators in 

partner schools to make field placement decisions about early childhood education, ESOL and 

secondary placements. The field experience process begins when the director of field placements 

submits grade placement requests and names of teacher candidates to school and system-level 

administrators. The school and system administrators then choose the supervising teachers for field 

experiences and clinical practices. Communication between school and system-level administrators and 

the Director of field placement is open and collaborative during the assignment of field placements. 

Beginning fall 2009, the director of field placement and DSC School of Education dean invited all 

system-level administrators involved in the field placements for a lunch meeting to review the field 

placements process, share Georgiaôs Professional Standards Commission field work requirements, and 

prepare for secondary placements. This meeting will occur once a semester.  

 

Another important aspect of the unit and partner school relationship is providing feedback to the school- 

and system-level administrators on site-supervising teachers. Teacher candidates complete site-

supervising teacher evaluations that are submitted electronically through LiveText, where reports are 

written and stored in Excel. The director of field placement reviews site-supervising teacher evaluations. 

When a site-supervising teacher evaluation is low, the director of field placement meets with the school 

and/or system-level administrator to resolve these concerns.  

 

The Georgia Professional Standards Commission requires a minimum of 900 hours of field placements. 

Field placements are categorized by two distinct terms. First, ECE and ESOL endorsement field 



experiences include area F and Blocks I, II, and III. Clinical practice (Block IV) is the student teaching 

semester.  

 

The unit meets ECE and ECE with ESOL endorsement field experiences and diversity requirements 

through these placements: 

 Pre-K or K; 1, 2, or 3; and 4 or 5  

 A city system and a county system  

 A Title I school and a school in a more affluent community  

 A culturally diverse school and a majority Caucasian school  

In Block IV (clinical practice), the director of field placement works with the unit faculty and teacher 

candidates to choose a setting that will be best suited for the candidatesô professional goals and 

interests.  

 

Teacher Candidates placed in early childhood school sites interact with students of various cultural, 

ethnic, and economic diversities. The education unitôs database contains demographics of schools and a 

list of all candidatesô placements. To fulfill requirements for the ESOL endorsement, the unit maintains 

a database of grade placements to ensure candidates receive opportunities to work with second language 

learners in multiple classrooms. Teacher candidates for the ESOL endorsement have a 30 hour field 

placement in middle school and a 30 hour field placement in high school during Block I of their junior 

year. In Block III of their senior year, all early childhood candidates are placed in a classroom with an 

ESOL-certified teacher or in a classroom that is served by an ESOL teacher. 

 

The Unit will meet secondary field experiences and diversity requirements through these placements: 

 Middle school and high school 

 A city system and a county system  

 A Title I school and a school in a more affluent community  

 A culturally diverse school and a majority Caucasian school  

 

In Professional Education Semester IV (clinical practice), the director of field placement works with the 

unit faculty and teacher candidates to choose a setting that will be best suited for the studentsô 

professional goals and interests. Teacher Candidates placed in middle and high school sites will interact 

with students of various cultural, ethnic, and economic diversities. The education unitôs database will 

contain demographics of middle and high schools and a list of all candidatesô placements.  

 

3a.4 How do the unit and its school partners share expertise and resources to support candidatesô 

learning in field experiences and clinical practice? 

Orientations for site teachers are conducted by the director of field placement in each school system 

hosting teacher candidates that semester. The orientation sessions for fall semesters are held during the 

first two weeks of August. Orientation sessions for spring semesters are conducted in November and 

December. During the orientation sessions, information regarding the requirements of the college is 

shared as well as suggestions and questions from the site teachers. Training on administering the 

Assessment of Professional Dispositions and Behaviors and the Verification of Lessons Taught is 

conducted. Due to the increasing large geographical service area, the director of field placement is 

creating electronic orientation sessions to better accommodate site-supervising teachersô participation in 

orientation sessions.  

 



College supervisors also attend orientation sessions each semester to discuss the mission and conceptual 

framework of the college and to discuss questions and concerns from the previous semester. New 

supervisors are given instruction on administering the Teacher Candidate Observation Instrument, how 

to prepare a travel report, how to schedule visits, and how to communicate effectively with the teacher 

candidate and the site teacher, as well as a copy of the teacher handbook. 

 

Schools often allow the unitôs teacher candidates to attend staff development training with their site 

teachers. Likewise, professors may engage in action research or conduct staff development in the field to 

help schools assess programs, student progress, and other issues as requested by the schools. 

 

Secondary orientations for site teachers will be conducted though online training videos. Currently, the 

director of field placement is working with the DSC technology specialist to develop the videos.  

 

3b. Design, Implementation, and Evaluation of Field Experiences and Clinical Practice 

 

3b1. What are the entry and exit requirements for clinical practice? 

Entry Requirements: 

After completion of Blocks I, II, Summer, and III, candidates complete an application for admission to 

Block IV clinical practice. Candidates must meet the following requirements for admission to Block IV 

clinical practice: 

 Formal application submitted 

 Minimum cumulative GPA 2.7  

 Grade of ñCò or above in all professional education courses 

 Satisfactory completion of field experiences 

 Background check 

 Professional liability insurance 

 Satisfactory completion of Professional Growth Plan, if applicable 

 

After the candidate makes application for admission to clinical practice, the unit reviews the candidateôs 

transcript, all assessment instruments, and the Professional Growth Plan (if applicable) to ensure the 

candidate has met the admission requirements.  

 

Exit Requirements: 

 Candidates in clinical practice (Block IV) are required to successfully complete clinical 

experiences for 15 weeks at one school site and are assessed by the DSC supervisor and site 

supervising teacher as follows: 

 DSC supervisor completes a minimum of a midterm and a final Teacher Candidate Observation 

Instrument on which the candidate must receive an average score of 3.0 on both midterm and 

final assessments. 

 Site supervising teacher completes a midterm and final Assessment of Professional Behaviors 

and Dispositions with a required score of 3 or above on each indicator. 

 If a candidate does not meet the requirements for the Teacher Candidate Observation Instrument 

or the Assessment of Professional Behaviors and Dispositions, the candidate must successfully 

complete the conditions stated on the Professional Growth Plan in order to successfully exit 

clinical practice. 



 The final grade for the teacher candidate is officially determined by the DSC supervisor, but is a 

result of the collaboration between the DSC supervisor and site supervising teacher. The final 

grade is based on the teacher candidateôs performance during the entire semester. Teacher 

candidates must earn a grade of ñSatisfactoryò in order to successfully exit clinical practice.  

 

Recommended Secondary Entry Requirements 

1. Completion of all core requirements for Areas A, B, C, D, E and 9 hours of Area F. 

2. GPA of 2.7 or above in cumulative academic work. The admittance GPA is calculated using all   

    grades and accompanying hours for courses taken once and the highest grade and accompanying 

    hours for courses taken more than once.  

3. Completion of Area A courses with a grade of C or above in each course. 

4. Completion of 9 hours of Area F courses with a grade of C or above in each course.  

5. Completion of Communications course COMM 1110 with a grade of C or above. 

6. Satisfactory completion of the Regentsô Exam (indicated on studentôs transcript). 

7. Completed Application for Admission to Teacher Education Secondary Certification Program. 

8. Successful completion of GACE Basic Skills Assessment or evidence of exemption. 

9. Completion of EDUC 2110, EDUC 2120, and EDUC 2130 with grades of C or above. 

10. Current Criminal Background Check Report.  

11. Signed Criminal Background Release Statement form for field placement.  

12. Two letters of reference. 

13. Satisfactory completion of Georgia History/Constitution requirements.  

 

Recommended Secondary Exit Requirements 

 Complete specific bachelorôs degree content course work and initial certification program 

requirements as applicable.  

 Complete specific program requirements as defined on the program sheet.  

 Meet the special education requirement of Georgia House Bill No. 671. 

 Complete the Computer Skill Competency requirement as outlined in the A+ Education Reform 

Act (House Bill 1187) to be met by successful completion of IN-TECH training. 

 Earn a grade of C or above in all professional education courses and supporting courses.  

 Maintain a 2.7 cumulative GPA in all academic content courses. 

 Maintain an S (Satisfactory) in Professional Education Seminars by meeting the state 

requirements for field experiences and Clinical Practice, including exhibiting professional 

behaviors at the field sites and in interactions with peers, faculty, and students and by adhering to 

the Georgia Code of Ethics.  

 

3b2. What field experiences are required for each program or categories of programs (e.g., 

secondary) at both the initial teacher preparation and advanced preparation levels, including 

graduate programs for licensed teachers and other school professionals?  What clinical practice is 

required for each program or categories of programs in initial teacher preparation programs and 

programs for the preparation of other school professionals? Please complete Table 7 or upload 

your own table at Prompt 3b.9 below. 

Field experiences refer to all field work completed during Area F, Block I, II, and III. Clinical practice 

refers the student teaching semester. 

 

 



Table 7 

 

Field Experiences and Clinical Practice by Program 

Program Early Field 
Experiences 

Field Experiences Clinical 

Practice 
Total 

Number 

of Hours 
Early Childhood 

Education 

Program:          
 

30 360 
(Pre-professional Hours: 30 

hours) 
(Blocks 1-3: 400 hours) 

550 940 

Early Childhood 

with ESOL 

Endorsement 

30 60 Hours 
(Middle Grades: 30 hours) 
(High School: 30 hours) 
PLUS: (All hours in Block 3 are 

in a setting that includes English 

Language Learners 

 60 Hours 

Secondary 

Biology, 

Chemistry, 

English, History,  

and Mathematics 

30  360(Pre-professional Hours: 30 

hours) 
(Blocks 1-3: 400 hours) 

550 940 

 

3b3. How does the unit systemically ensure that candidates develop proficiencies outlined in the 

unitôs conceptual framework, state standards, and professional standards through field and 

clinical experiences in initial and advanced preparation programs? 

The unit ensures that candidates meet state standards for field and clinical experiences by requiring 

placements under the supervision of qualified professionals in a variety of settings; working effectively 

with students of diverse ages, abilities, cultures, and languages; demonstrating ability to work with 

students of three age groups (PK-K, 1-3, and 4-5) for ECE candidates, and two age groups for secondary 

students (6-8) and (9-12); and ESOL teacher candidates for PK-2, 3-5, 6-8, and 9-12. At times, a teacher 

candidateôs placement meets field requirement for both ECE and ESOL programs. Regardless on type of 

field placements, teacher candidates are expected to analyze, evaluate, and reflect upon field experience 

and clinical practice. 

 

Pre-professional education majors enrolled in EDUC 2110, 2120, and 2130 are required to complete 10 

observation hours at three different sites (a total of 30 hours) to give education majors an opportunity to 

observe professional educators in action and to understand the commitment required to be a teacher.  

 

Candidates in Block I, Block II, and Block III are placed in at least three grade levels for field 

placements as required by the Georgia Professional Standards Commission: Pre-K or K; 1, 2, or 3; and 4 

or 5. Professional Education Semesters I, II, and III will include placements in two different grade 

levels: 6-8 and 9-12. All teacher candidates are placed in a city system and a county system, a Title I 

school and a school in a more affluent community, and a culturally diverse school and a majority 

Caucasian school. In Block IV and Professional Education Seminar IV (clinical practice) teacher 

candidates work with the director of field placement to choose a setting that will be best suited for the 

teacher candidatesô professional goals and interests. Block III early childhood education candidates are 

placed in a classroom with an ESOL-certified teacher or in a classroom that is served by an ESOL 

teacher. 



 

In each semester of the junior and senior year (Blocks I through IV and Professional Education 

semesters I-IV) , candidates must demonstrate acceptable performance as assessed on two key 

assessment instruments: The Assessment of Professional Behaviors and Dispositions (APBD) and the 

Teacher Candidate Observation Instrument (TCOI). APBD results are collected in LiveText, but reports 

are stored in EXCEL. TCOI results are collected and stored in LiveText. For the last two years, data 

notebooks store hard copies of summary assessment reports. 

 

A mid-term and final APBD is administered by the site teacher. The results are discussed in a 

conference with the teacher candidate and the college supervisor. A growth plan is created for any 

student who receives a rating lower than a three on the APBD. The college supervisor, an assigned 

faculty mentor, and the director of field placement work with the candidate and the site teacher to 

provide remediation and feedback to help the candidate overcome difficulties with behaviors and 

dispositions. Candidates who are not successful in this remediation are exited from the program.  

 

The TCOI is used to evaluate lesson planning and delivery at least twice in Blocks II and III, at least 

twice in Professional Education Semesters II and III, and at least four times in Block IV and 

Professional Education Semester IV. Candidates experiencing difficulty in the planning and delivery of 

instruction are observed more frequently. If needed, faculty mentors may also assist the candidates by 

providing remedial support for specific areas on the TCOI. 

 

Site teachers use the less formal Verification of Lessons Taught to give candidates feedback on lessons 

they observe. At least one Verification of Lessons Taught is given to the college supervisor as part of 

his/her documentation of the candidateôs progress.  

 

Field experiences and clinical practice provide numerous opportunities for all teacher candidates to 

demonstrate that they meet the unitôs professional outcomes by being competent, caring, collaborative, 

and reflective. 

 

3b.4. How does the unit systematically ensure that candidates use technology as an instructional 

tool during field experiences and clinical practice? 

Teacher candidates are required to attend classes offered through the Educational Technology Center 

(ETC) division at Dalton State College. The objectives that must be met by teacher candidates are those 

of the International Society for Technology in Education and are evaluated through performance-based 

assessments. Teacher candidates receive 50 hours of INTECH training during their professional 

program. Teacher candidatesô use of technology is evaluated by the TCOI instrument in Blocks II, 

III , and IV. Secondary teacher candidates will receive 50 hours of INTECH training in Professional 

Education Semesters (PES I-IV). One TCOI item, V-F Resources and Technology assesses the teacher 

candidatesô use of technology as an instructional tool. Results show that over the three blocks that all 

teacher candidates make steady improvement in their use of technology as an instructional tool. The 

employer survey and graduate survey both support the TCOI findings. Graduate and employer surveys 

found that DSC graduates are strong in their use of technology as an instructional tool. 

 

 

 



3b.5. What criteria are used in the selection of school-based clinical faculty? How are the criteria 

implemented? What evidence suggests that school-based clinical faculty members are 

accomplished school professionals? 

Site supervising teachers are selected in a process that involves Dalton State College, school system 

administrators, and partner school administrators. The following serves as guidelines for the selection of 

the site supervising teacher.  

 

Site supervising teachers for ECE, ESOL, and secondary programs (English, history, math, biology, and 

chemistry): 

 express interest and desire to collaborate with the Teacher Candidate and DSC faculty. 

 express commitment to the development of future teachers. 

 possess a valid, clear, and renewable professional certificate in the field in which the candidate is 

preparing to teach. 

 have at least three years successful teaching experiences in the area of the professional 

certificate. 

 are recognized for excellence in teaching and the ability to work with others. 

 are recommended by the school principal. 

 possess effective mentoring, communication and supervisory skills. 

 maintain an instructional load that is realistic and reflects an appropriate cross section of the 

student population. 

 exhibit best research-based practices in instruction. 

 express reflective behaviors in their own practice. 

 have a masterôs degree as(preferably). 

 

Partnering school principals are apprised of the criteria for site supervising teachers. The principal then 

chooses the site supervising teachers based upon the above criteria. Demographic data, including years 

of experiences and highest degree earned, for school-based clinical faculty are maintained in the 

assessment system as well as hard copies in the field directorôs office. Surveys are completed at the end 

of each semester by the teacher candidates concerning the effectiveness of the site supervising teacher.  

 

3b.6. What preparation do school-based faculty members receive for their roles as clinical 

supervisors? 

Block IV site supervising teachers receive an orientation at the beginning of the semester in which they 

supervise as teacher candidate. The roles and responsibilities of the site-supervising teacher, the DSC 

supervisor, and teacher candidate are reviewed during the orientation. An overview of the conceptual 

framework and the assessment instruments are also shared at this meeting. 

 

Professional Education Semester site supervising teachers will be given an opportunity to attend an 

orientation prior to hosting a Teacher Candidate for clinical practice (student teaching). The roles and 

responsibilities of the site supervising teacher, the DSC supervisor, and teacher candidate are reviewed 

during the orientation. An overview of conceptual framework and the assessment instruments are also 

shared at this meeting. 

 

Currently, all site-supervising teacher orientations are being created to be accessed online.  

 



3b.7. What evidence demonstrates that clinical faculty members provide regular and continuous 

support for student teachers, licensed teachers completing graduate programs, and other school 

professionals? 

For all DSC initial teacher preparation programs, clinical faculty members serve as DSC supervisors for 

student teachers during clinical practice. As major influences in the clinical practice experience, DSC 

supervisors observe and assess teacher candidatesô planning and delivery of instruction for four formal 

assessments and two informal observations; provide prompt feedback to teacher candidates following 

observations; serve as a coach to teacher candidates throughout the clinical practice experience; serve as 

liaison between site supervising teacher, teacher candidate, and director of field experience; and assist in 

the development and follow-up of Professional Growth Plans, if appropriate. Clinical faculty members 

input evaluation data in LiveText where it is stored as part of the assessment system. 

 

3b.8. What structured activities involving the analysis of data and current research are required 

in programs for other school professionals? 

Not applicable for Dalton State College 

 

3c. Candidatesô Development and Demonstration of Knowledge, Skills, and Professional 

Disposition to Help All Students Learn 

 

3c.1. On average, how many candidates are eligible for clinical practice each semester or 

year? What percent, on average, complete clinical practice successfully? 

Enrollment in the professional courses has increased significantly since spring of 2006. During the past 

three years, there has been an average of 78 teacher candidates eligible for clinical practice. With the 

exception of one student in the past three years, all teacher candidates entering clinical practice 

successfully completed it. Several factors contributed to this high rate of success. 

 frequent evaluations regarding teacher candidatesô planning and delivery of instruction (TCOI) 

as well as professional behaviors and dispositions 

 immediate feedback from DSC supervisor and site supervisor 

 professional growth plans developed to reduce individual weaknesses 

 940 hours in field placement and in clinical practice 

 full -time education faculty regularly serving as field placement and clinical practice supervisors 

 

Increase of Student Teachers from Spring 2006 to Spring 2009 
Semester & 

Year 
Number of Candidates  
Entering Student 

Internship 

Number of Candidates 

Successfully Completing  

Internship 

Percent of Candidates 
Successfully Completing 
Internship 

Spring, 2009 87 87 100% 
 

 

Expected Number of Secondary Teacher Candidates for Fall 2010 
Semester & 

Year 
Number of Candidates 

Entering Student 

Internship 
Fall 2010 25 

 

 

 



3c.2. What are the roles of candidates, university supervisors, and school-based faculty in 

assessing candidate performance and reviewing the results during clinical practice? 

The following procedure will be used for DSC initial teacher preparation programs. Candidates are 

required to critique their own teaching and classroom performance during clinical practice as indicated 

in one domain of the Teacher Candidate Observation Instrument (TCOI) and in one element of the 

Assessment of Professional Behaviors/Dispositions (APBD).  

 

Candidates are evaluated a minimum of six times (four formal and two informal) by the college 

supervisors using the Teacher Candidate Observation Instrument during clinical practice. More 

observations are scheduled if the supervisor deems it necessary. Supervisors provide immediate 

feedback following each observation. The mid-term and final evaluations are filed in the LiveText 

database.  

 

School-based faculty members provide informal verbal evaluation for teacher candidates on a daily and 

weekly basis during clinical practice. Candidates also receive a formal mid-term and final Assessment of 

Professional Behaviors/Dispositions evaluation from the school-based faculty. School-based faculty 

members are asked to provide the teacher candidates a copy of the mid-term and final evaluations and 

discuss the overall evaluations with their teacher candidates. School-based faculty also evaluate one 

lesson taught by the teacher candidate using the Lesson Verification Form listing strengths and 

weaknesses of that particular lesson. This evaluation is discussed with the candidate immediately 

following the lesson. 

 

3c.3. How is time for reflection and feedback from peers and clinical faculty incorporated into 

field experience and clinical practice? 

The unit prepares all teacher candidates in all initial teacher preparation programs to become reflective 

practitioners. Candidates are required to reflect upon and critique their classroom performance 

throughout their field placements and clinical practice as indicated on the Teacher Candidate 

Observation Instrument and the Assessment of Professional Behaviors/Dispositions. Field experiences 

provide numerous opportunities for candidates to observe site teachers who model reflective practices 

and to incorporate these practices in their own teaching. Candidates share experiences from field 

placements and clinical practices in course work and seminars through class discussions and small group 

activities and receive feedback from peers through these discussions and activities throughout the 

professional program. 

 

College supervisors guide candidates in the reflection process after each lesson the candidates prepare 

and deliver in field placements. Site supervisors assist candidates in reflecting upon instruction and 

classroom performance during clinical practice. College supervisors and site supervisors evaluate 

candidatesô reflections regarding preparation and delivery of lesson and classroom performance as 

indicated in Domain VI of the Teacher Candidate Observation Instrument (TCOI) and item #17 on the 

Assessment of Professional Behaviors and Dispositions (APBD). Feedback regarding candidatesô 

reflection is provided by site supervising teachers and college supervisors. After each observation, the 

DSC supervisor provides prompt and relevant feedback regarding progress toward meeting the required 

behaviors and professional competencies linked to the Professional Outcomes in the Conceptual 

Framework on the APBD and TCOI. Site supervisors provide informal verbal feedback daily to 

candidates concerning their classroom performance. Block IV site supervising teachers are encouraged 

to share weekly written feedback with teacher candidates as a means of sharing candidatesô strengths 



and weaknesses. As part of the formal evaluative process, site supervising teachers assess the 

candidatesô professional behaviors and dispositions twice during clinical practice. Site supervising 

teachers are instructed to share their evaluations of the candidates using the APBD with the teacher 

candidate. 

 

3c.4. What data from multiple assessments provide evidence that candidates demonstrate the 

knowledge, skills, and professional dispositions for helping all students learn in field experiences 

and clinical practice? 

Data indicating the candidates demonstrate knowledge, skills, and professional dispositions for helping 

all students learn are collected numerous times from a variety of assessments throughout field 

experiences and clinical practice. Assessments providing these data include the Assessment of 

Professional Behaviors and Dispositions and the Teacher Candidate Observation Instrument. This data 

collection is for all candidates in all initial teacher preparation programs. The APBD is administered 

twice during each block (I, II, III, and IV) of the early childhood education professional program. The 

APBD will be administered twice during each Professional Education Semester (I, II, III, and IV) of the 

secondary education professional programs. Additionally, the employer survey provides valuable 

feedback regarding Dalton State College School of Education graduatesô demonstration of their 

knowledge, skills, and dispositions for helping all students learn. This data will be collected for 

secondary programs (English, history, math, biology, and chemistry). 

 

3c.5. What process is used to ensure that candidates collect and analyze data on student learning, 

reflect on those data, and improve student learning during clinical practice? 

Teacher candidates in all initial certification programs are required to develop a two-week teaching unit 

during clinical practice that includes a pre- and post-test for the instructional unit. Candidates record test 

results on the unit template designed for this purpose. Candidatesô analysis of the pre- and post tests 

results as well as their reflection upon studentsô learning and improvement, is also required and recorded 

on the unit template.  

 

3c.6. How does the unit ensure that all candidates have field experiences or clinical practice that 

includes students with exceptionalities and students from diverse ethnic/racial, linguistic, gender, 

and socioeconomic groups? 

The unit ensures that extensive field experiences and clinical practice in diverse setting have been 

integrated in the candidatesô professional program. Candidates are placed in multiple settings with 

diverse student populations in exceptionalities/disabilities, ethnicities, English Language Learners, and 

socioeconomic settings. Records are maintained in the unitôs database to document the teacher 

candidatesô placements with diverse student populations. During the professional program, candidates in 

the early childhood program complete 940 hours in field experiences and clinical practice. Early 

childhood education candidates who choose to obtain an ESOL Endorsement must also complete 30 

hours of field experience in a middle school ESOL placement and 30 hours of field experience in a high 

school ESOL placement. Candidates in all secondary education programs will complete 940 hours of 

field experiences and clinical practice in diverse placements. The school demographic data are pulled 

from the State Department of Education website and report cards. The majority of our partner schools 

use the inclusion model for students with exceptionalities and our teacher candidates are regularly 

placed in these classrooms. The director of field placement checks all previous placements to ensure that 

candidates are meeting all requirements regarding diverse placements for field experiences. 

 



Plans are being made to collect data for all secondary initial teacher preparation programs. 

 

STANDARD 4: DIVERSITY  

 

The unit designs, implements, and evaluates curriculum and provides experiences for candidates to 

acquire and demonstrate the knowledge, skills, and professions dispositions necessary to help all 

students learn. Assessments indicate that candidates can demonstrate and apply proficiencies related to 

diversity, Experiences provided for candidates include working with diverse populations, including 

higher education and P-12 school faculty; candidates; and students in P-12 schools 

 

As evidenced in its most recent strategic plan, Dalton State College is committed to diversity of both 

faculty and students. The first goal in the plan states, The College will strengthen its commitment to 

embracing multiculturalism and diversity in all aspects of its operations. Strategies for achieving this 

goal, which is linked to Strategic Goals 1 and 2 of the University System of Georgia, include the 

following: 

 Building a community capable of recruiting, increasing, and retaining a culturally and 

linguistically diverse student body, faculty, and staff.  

 Providing opportunities for students and faculty to gain insights about culturally and 

linguistically diverse local, national, and international populations and to gain and promote a 

better understanding of social justice and equity. 

 Increasing course offerings that feature multicultural and global studies.  

 Instituting a multicultural/global general studies requirement for all degree programs.  

 

The unit, in conjunction with the College, also shares a commitment to diversity as evidenced in its 

mission statement found in the conceptual framework: The unitôs mission is to prepare future educators 

who will challenge a new generation of students to reach their highest potential, acquire a love for 

learning, and become productive citizens in a 21st century democracy. Through exemplary teaching, 

service, and scholarship, the unit is committed to preparing educators for a diverse community of 

learners. 

 

The unit has established a curriculum and related field experiences that enable its teacher  

candidates to develop the knowledge, skills, and dispositions to become effective teachers of diverse P-

12 students. 

 

4a. Design, Implementation, and Evaluation of Curriculum and Experiences 

 

4a.1. What proficiencies related to diversity are candidates expected to develop and demonstrate? 

All Dalton State College teacher candidates are expected to develop and demonstrate the  

following six proficiencies that the unit faculty developed related to diversity. 

 Teacher candidate displays the ability to work harmoniously and effectively with diverse 

individuals.  

 Teacher candidate demonstrates fair treatment for all students (i.e., gender, ethnicity, religion, 

learning abilities, socioeconomic status, and English language learners). 

 Teacher candidate demonstrates the belief that all students can learn. 

 Teacher candidate is sensitive, alert, and responsive to the specific intellectual, social, physical, 

and personal developmental needs of all students. 



 Teacher candidate exhibits consistent and appropriate management of time, space, and learning 

resources for diverse studentsô learning; and provides active/equitable engagement of students. 

 Teacher candidate uses a variety of appropriate materials and resources to enhance instruction 

for diverse learners. 

 Teacher candidates develop these proficiencies in required courses and in the field and are 

assessed on them primarily in field placements and in clinical practice. 

 

4a.2. What required coursework and experiences enable teacher candidates and candidates for 

other school professional roles to develop: awareness of the importance of diversity in teaching 

and learning; and the knowledge, skills, and professional dispositions to adapt instruction and/or 

services for diverse populations, including linguistically and culturally diverse students and 

students with exceptionalities? 

All of the unitôs educator preparation programs contain several courses that emphasize the importance of 

diversity in teaching and learning and contribute to the development of the knowledge, skills, and 

professional dispositions to adapt instruction for diverse populations. For the ECE and ECE with ESOL 

programs, a chart has been compiled showing the diversity proficiencies addressed in each course along 

with related assignments. A similar chart is being developed for the secondary programs. 

 

In the ECE program, three required courses are fully devoted to preparing teacher candidates to work 

with diverse learners: EDUC 3101 Teaching Students who are Exceptional, Diverse, or At-Risk; ESOL 

4240 Applied Linguistics for Teachers of English as a Second Language; and ESOL 4241 Methods of 

Teaching ESOL. All candidates in secondary programs take EDUC 3120 Teaching Secondary Students 

Who Are Exceptional, Diverse, or At-Risk, a course designed to assist them in developing strategies for 

assessing and teaching students with disabilities. 

 

An additional course on diversity, EDUC 2120 Exploring Socio-Cultural Perspectives on Diversity in 

Educational Contexts, was added to the ECE curriculum in fall 2007. Most ECE candidates entering in 

fall 2008 and after will have taken the course. Starting with those teacher candidates entering the ECE 

and secondary programs in the fall of 2010, the course will be required.  

 

The descriptions of each of these courses along with a sample of a relevant assignment or activity can be 

found in Diversity-Specific Courses. 

 

4a.3. What key assessments provide evidence about candidates' proficiencies related to diversity? 

How are candidates performing on these assessments? 

Two key assessments provide evidence about candidatesô proficiencies related to diversity: the 

Assessment of Professional Behaviors and Dispositions (APBD) and the Teacher Candidate Observation 

Instrument (TCOI). The table below shows which indicators on the APBD and TCOI measure 

candidatesô performance on the proficiencies related to diversity. It also reports how ECE and ECE with 

ESOL candidates performed on each proficiency during final internship, spring 2009. Note that the top 

score in each cell is for ECE and the bottom score for ECE with ESOL endorsement. The supervising 

teachers and college supervisors evaluate DSC teacher candidates quite favorably on the diversity 

proficiencies. 

 

 

 



Diversity Proficiencies Assessed on APBD 
Proficiencies Assessed on APBD  Below 

Expect. 

Meets 

Expect. 

Exceeds 

Expect. 

1. Teacher candidate displays the ability to work 

harmoniously and effectively with diverse individuals. 

#4 

 0% 

0% 

6% 

6% 

94% 

94% 

2. Teacher candidate demonstrates fair treatment for  

all students (i.e., gender, ethnicity, religion, learning  

abilities, socioeconomic status, and English language  

learners). #14 

 0% 

0% 

1% 

1% 

99% 

99% 

3. Teacher candidate demonstrates the belief that all 

students can learn. #18 

 

 0% 

0% 

12% 

12% 

88% 

88% 

 

Diversity Proficiencies Assessed on TCOI 
Proficiencies Assessed on TCOI Indicator  

Not 

Demonstrated 

Indicator  

Partially  

Demonstrated 

Indicator  

Adequately 

Demonstrated 

Indicator 

Effectively  

Demonstrated 

4. Teacher candidate is sensitive, alert,  

and responsive to  the specific 

 intellectual, social, physical, and  

personal developmental needs of all.  

 

0% 

0% 

0% 

0% 

8% 

9% 

91% 

91% 

5. Teacher candidate exhibits  

consistent and appropriate  management of  

 time,  space, and  learning resources for  

diverse studentsô learning;  

and provides active/equitable engagement 

of students. 

 

0% 

0% 

0% 

0% 

14% 

14% 

 

85% 

86% 

6.  Teacher candidate uses a variety  

of appropriate materials and  

resources to enhance instruction for  

diverse learners. 

0% 

0% 

0% 

0% 

13% 

12% 

86% 

88% 

The percentage total does not always equal 100% as some evaluators did not respond to all items. 

 

 

These instruments will also be used to assess the performance of candidates in all secondary programs. 

A follow-up survey of ECE program graduates provides information about how the unitôs graduates 

assess their ability to work with diverse learners. In general, our graduates, at the end of their first year 

of teaching, reveal high levels of self-confidence in their abilities to work with diverse students.  

 

Graduate Survey 

 Agree Strongly 

Agree 

Understand and use content and pedagogical knowledge that is 

appropriate for diverse learners. 

87% 13% 

Plan to hold high expectations for all;  believe that everyone can 

learn at high levels. 

9% 91% 

I communicate effectively with students from diverse backgrounds. 17% 78% 

I plan to use best practices to meet the needs of diverse learners. 8% 92% 



I am able to manage time, space, activities, technology, and other 

resources for diverse learners. 

10% 90% 

I feel confident in my abilities to use knowledge of studentsô 

cultures, experiences, and communities to sustain culturally 

responsive classrooms.  

16% 83% 

I believe I communicate respect and concern for all students. 3% 97% 

I am prepared to treat students equitably. 3% 97% 

The percentage total does not always equal 100% as some graduates did not respond to all items. 

 

A somewhat different picture is found in the responses to similar items in a survey of employers of our 

recent graduates. While the employers generally agreed or strongly agreed with each statement, there 

was a greater tendency toward agree rather than strongly agree than was found among the graduates 

themselves. Nevertheless, overall, employers seem to find that DSC teacher candidates employed in 

their schools have the knowledge, skills, and dispositions to effectively teach diverse students. 

 

Employer Survey 

 Agree Strongly 

Agree 

Understand and use content and pedagogical knowledge that is 

appropriate for diverse learners. 

87% 13% 

Hold high expectations for all because they believe that everyone can 

learn at high levels. 

75% 25% 

Communicate effectively with students from diverse cultural 

backgrounds. 

75% 25% 

Use the best professional practice to meet the needs of diverse learners. 87% 13% 

Manage time, space, activities, technology, and other resources to 

provide active and equitable engagement of diverse students in 

productive tasks. 

88% 0 % 

Use knowledge of studentsô unique cultures, experiences, and 

communities to sustain culturally responsive classrooms and schools. 

75% 13% 

Communicate respect and concern for all students 50% 50% 

The percentage total does not always equal 100% as some employers did not respond to all items. 

 

4b. Experiences Working with Diverse Faculty 

 

4b.1. What opportunities do candidates (including candidates at off-campus sites and/or in 

distance learning or alternate route programs) have to interact with higher education and/or 

school-based faculty from diverse groups? 

While the percent of DSC faculty from minority or other groups has increased over the past few years, 

in general, it must be said that the unitôs candidates do not currently have sufficient opportunity to 

interact with faculty from diverse groups. It is quite possible for a candidate to go through the entire 

program and not have a faculty member from a diverse group. The same problem is found in the limited 

opportunity to work with diverse faculty in the K-12 settings. 

 

 



4b.2. What knowledge and experiences do faculty have related to preparing candidates to work 

with students from diverse groups? 

Although the unitôs faculty is predominantly white, non-Hispanic, they possess a broad range of 

experiences and education related to diverse populations. A complete listing of these experiences 

appears in Unit Faculty Diversity Experiences. This document reveals faculty have taught on reservation 

schools, in inner city schools with 100% African American enrollment, and in historically Black 

IHEôs. Several faculty have taught and/or served as administrators in schools with large populations of 

non-native speakers of English, and most of the faculty have taught or administered in high poverty, 

Title I schools. Other diverse teaching situations include Appalachian schools and inclusion classrooms. 

Faculty have participated in cultural and/or language immersion programs in Argentina, Costa Rica, 

Malaysia, and Mexico, and some faculty have presented academic papers abroad in such countries as 

Qatar, the Czech Republic, and Guatemala. 

 

Faculty have also enrolled in a variety of graduate and undergraduate courses aimed at increasing 

understanding of diverse populations, such as African American literature. Further, the faculty avail 

themselves of campus-sponsored opportunities to expand their knowledge of diverse populations and to 

learn ways to help teacher candidates. For example, half of the SOE faculty attended a one-day 

workshop on diversity in higher education conducted by Christine Sleeter in the spring of 2009. Also, 

the College sponsored a Disability Awareness Day in February 2009, which several unit faculty 

attended.  

 

4b.3. How diverse are the faculty members who work with education candidates? [Diversity 

characteristics in addition to those in Table 8 can also be presented and/or discussed, if data are 

available, in response to other prompts for this element.] Please complete Table 8 or upload your 

own table at Prompt 4b.5 below. 

 

Table 8 

Faculty Demographics, Fall 2008 

  
Prof. Ed. Faculty 

Who Teach Only 

in Initial Teacher 

Preparation 

Programs 
n (%) 

 
Prof. Ed. 

Faculty Who 

Teach Only in 

Advanced 

Programs 
n (%) 

Prof. Ed. Faculty 

Who Teach in Both 

Initial Teacher 
Preparation & 

Advanced 
Programs 

n (%) 

 
All 

Faculty 

in the 

Institu-

tion 
n (%) 

 

 

 
School- 

based 

faculty 
n (%)*  

American Indian or 

Alaska Native 
0 NA NA   

Asian 0 NA NA 3 
(2.1%) 

 

Black or African 

American, non- 
Hispanic 

0   4 
(2.8%) 

1 

(.90%) 

Native Hawaiian or 

Other Pacific 
Islander 

0 NA NA   

Hispanic or Latino 1 NA NA 1 
(.7%) 

3 

(2.5%) 
White, non-Hispanic 13 NA NA 129 89 



(91%) (78.4%) 
Two or more races 0 NA NA  

 

 

Other  NA NA 4 
(2.8%) 

 

Race/ethnicity 

unknown 
     

Total 14 NA NA 141 93 

(81.8%) 
Female 12 NA NA 83 

(59%) 
134 

(93.9%) 
Male 2 NA NA 58 

(41%) 
10 

(2.9%) 
Total 14 NA NA 141 144 

(96.8%) 

*Demographics based on supervising teachers only. Note that totals may not equal 100% due to lack of 

response to selected items on the data collection form sent to supervising teachers. 

 

During the unitôs developmental visit in 2007, the demographics of the total full-time DSC faculty were 

as follows: 94.6% white, non-Hispanic; 3.1% Black; .8% as Asian; and 1.6% other. During that 

academic year, minorities (including international faculty) represented 5.5% of the faculty. The Table 

above reports data for fall 2008, which reveals that 8.4% of the faculty was from diverse groups. While 

still an overwhelmingly white faculty, the college minority faculty percentages have shown an increase 

over the past few years. 

 

The demographics for the full-time faculty of the School of Education are similar in terms of racial or 

ethnic diversity, with only 1 out of 14 members, or 7.2%, representing a minority group. In fall 2008, the 

School of Education employed 14 full-time faculty, 14.3% male and 86.7% female. The hiring of Dr. 

Soto demonstrates that the Collegeôs efforts to diversify faculty have met with some success across the 

institution; however, the unit will need to increase efforts if it is to have a faculty that is more 

representative of the service area. Recognizing this need, the Unit is in the process of developing a 

formal Faculty Recruitment Plan. 

 

4b.4. What efforts does the unit make to recruit and retain a diverse faculty? 

The unit advertises all full-time faculty vacancies locally on the DSC website, statewide through the 

University System of Georgia website, and nationally in The Chronicle of Higher Education and 

InsideHigherEducation.com. All vacancy announcements also appear in one or more publications 

targeting minority readers, and all vacancy announcements encourage the application of minority 

applicants with the following wording: 

 Employment opportunities, admissions policies, activities, services, and facilities of the College 

 do not exclude any person on the basis of race, color, age, sex, religion, national origin or 

 disability. Dalton State College is an Affirmative Action Program Institution. 

 

One high point of the unitôs attempt to diversify faculty is the hiring of Dr. Lourdes Diaz Soto as the 

Goizueta Endowed Chair in Education. In May 2008, following a national search, Dr. Soto, formerly 

Professor of Education at the University of Texas at Austin, was hired as Professor and Goizueta 

Foundation Chair in Education. Dr. Soto has an international reputation as a teacher and scholar in the 



field of early childhood education in bilingual/bicultural environments and experience facilitating links 

between academic units and their surrounding communities.  

 

Dr. Soto, of Puerto Rican origin, holds a Ph.D. from The Pennsylvania State University, and has taught 

in elementary, middle, and secondary school settings in Puerto Rico. In higher education, she has taught 

at Pennsylvania State, Florida Atlantic University, Lehigh University, Teachers College of Columbia 

University, and the University of Texas. She is the author, co-author, or editor of six books, a 

contributor to twenty-one books, and author or co-author of thirty-eight articles in refereed journals. She 

has made more than one hundred presentations to international, national, regional, or local audiences 

and was the recipient of the Spencer Foundationôs Small Grants Award for her research project, 

ñBilingual Families and Early Schooling.ò  

 

Dr. Soto has a teaching obligation of one course per academic term, generally EDUC 2120: Exploring 

Socio-Cultural Perspectives on Diversity in Educational Settings. In addition to her teaching and current 

scholarly pursuits, Dr. Soto is pursuing five long-term goals: developing a research agenda that provides 

area schools with strategies and techniques to address the unique needs of Latino students, creating a P-5 

training model to assist area schools in raising Latino student achievement, building a communication 

network with the Latino community to forge stronger relationships with DSC, establishing an advocacy 

agenda at the state level on behalf of multi-cultural public school education, and maintaining a superior 

record of teaching that will attract well-qualified students into Dalton Stateôs teacher education 

program. The centerpiece of her efforts to achieve these goals is the proposed establishment of an 

Institute for Latino Educational Opportunities and Community Development, for which she is currently 

seeking funding. The Institute would provide collaborative leadership and advocacy in order to enhance 

the educational possibilities and quality of life for Latinos in northwest Georgia.  

 

In addition to her teaching and chair obligations, Dr. Soto has a number of scholarly projects underway, 

including several articles and conference presentations. She has organized and led a conference of DSC 

faculty with a group of ñTeacher Alliesò from local school systems, and she has positioned herself as a 

mentor for other faculty and staff in the School of Education on Latino/Hispanic matters. While it may 

be coincidental, since Dr. Sotoôs arrival, the unit has seen an increase in the number of Hispanic teacher 

candidates entering the ECE program from 2 in the fall of 2008 to 10 in the fall of 2009. This supports 

Dalton State College's Strategic Plan to recruit minorities.  

 

4c. Experiences Working with Diverse Candidates 

 

4c.1. What opportunities do candidates (including candidates at off-campus sites and/or in 

distance learning or alternate route programs) have to interact with candidates from diverse 

groups? 

Prior to entering the teacher preparation programs, candidates are very likely to be in classes with 

diverse peers. DSC currently has the highest percentage of Latino/a students (approximately 11%) in the 

University System of Georgia. Prior to entering the program as well as throughout the program, 

candidates have opportunities in classes, in recognized student organizations (Kappa Delta Pi Education 

Honor Society; Future Educators Club), and in their field placements to interact with candidates of both 

genders. They also have opportunity to interact with candidates who are African American and 

multiethnic, although not to the extent the unit would like. Clearly, increased recruitment of minority 

candidates is needed. The unit does not capture demographic data related to SES, religion, or disability 



status, so at this time, the unit cannot address whether teacher candidates have opportunity to interact 

with candidates representing those diverse areas.  

 

4c.2. How diverse are the candidates in initial teacher preparation and advanced preparation 

programs? [Diversity characteristics in addition to those in Table 9 can also be presented and 

discussed, if data are available, in other prompts of this element.] Please complete Table 9 or 

upload your own table at Prompt 4c.4 below. 
 

Table 9 

Candidate Demographics, Spring 2009 

 Candidates in 

Initial Teacher 

Preparation 

Programs* 

n (%) 

Candidates in 

Advanced 

Preparation 

Programs 

n (%) 

 

All 

Students in 

the 

Institution 

n (%) 

Diversity of 

Geographical 

Area Served 

by Institution 

(%) 

American Indian or 

Alaska Native 

 NA 11 (0%) .4% 

Asian or Pacific Islander  NA 60 (1%) .7% 

Black or African 

American, non- 

Hispanic 

 NA 111 (2%) 4.5% 

Native Hawaiian or 

Other Pacific 

Islander 

 NA  .06% 

Hispanic or Latino 2 NA 516 (11%) 9.9% 

White, non-Hispanic 103 NA 3522 (73%) 93.4%** 

Two or more races  NA 46 (1%) .9% 

Other  NA  Not available 

Race/ethnicity unknown  NA 549 (11%) Not available 

Total  NA 4815 

(100%) 

 

Female 88   NA 2991 (62%) Not available 

Male  17      NA 1824 (38%) Not available 

Total  105  NA 4815 

(100%) 

Not available 

 

*  These figures are for candidates admitted in Fall 2008 

**This figure does not exclude white Hispanic. 

 

The table below presents demographics of the eleven counties served by Dalton State. Each cell presents 

the number of people followed by the percentage of total population. An examination of the table 

reveals that each of the counties served is predominantly white, ranging from 87.8% to 96.9%. The 

source of these data does not separate white and non-Hispanic white. A look at the Hispanic/Latino data 

reveals considerable diversity in some counties (e.g., Whitfield, Gordon, and Murray). The population of 

Black or African American is relatively small, ranging from .9% to 10.8%.  



 

Table 4c.2 Diversity of Eleven County Geographical Area Served by Institution: 2007*  

 Bartow Catoosa Chattooga 

 

Dade Fannin Gilmer Gordon Murray Pickens Walker Whit- 

field 

American 

Indian or 

Alaska 

Native 

294 216 23 77 97 231 213 127 110 203 451 

Asian or 

Pacific 

Islander 

734 

.8 

604 

1.0 

100 64 87 75 488 117 125 311 1223 

Black or 

African 

American, 

non- 

Hispanic 

8950 

9.7 

1681 

2.7 

2886 

10.8 

265 

1.6 

207 

.9 

255 

.9 

1903 

3.7 

699 

1.7 

717 

2.45 

2788 

4.3 

3414 

3.7 

Native 

Hawaiian 

or Other 

Pacific 

Islander 

25 12 13 4 1 91 87 10 7 15 79 

Hispanic  

or Latino 

5515 

5.9 

1132 

1.8 

855 

3.2 

245 

1.5 

360 

1.6 

2716 

9.6 

7060 

13.6 

4659 

11.5 

763 

2.5 

815 

1.3 

28182 

30.2 

White 81907 

88.2 

59213 

95.1 

23516 

87.8 

15549 

96.6 

21968 

97.3 

27523 

96.9 

48890 

93.9 

39346 

96.8 

29322 

96.2 

60647 

93.9 

87342 

93.5 

Two or 

more 

races 

915 

1.0 

515 

.8 

259 

1.0 

139 

.9 

220 

1.0 

214 

.8 

463 

.9 

365 

.9 

207 

.7 

590 

.9 

870 

.9 

Other            

Race/ 

ethnicity 

unknown 

           

Total 92834 62241 26797 16098 22580 28389 52044 40664 30488 64554 93379 

Total Population of Service Area 530068 

(Note: Percentages are calculated only when more than .5% of total) 

* Information obtained through 2009 Georgia County Guide. Susan R. Boatright (Ed.). Athens, 

GA: Center for Agribusiness and Economic Development. 

 

4c.3. What efforts does the unit make to recruit and retain candidates from diverse groups? 

At Dalton State College, student recruitment is viewed as the responsibility of specific members of 

Enrollment Services. Enrollment Services has several initiatives aimed at increasing the numbers of 

diverse students on campus. These initiatives include hiring a recruiter to recruit in the Atlanta area, 

which contains high percentages of African American students. DSC also crosses the border into 

Tennessee where it recruits students from Chattanooga State Technical Community College. Of course, 

recruiters regularly visit local high schools, several of which (e.g., Dalton High School, Southeast High 

School) have majority minority populations. 

 

The unit works jointly with Enrollment Services. The Dean will be making visits to high minority high 

schools with the new Atlanta-based recruiter to encourage diverse students to consider entering an 

educator preparation program at DSC. The SOE will also participate with the School of Sciences and 

Mathematics in a minority recruitment night held each spring at Southeast High School, a school with a 



majority-minority population. Finally, initiatives have been introduced to plan joint meetings between 

the unitôs student organization members and members of the Future Educators Clubs at Southeast and 

Dalton High Schools in an effort to market the collegeôs teacher preparation programs and recruit 

minority candidates. 

 

4d. Experiences Working with Diverse Students in P-12 Schools 

 

4d.1. How does the unit ensure that candidates develop and practice knowledge, skills, and 

professional dispositions related to diversity during their field experiences and clinical practice? 

During field experiences and clinical practice, all candidates are evaluated multiple times on two 

instruments: the TCOI and the APBD. Each of these contains indicators that assess diversity 

competencies. Candidates are expected to earn scores at an acceptable level on these. In the event they 

do not do so, they meet with their supervisors to develop a plan of improvement. 

 

4d.2. How diverse are the P-12 students in the settings in which candidates participate in field 

experiences and clinical practice? Please complete Table 10 or upload your own table at Prompt 

4d.4 below. [Although NCATE encourages institutions to report the data available for each school 

used for clinical practice, units may not have these data available by school. If the unit uses more 

than 20 schools for clinical practice, school district data may be substituted for school data in the 

table below. In addition, data may be reported for other schools in which field experiences, but not 

clinical practice, occur. Please indicate where this is the case.] 

DSC teacher candidates have ample opportunity to work with diverse P-12 students during field 

experiences and clinical practice. The unit collects demographic data showing the demographics at each 

of the unitôs partner schools .  

 

4d.3. How does the unit ensure that candidates use feedback from peers and supervisors to reflect 

on their skills in working wit h students from diverse groups? 

Prior to program completion, all candidates complete an electronic portfolio demonstrating their 

understanding of, and performance on, the INTASC principles. Starting with those candidates who 

entered the program in fall 2008, the unit requires all candidates to include a written reflection in the 

section on the Principle 3 Learning Styles and Diversity in which they analyze their performance on the 

diversity-related indicators of the APBD and TCOI and describe how they have used feedback to 

improve their skills in working with diverse P-12 students. 

 

1. What does your unit do particularly well related to Standard 4? 

The unit has a well-established record of preparing the ECE candidates to work with linguistically 

diverse P-12 students. The impetus for incorporating ESOL classes in the ECE curriculum was the 

growing linguistic diversity in the unitôs service area schools. During the past four years, over 90% of 

the ECE completers also earned an endorsement in ESOL. This is notable in that the state of Georgia, 

unlike some states, does not require ECE teachers to have qualifications in working with English 

language learners. Even those ECE program completers who do not complete the endorsement take two 

courses in linguistics and ESOL methods. 

 

2. What research related to Standard 4 is being conducted by the unit or its faculty? 

Professor Soto's research centers on issues of diversity and how these relate to social justice and equity. 

More specifically her current research projects center on children's perceptions of immigration, 



theoretical possibilities of Xicana participatory action research, and how teacher education classrooms 

can integrate issues of diversity into the classroom with community action projects.  

 

STANDARD 5: FACULTY QUALFICATIONS, PERFORMANCE, AND DEVELOPMENT  

 

Faculty are qualified and model best professional practices in scholarship, service, and teaching, 

including the assessment of their own effectiveness as related to candidate performance; they also 

collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty 

performance and facilities professional development. 

5a. Qualified Faculty 

 

5a.1.What are the qualifications of the full-and part-time professional education faculty (e.g., 

earned degrees, experience, and expertise)? Please complete Table 11 or upload your own table at 

Prompt 5a.5 below.  

The Early Childhood Education (ECE) program has fifteen full-time faculty members. Twelve faculty 

members have earned doctorates and three faculty members earned specialist degrees that give all ECE 

faculty exceptional expertise and that qualify them for the positions they hold. Thirteen full-time faculty 

are tenure-track, and two faculty are employed as instructors. The various positions held by faculty in 

public school systems were teacher, assistant principal, principal, assistant superintendent, human 

resource director, special education teacher, and student services director, which have provided many 

opportunities to gain expertise in teaching and supervision. Additional evidence can be found in the 

faculty vitae.  

Currently, the unit is defined as the School of Education faculty, site-supervising teacher, and clinical 

faculty. With the addition of the five secondary teaching certificates, the unit will expand to include a 

representative from the secondary teaching preparation programs: one English, one history, one 

biology/chemistry, and one math. The representatives are as follows: 

 Dr. Christian Griggs (History) 

 Dr. Richard Hambrock (Math) 

 Dr. Dean Turner (Chemistry/Biology) 

 Dr. Lydia Postell (English) 

 

Each secondary representative holds a terminal degree and is considered highly qualified in his or her 

field. 

Table 11 

 

Faculty Member  Assignment Rank Tenure Scholarship P-12 Experience 

Carol Pate 

Ph.D.  in Special 

Education 

(emphasis upon 

Emotional 

Behavioral 

Disorders) at 

Georgia State 

University 

Undergradu

ate courses 

Field 

Supervision 

Advising 

Instructor No Presented an in-service on 

co-teaching to the staff at 

Dalton High School last 

January and followed up 

with individual 

observations of co-

teachers with 

verbal/written feedback; 

has only been employed 

Thirty-two years 

professional experience 

in public school 

education: Inclusion 

teacher, Instructional 

Lead Teacher, middle 

and high school teacher  



with DSC for 1 year. 

Debbie Baxter 

Ed. D., 

Administration 

and Planning, The 

University of 

Alabama 

 

NCATE 

Coordinator 

Undergradu

ate Courses 

Advising 

Assistant Yes Assisted in researching 

and drafting the revised 

conceptual framework 

Presented at national 

conference in Nov. 2009 

Classroom Teacher   

grades K,1,2, Elem 

Instructional Specialist, 

Elementary Principal,  

Asst-Supt for 

Curriculum Instruction 

H. Lynn Murphy 

Ed. D., University 

of Georgia, 

Instructional 

Supervision 

 

Classroom 

Managemen

t, Senior 

Student 

Teaching 

Seminar, 

Field 

Supervision   

Advising 

Assistant Yes Admissions Appeals, 

Served on numerous 

School of Education 

Committees and 

Subcommittees. 

 Administered the first 

teacher candidate job fair, 

Spring 2009.  

Taught 5th and 6th 

grade  

Elementary assistant 

principal,  & principal, 

Director of fine arts,  

Director of Student 

Services, &  

Director of Human 

Resources 

Joan Chapman 

Educational 

Specialist in 

Leadership and 

Administration 

from University of 

West Georgia 

 

Undergradu

ate Courses 

reading 

courses 

PE, Art, and 

Music 

Advising 

Assistant Yes Member and presenter at 

ATE (Association for 

Teacher Educators) at the 

August 2008 conference 

in Washington, D.C.   

 

Proposal submitted to 

ATE for Spring 

Conference (2010) 

Title I Coordinator, 

Teacher Dalton Public 

Schools  grades 3-6; Title 

I teacher-math & reading  

Principal Summer 

Programs Grades K-5; 

Special Education, Title I 

and Migrant Education 

Larry Cooper 

Ed.D. School 

Leadership from 

Vanderbilt 

University 

Undergradu

ate courses 

Field 

Supervision 

Advising 

Associate Yes Board of Regents Area F 

Committee 

 

 

 

Elementary and Middle 

School Principal,  

Social Studies and 

English Teacher 

Lelia Mullis 

Ed.D.,  Curriculum 

and Instruction 

with Endorsement 

in Administration 

and Supervision.   

Ed.S. in Early 

Past Dean 

of School of 

Education 

Tenured 

Professor of 

Undergradu

ate courses  

Associate Yes GAYC Research Forum, 

will be presenting original 

research on building 

resilience in young 

children,   

Active member of 

Classroom teacher:  

Grades 6-8 

Curriculum Director 

Assessment coordinator 

Staff Development 

Director 

Principal 



Childhood 

Education 

 

 

Advising NCATE Board of 

Reviewers as online 

reviewer  

Served on Human 

Subjects Review 

Committee at Dalton State 

College, Assessment 

Committee for School of 

Education, Teacher 

Education Council for 

School of Education 

 

Merry Boggs 

PhD Curriculum 

and Instruction 

with an emphasis 

in 

Reading/Language 

Arts 

University of 

South Florida 

Dean 

Undergradu

ate Courses 

Advising 

Associate No 10 publications 

Coordinator of Graduate 

Reading Program 

Vice President of Texas 

Reading Association 

Professional 

Development Partnership 

School Faculty - worked 

2 days a week in public 

schools for the last 3 

years. 

Orenda Gregory 

Specialist in 

Education, Early 

Childhood 

Education, 

University of West 

Georgia 

Undergradu

ate courses 

Field 

Supervision 

 

Assistant   

 

No  Elementary School 

Principal, Assistant 

Principal, Gifted Program 

Coordinator, and   

Elementary Classroom 

Teacher    

Shannon Coulter 

Ph.D., Educational 

Psychology, 

University of 

Tennessee 

(Knoxville) 

 

 

 

 

 

 

 

 

 

Undergradu

ate Courses 

Assistant   

 

No Coulter, S.E., and 

Groenki, S. (2008) 

Explicit Vocabulary 

instruction for John 

Knowles' A Separate 

Peace; English Journal 97, 

26-32  Coulter, S.E. and 

Cester, J.N. (2009).  

Finding and redefining the 

meaning of teaching: 

Exploring the experience 

of mid-career English 

teachers.  American 

Educational Research 

Association, San Diego, 

April Coulter, S.E. (2008)  

Using Structured 

Interviews as alternative 

High School English 

teacher   1998- 2006 

Grossmont High School, 

La Mesa, CA 

 



assessments in the 

secondary classroom.  

American Educational 

Research Association, 

New York, March. 

Sharon Beavers 

Ed.D Secondary 

Social Science 

Education 

 

University of 

Georgia 

Undergradu

ate Courses 

 

Assistant   

 

No  33 years concurrent 

public high school 

teaching simultaneously  

 

 

 

 

Sharon Hixon 

 

Ph.D. - Education 

- University of 

Tennessee 

(Knoxville) 

 

Undergradu

ate courses 

Field 

Supervision 

 

Associate  Yes Written two chapters in 

two different edited books 

currently in press 

Taught 1st and 2nd 

grades in Baltimore city 

public schools 

Taught 4th and 5th grade 

language arts at Banner 

Private School 

Susan Kennedy 

Ed. S. Instructional 

Leadership, 

Tennessee Tech 

University 

Undergradu

ate Courses 

Field 

Supervision 

Instructor No Faculty Mentor for 

student interns 

 

Elementary grades 

teacher, Assistant 

Principal, and Principal  

Lourdes Diaz Soto 

Ph.D. Curriculum 

and Instruction, 

The Pennsylvania 

State University 

 

Goizueta 

Endowed 

Chair 

Undergradu

ate courses 

Field 

Supervision 

 

Professor Yes Soto, L.D. (2007) Praeger 

Handbook of Latino 

Education in the U.S. New 

York: Greenwood 

Publishing 

Presentations at AERA 

(New York City, San 

Diego); Qatar (invited 

speaker); and Bethlehem 

City, Palestine 

Conference Program 

Chair, Early Childhood 

Reconceptualists, New 

Zealand 

Head Teacher (Principal) 

Dorado Academy (Pre-K 

to grade 6), Dorado, 

Puerto Rico 

Teaching Pre-Kinder 

through High School 

Staff Development for 

teachers and board of 

education members in PA 

and NY 

Clare Hite 

PhD, 

Reading/Language 

Arts/Linguistics; 

University of 

South Florida 

Teach 

courses in 

ESOL, 

language 

arts, and 

childrenôs 

Associate Yes Hite, C. & Evans, L.S. 

(2006).  Mainstream first-

grade teachers strategies 

for accommodating the 

needs of  English 

language learners.  

Five years public school 

teaching, grades 3-12 

 



 literature; 

supervise 

interns; 

coordinate 

ESOL 

Endorsemen

t Program. 

Advising 

Teacher Education 

Quarterly, 33(2), 89-110. 

Soto, L., Hixon, S., and 

Hite, C.  (Expected 2009).  

Diversity, Linguistics and 

the Silencing of Social 

Justice in Education and 

Care.   In G. S. Cannella 

and L. Diaz Soto (Eds.), 

Childhoods: A Handbook.  

Rethinking  

Mary Edwards 

Ph.D.   Curriculum 

& Instruction   

Texas A & M 

University 

 

Undergradu

ate courses 

Field 

Supervision, 

Advising 

Professor Yes PRISM Grants (NSF) 3 

years  (Total:  

$141,340.00) 

Goizueta Grant to fund 

Endowed Chair at DSC 

Grant Reader:   Teacher 

Quality Grant (University 

of Georgia);  CCCLC 

(21st Century Community 

Learning Centers)   

University of Florida 

ATE Proposal Reviewer   

Presenter at STEM 

Conference  Partnerships 

for Effective STEM 

Education  

Classroom teacher:  

Grades 6-8, Curriculum 

Director, Assessment 

coordinator, Staff 

Development Director, 

and Principal 

 

 

 

5a.2.What expertise qualifies professional education faculty members who do not hold terminal 

degrees for their assignments? 

The unitôs three faculty members not holding terminal degrees are well-qualified to prepare 

teachers. These faculty members earned advanced degrees and have experiential expertise in their area 

of teaching and supervision that qualifies them to prepare teacher candidates as shown in Table 11.  

 

5a.3. How many of the school-based faculty members are licensed in the areas they teach or are 

supervising? How does the unit ensure that school-based faculty members are adequately 

licensed? 

All of the school-based faculty members that supervise DSC teacher candidates are licensed in the areas 

they teach and supervise in initial certification programs offered at Dalton State College. When the 

director of field placement sends requests to public school administrators for teacher candidate 

placements, the unitôs criteria for selection of site supervising teachers is given to the 

administrators. School administrators help in the selection of school-based faculty members that meet 

the School of Education requirements. Each semester, all school-based supervisors are required to 

complete a demographic form that includes years experience, teaching certificate(s), and additional 



endorsements. This information is collected and stored in an Access database and allows the unit to 

monitor the qualifications of school-based faculty.  

 

Although not all secondary representatives of the unit hold teaching licenses in their area of expertise, 

they are all highly-qualified to prepare secondary teachers in their content areas. The unitôs secondary 

representatives have accomplished content expertise knowledge through terminal degrees, publishing, 

and presenting in their fields. The unit has plans to pair secondary representatives without public school 

experiences with SOE faculty with secondary teaching to collaborate as supervisors for field experiences 

and clinical faculty in middle and high schools.  

 

5a.4.What contemporary professional experiences do higher education clinical faculty members 

have in school settings? 

All full -time higher education clinical faculty members have contemporary experience in public school 

settings as an administrator or a teacher. (See Table 11). All adjunct clinical faculty members are 

recently retired or on leave from public school settings. Examples of professional experiences in public 

school settings include: classroom teacher, director of Title I programs, elementary principal, assistant 

superintendent for instruction and curriculum, special education teacher, reading teacher, and social 

studies teacher. Part-time faculty members who supervise teacher candidates must submit a vita as 

evidence of their qualifications for the area for which they are employed as well as demonstrate 

leadership skills, mentoring skills, and a willingness to commit to the success of teacher candidates. 

As previously stated some new secondary faculty representatives do not have contemporary professional 

experiences in school settings, but plans are in place to provide secondary unit representatives 

experiences in public schools. 

 

5b. Modeling Best Professional Practices in Teaching 

 

5b.1.How does instruction by professional education faculty reflect the conceptual framework as 

well as current research and developments in the fields?  
The unitôs faculty have a high level of expertise and experience in the content and pedagogy they 

teach. Delivery of instruction by the education unitôs faculty reflects the conceptual framework and 

research, theories, and current developments in the various fields of teaching. Course syllabi state the 

explicit link between course content and the conceptual framework outcomes. Additionally, the faculty 

value and demonstrate the four professional outcomes/goals (competence, caring, collaboration, and 

reflection) stated in the conceptual framework through instructional strategies and modeling 

practices. Specific examples of faculty demonstration of these four conceptual framework outcomes can 

be found on the individual faculty templates. A review of course syllabi will reveal that references are 

current and that faculty continually update their teaching through integration of recent publications. 

 

5b.2.How do unit faculty members encourage the development of reflection, critical thinking, 

problem solving, and professional dispositions? 

Unit faculty members encourage the development of reflection, critical thinking, problem solving, and 

professional dispositions through several different approaches. At times, unit faculty have created 

individual activities to focus singularly on the development of reflection, critical thinking, problem 

solving and professional dispositions. Also, unit faculty have created activities that integrate the 

synthesis of reflection, critical thinking, problem solving, and professional dispositions. Examples of 

both are provided below. 



 

Examples of Singular Activities: 

 Critical assignment includes a reflective piece that requires teacher candidates to share how the 

critical assignments relate to developing mastery of a specific standard. 

 Critical thinking skills are developed through debates on current issues. 

 In class, scenarios are used to help teacher candidateôs resolve future classroom problems.  

 Professional dispositions are discussed in seminar courses. 

 

Examples of Integrated Activities: 

 In both reading and math pedagogical courses, teacher candidates complete a case study on an 

individual student. The focus of the case study is to record reading/math error pattern, and then 

develop an action plan to alleviate the reading/math error pattern. This activity requires teacher 

candidates to think critically, problem solve, and reflect.  

 Essay questions are used on course tests that require teacher candidates to reflect, problem solve, 

and think critically.  

 Teacher candidates are required to write a paper on how their beliefs may shape their future 

classrooms and interactions with other educational professionals.  

 

5b.3.What types of instructional strategies and assessments do unit faculty members model? 

Opportunities for faculty to demonstrate best practices and research-based strategies occur in the courses 

that each teaches. Examples of instructional strategies used in education courses include journaling, 

debates, role play, case studies, gallery walks, one-minute reviews, SQ5R, cooperative learning groups, 

demonstrations, modeling, web fieldtrips, simulations, video vignettes, lecture, individual and group 

presentations, think-pair-share, four corners, diversity rounds, fishbowl, jigsaw, diamonds nine, 

integrating arts, PowerPoints, and carousel. Faculty templates include a list of instructional strategies 

used in each faculty memberôs class. 

 

The unitôs faculty uses a variety of assessments to evaluate teacher candidatesô content knowledge and 

pedagogical knowledge. Examples of assessments include article critique, philosophy paper, quizzes, 

exams, self-assessments, critical assignments, projects/demonstrations, research papers and 

presentations, rubrics, pre-and post-assessments, checklists, essay questions, authentic learning projects, 

debates, lesson plans, unit plans, and field experience reflections. Faculty templates include a list of 

instructional strategies used in each faculty memberôs class. 

 

5b.4.How do unit faculty members incorporate the use of technology into instruction? 

Although the unit faculty members are at varying levels of technology use, all incorporate the use of 

technology into instruction. All faculty members are engaged in the use of DSConnect, the portal 

through which students can register for courses, view mid-term and final grades, and communicate with 

faculty, staff, and students. Most faculty members use DSConnect to post PowerPoints, class notes, 

study guides, and other files for students in each course as well as conduct threaded 

discussions. GeorgiaView is another portal through which some faculty members post PowerPoints, 

class notes, study guides, and other files for students in each course as well as conduct threaded 

discussions. GeorgiaView also includes a grade book component used by several faculty members.  

 

Faculty members in the early childhood program use LiveText to collect critical assignments, generate 

reports from critical assignments, and house teacher candidatesô e-portfolios. An e-portfolio is required 



for all teacher candidates in all teacher preparation programs. The e-portfolio is created in Block I and 

Professional Education Semester I seminar courses and developed throughout the professional program 

as critical assignments from each course are placed in the e-portfolio under the appropriate INTASC 

standard. Teacher candidates receive instruction and support from faculty members in the development 

of their e-portfolios. Teacher candidates in the ESOL Endorsement program develop an ESOL portfolio 

which in under the direction and support and the ESOL director. Teacher candidates from the secondary 

programs will develop e-portfolios under the direction of secondary faculty.  

 

Additional instructional technology integrated in courses taught by the unitôs faculty include 

PowerPoints, document camera, classroom response system, UnitedStreaming, WebQuest, and SMART 

Board®. 

 

5b.5.How do unit faculty members systematically engage in self-assessment of their own teaching? 

Each spring semester, the dean and each faculty/staff member conduct an annual review conference. 

DSC has established faculty evaluation guidelines in each of these areas: professional development, 

teaching, and service. This spring conference serves two goals: a) to review previous yearôs 

accomplishments and b) set goals for the upcoming year. The conference is guided by the faculty/staff 

membersô reflection through completion of the faculty goal setting template. Teaching is the main focus 

of the annual review conference. Using data from teacher candidate evaluations and reports, faculty 

begin the self-assessment process. Teacher candidates complete course evaluations for each course in 

fall and spring semesters. Faculty members receive a summarized course evaluation report for each 

course, including candidatesô comments for improvement, the following semester. Faculty members 

analyze these evaluations to improve and strengthen the course in future semesters. These reflections are 

included on individual faculty goals for the following year, both for the School of Education, and 

additionally, faculty members review the reports each semester from critical assignments and determine 

the weak area(s) to address in future course offering.  

 

5c. Modeling Best Professional Practices in Scholarship 

 

5c.1.What types of scholarly work are expected of faculty as part of the institutionôs and unitôs 

mission? 

Scholarship is defined as the systematic inquiry into the areas related to teaching, learning, and the 

education of teachers and other school professionals. Scholarship includes traditional research and 

publication as well as the rigorous and systematic study of pedagogy and the application of current 

research findings in new settings. Faculty members in the School of Education are expected to engage in 

scholarly work in fulfillment of the institutionôs and unitôs mission as indicated below. 

 

The mission of Dalton State College consists of the following core commitments: selection, support, and 

development of a talented, caring faculty and staff dedicated to scholarship and creating an open, 

cooperative, technologically enhanced learning environment; and excellence in a learning environment 

dedicated to serving a diverse student body.  

 

The mission of the unit at Dalton State College is to prepare educators who will challenge a new 

generation of students to reach their highest potential, acquire a love for learning, and become 

productive citizens in a 21st century democracy. Through exemplary teaching, service, and scholarship, 

the unit is committed to preparing educators for a diverse community of learners. 



 

Scholarship and/or professional development guidelines are set by each school or unit within the 

college. As outlined in the School of Education Annual Evaluation Guidelines, scholarship expectations 

fall within two levels: standard and significant. Expectations for professional development and/or 

research for standard performance include completion of four of the following: 

 

Standard 

 Licensure in a professional organization 

 Membership in a service and/or professional organization 

 Revising courses 

 Attendance at state or regional conference 

 Regular reading of a professional journal with a reflection log 

 Participation in a book study group among faculty on a position-related topic 

 Development and submission of a conference presentation proposal 

 Attendance at departmental training (evaluation instruments, LiveText, etc.) 

 

Significant 

 Achieving/maintaining vendor certification (Cisco, Microsoft, etc.) 

 Creation of a new course 

 Presentations at conferences 

 Publication in state or national journal 

 Publication in regional or nation PR journals 

 Attendance at national conference 

 Successful completion of a college course in a position-related area 

 Development and delivery of a presentation to the program, unit, or other faculty related to 

improving instruction 

 Development and submission of grant proposal (unfunded) 

 Development and submission of grant proposal (funded)  

 Outside reviewer on competitive grant proposal 

 

 

Faculty members in the School of Education are considered to have standard performance upon the 

completion of four of the above criteria. High performance in the area of scholarship is awarded faculty 

members who complete five or more of the above, including at least one deemed as significant. 

 

5c.2. In what types of scholarship activities are faculty members engaged? How is their 

scholarship related to teaching and learning? What percentage of the unitôs faculty is engaged in 

scholarship?  

While Dalton State Collegeôs primary emphasis is on teaching, the unitôs faculty recognizes the 

importance of engaging in scholarly work as evidenced in faculty vitae. Scholarship, as defined by 

Dalton State College, is directly related to the individual faculty memberôs area of teaching and/or 

learning as faculty members choose which areas of scholarship they wish to pursue. Currently, nine of 

the fifteen (60%) full-time faculty members in the early childhood program are engaged in scholarship 

activities. Selected activities below demonstrate facultyôs commitment to scholarship. 

 presenting at local, state, national and international conferences  



 conducting qualitative action research case study for dissertation 

 publishing scholarly articles in refereed journals 

 gathering data on teacher candidate content knowledge in science and social studies 

 submitting and reviewing grants 

 serving as a member of Board of Examiners for state-level accreditation 

 serving as a member of Editorial Boards for Reading Teacher and Action in TESOL 

 serving on the Board of Reviewers for NCATE/ACEI 

 serving as book reviewer for ACEI  

 working on 2 edited volumes 

 writing chapters for books and grant proposal for foundation 

 attending professional conferences 

 

5d. Modeling Best Professional Practices in Service 

 

5d.1.What types of service are expected of faculty as part of the institutionôs and unitôs mission? 

Service is defined as faculty contributions to college or university activities, P-12 schools, communities, 

and professional associations in ways which are consistent with the institutionôs and the professional 

education unitôs missions.  

 

Service guidelines are set by each school or unit within the college with the exception of the college-

wide committee designations. College-wide committees are A-level, B-level, and C-level depending on 

the number of times that the committee meets during the year and the amount of work that is required 

for the committee members. As outlined in the School of Education Annual Evaluation Guidelines, 

service activities fall within two levels: standard and significant. Standard service activities are worth 1 

point each while significant service activities are worth 2 points each. A-level committees are 

considered significant service activities, whereas B- and C-level committees are considered standard 

service activities. Accumulation of 10-15 points in service results in standard performance for service 

within the School of Education. Accumulation of 16 or more points results in high performance for 

service within the School of Education. Faculty members may not receive points for service for which 

they receive a course release. 

 

Standard Service Activities: Academic advising; advising/sponsoring an inactive student club; grading 

RTP essays; membership in a divisional search committee; membership on a Regentsô Academic 

Advisory Committee; membership in a service and/or professional organization; representing the college 

in recruitment and visible activities (includes serving as judge in a P-12 school event); membership on a 

B- or C-level committee; membership on divisional subcommittee; member of a DSC or divisional ad 

hoc committee meeting fewer than four times; member of peer evaluation subcommittee. (Each worth 1 

point unless noted otherwise.) 

 

Significant Service Activities: Advising/sponsoring an active student club; chair of any search 

committee; chair of a Regentsô Academic Advisory Committee; chair of a Standing Committee of the 

Faculty; conducting a program review; hosting a conference; organizing/participating heavily in Science 

Olympiad, College Bowl, etc.; preparation of funded grant proposals; service as a chair or other officer 

in a discipline-based organization at the national, regional, state, or local level; service on a campus-

wide search committee; member of Editorial Board of Peer Reviewed Journal; presents a program to a 

P-12, DSC, or community group; formally mentors adjunct or new full-time faculty member and 



provides log; member of a DSC ad hoc committee meeting more than four times; membership on an A-

level committee; chair of an A-, B-, or C-level committee; chair of peer evaluation subcommittee. (Each 

worth 2 points unless noted otherwise.).  

 

5d.2. In what types of service activities are faculty members engaged? Provide examples of faculty 

service related to practice in P-12 schools and service to the profession at the local, state, national, 

and international levels (e.g., through professional associations). What percentage of the faculty is 

actively involved in these various types of service activities? [A table could be attached at Prompt 

5d.3 below to show different service activities in which faculty members are involved and the 

number involved in each activity.] 

 

College-level Service: 

 Strategic Planning for DSC 

 Multicultural Committee for DSC 

 Diversity Committees 

 First-Year Experience Committee 

 Library Committee 

 Promotion and Tenure Committee 

 PREP Committee 

 Academic Council 

 Faculty Advisory Assembly Executive Council 

 Chair of the Fine Arts and Lecture Series Committee 

 Human Subjects Committee 

 Admission Appeals Committee 

 

School of Education Service: 

 Faculty Search Committee 

 Dean Search Committee 

 Appeals Committee 

 Field Placement Committee 

 Conceptual Framework Committee 

 NCATE Committee 

 Teacher Education Council 

 Promotion and Tenure Committee 

 Teacher Candidate Dispositions Committee 

 NCATE Standard 1 Committee 

 NCATE Standard 2 Committee 

 NCATE Standard 3 Committee 

 NCATE Standard 4 Committee 

 NCATE Standard 5 Committee 

 Curriculum Committee 

 

PK-12 Service: 

 Governorôs Honors Semi-Finalist Judge 

 Member of the Selection Committee for Paraprofessional of the Year 



 Georgia Partnership for Reform in Science and Mathematics (PRISM) grant 

 Title I Program evaluator 

 Freshman Art Exhibit Judge 

 Working with Latina/o families 

 Recruitment of Latina/o students 

 Co-taught with public school teachers 

 Conducted workshops for public school teachers 

 Mentor Training for site teachers 

 Member of Chattanooga Public Education Leadership Fellow Selection Committee 

 Member of the Selection Committee for the Teacher of the Year contest 

 Math/Science summer institutes 

 Member of the Board of Directors for Junior Achievement 

 Provided free tutor training for tutors with Cool After School Program in Lafayette, GA  

 Judge of Social Studies Fair 

 Judge Science Fair 

 Judge of Technology Fair 

 Judge of the Art for North Georgia Fair 

 Judge of grants for local school system Education Foundation 

 Judge for local school district Ruritan essay contest 

 Member of Board of Directors for O. N. Jonas Foundation (Fine Arts for school systems) 

 

5e. Unit Evaluation of Professional Education Faculty Performance 

 

5e.1. How are faculty evaluated? How regular, systematic, and comprehensive are the unit 

evaluations of adjunct/part-time, tenured, and non-tenured faculty, as well as graduate teaching 

assistants. 

The Dalton State College Faculty Handbook (see page 47) outlines the comprehensive procedures for 

annual evaluations. The unit developed guidelines for faculty evaluations based upon the existing Dalton 

State College Annual Faculty Evaluation process. Specificity is embedded in the unitôs guidelines for 

distinction between high and standard faculty performance in the areas of teaching, professional 

development and research, and service. Multiple tools are used to evaluate faculty including annual 

reports, faculty goals and productivity in the area of teaching, student evaluations, research/scholarly 

activities, and service. 

 

While it is the policy of the college to evaluate only three courses over two semesters, the School of 

Education goes beyond this requirement and evaluates all education courses taught during the fall and 

spring semesters. Both full-time and part-time teaching faculty members are evaluated at the end of each 

semester by the teacher candidates. Results of the evaluations are compiled by the administrative 

assistant and given to the dean for review. Faculty are given composite scores and aggregated comments 

per course. Faculty use the course evaluations to improve instruction and course delivery for future 

semesters.  

 

Non-tenured faculty are evaluated regularly as part of the pre-tenure review process and are provided 

feedback to assist in the achievement of tenure and promotion. Post-tenure reviews are conducted to 

assess the faculty memberôs ongoing professional development. 



 

Full-time faculty and adjunct faculty who supervise teacher candidates are evaluated by the candidates at 

the end of each semester. Data from the Dalton State College supervisorsô evaluations are included in 

the assessment system and reviewed annually. 

 

5e.2. How well do faculty perform on the unitôs evaluation? [A table summarizing faculty 

performance could be attached at Prompt 5e.4 below.] 

Faculty evaluations by teacher candidates indicate a high level of satisfaction for the instructorsô 

delivery of courses, supervision, and advisement. 

 

Spring, 2009 Faculty Performance on Unitôs Evaluations 

Course Evaluations  Average 

 
ESOL 4240 (4 sections) 4.43 
READ 3251 (4 sections) 4.44 
READ 3262 (4 sections) 4.68 
EDUC 4263 (4 sections) 4.60 
EDUC 4261 (4 sections) 4.87 
EDUC 3286 (4 sections) 4.68 
EDUC 4289 (4 sections) 4.98 

*This data will be collected, summarized and analyzed for secondary education courses. 

 

Spring 2009 Dalton State College Supervisor Evaluation 

Indicator  % Not 

Applicable 
% 

Unsatisfactory 
% 

Satisfactory 
My DSC supervisor effectively 

supported DSCôs expectations for 

my placement. 

1% 1% 98% 

My DSC supervisor set a good 

example as a professional. 
0% 5% 95% 

My DSC supervisor made a 

positive contribution to my field 

placement experience. 

1% 3% 96% 

Indicator  % Not 

Applicable 
% 

Unsatisfactory 
% 

Satisfactory 
My DSC supervisor provided 

relevant and useful feedback about 

applicable items listed on the 

assessment instrument(s). 

0% 5% 95% 

My DSC supervisor provided 

relevant and useful feedback about 

my professional behavior. 

0% 3% 97% 

My DSC supervisor maintained an 

attitude of encouragement and 

showed interest in my progress. 

0% 3% 97% 

My DSC supervisor was able to 

clearly convey his/her expectations 
0% 3% 97% 

My DSC supervisor encouraged 

on-going communication between 

0% 6% 94% 



him/herself, my site supervising 

teacher and me. 
My DSC supervisor was willing to 

assist if problems developed during 

my placement. 

6% 2% 92% 

*This data will be collected, summarized and analyzed for secondary supervisors. 

 

2009 Advisement Evaluation (Block I Teacher Candidates) 
Indicator  N/A No Yes Out 

of 

the 

SOE 

In the 

SOE 

Via  

email 

In  

 person 

Very Un-

satisfactory 

Un ï

satisfact

ory 

Satisfact

ory 

Very 

Satisfact

ory 

My advisor explained the 

program requirements to 

me 

26% 5% 67%         

My advisor helped me to 

develop the semester's 

schedule that I needed 

and discussed courses  

31% 8% 58%         

My advisor was a faculty 

member: 
   5% 95%       

My advisement sessions 

were generally 
     34% 66%     

In general, I would rate 

my advising session as 
       2% 2% 26% 64% 

*This data will be collected, summarized and analyzed for secondary majors. 

 

5e.3. How are faculty evaluations used to improve teaching, scholarship, and service? 

During the spring semester the dean schedules a conference with each faculty member to discuss the 

individualôs goals for the upcoming academic year in the areas of teaching, professional development 

and research, and service. Faculty members use course evaluations, needs and/or interests in 

professional development and scholarly activities, and potential service projects to develop annual 

goals. If necessary, goals can be amended prior to the faculty memberôs evaluation at the end of spring 

semester. During the spring semester, the dean again meets with each faculty member to evaluate the 

accomplishment of those goals and to determine the overall evaluation for that academic year.  

 

5f. Unit Facilitation of Professional Development 

 

5f.1. How is professional development related to needs identified in unit evaluations of 

faculty? How does this occur? 

The unit provides opportunities for faculty to stay current and develop new knowledge and skills related 

to individual professional assignments that, in turn, contribute to the advancement of candidatesô 

knowledge, skills, and dispositions as identified in the conceptual framework. Faculty members are 

encouraged to attend professional conferences and meetings pertaining to their specific content areas, to 

belong to relevant professional organizations, and to read professional journals and online publications.  

 

The unit also endeavors to provide faculty with opportunities for professional development based on 

individual needs as well as the unitôs needs. Faculty members have participated in workshops and 

training to improve their use of technology in instruction and assessment of teacher candidates, attended 

Board of Regentsô workshops to implement curriculum changes, and attended advisement workshops.  



 

5f.2. What professional development activities are offered to faculty related to performance 

assessment, diversity, technology, emerging practices, and/or the unitôs conceptual framework? 

Faculty are encouraged to attend conferences, workshops, and web seminars, The college and the unit 

offer professional development activities for faculty in a variety of areas including diversity, technology, 

emerging practices, and performance assessment. Examples of each are listed below. 

 

Performance Assessment 

 Book Study ï Teaching Unprepared Students 

 State-wide workshop for Georgia Framework for Teachers (GFT) 

 Training for Teacher Candidate Observation Instrument 

 

Diversity 

 Dalton State College sponsored Professor Christine Sleeter Workshop  

 Goizueta Foundation Endowed Chair Brown Bag Luncheon Workshop 

 Board of Regentsô Workshops for Area F Courses including EDUC 2110, 2120, and 2130 

 AERA Conferences (School of Education faculty presentations) 

 Co-Sponsor Latino Club for Students 

 

Technology 

 LiveText Training and Conferences 

 SmartBoard Training conducted by Educational Technology Center 

 ActiveBoard Training conducted by Educational Technology Center 

 Classroom Response System conducted by Educational Technology Center 

 Excel Training  

 PowerPoint Workshop 

 Microsoft Word 

 Vista and Georgia View training 

Emerging Practices 

 Campus-wide Book Studies 

 Brown Bag Luncheon Study Groups 

 Professional Conferences for Content Areas 

 College-wide Brain-Based Learning Workshop 

 PRISM Grants  

 Science Technology Engineering and Math Conference  

 Classroom Management Conference  

 

5f.3. How often does faculty participate in professional development activities both on and off 

campus? [Include adjunct/part-time, tenured, and non-tenured faculty, as well as graduate 

teaching assistants.] 

At a minimum, faculty are encouraged to participate annually in professional development activities and 

more frequently as appropriate for individual members. The unit provides opportunities for tenured and 

non-tenured faculty to develop new knowledge and skills related to their professional assignments and to 

maintain and enhance knowledge, skills, and dispositions identified in the conceptual framework.  

 



Faculty may receive tuition assistance for job-related courses taken in the University System of 

Georgia. Tuition assistance for graduate courses to update and extend content knowledge in assigned 

teaching responsibilities and for completion of doctoral courses is another example of financial support 

from the college for the purpose of professional development. During the 2008-2009 time period, faculty 

travel limits were not established. All faculty state and national travel requests were funded during the 

2007-2008 academic year. Due to budget restraints, travel money has been significantly reduced for the 

2009-2010 academic year. DSC did support a group of three faculty members attending the annual 

NCATE Conference in Crystal City, September 2009. Under this current budget challenge, the DSC 

Foundation has provided additional travel money for the unitôs faculty making presentations. 

 

 

STANDARD 6: UNIT GOVERNANCE AND RESOURCES 

 

 

The unit has the leadership, authority, budget, personnel facilities, and resources including information 

technology resources, for the preparation of candidates to meet professional, state, and institutional 

standards. 

 

6a.1. How does the unit manage or coordinate the planning, delivery, and operation 

of all programs at the institution for the preparation of educators? 
The unitôs leadership efficiently manages and coordinates all programs at Dalton State 

College to effectively prepare educational professionals to work in P-12 schools.  The 

University System of Georgia (USG) Academic Affairs Handbook outlines the policies 

and procedures that affect day-to-day operations of institutions within the System . 

Authority within Dalton State College is articulated through a coherent and clearly stated 

organizational structure( p. 9).   

  

The School of Education is one of seven academic units (identified as ñschoolsò) that 

report to the Office of the Vice President for Academic Affairs.  Each school has 

developed a governance structure that administers the mission of the school and aligns 

with the mission and governance structure of the College.  The Dalton State College 

Faculty Handbook, and the Dalton State College Catalog and Student Handbook 

communicate the structures of the schools and the college.  All documents and the 

handbooks are subordinate to the Policy Manual of the Georgia Board of Regents.   

  

The head of the Professional Education Unit is the dean of the School of Education 

whose primary role is to plan, coordinate, manage, and oversee the operations of the 

Professional Education Unit. Leadership for all educator preparation programs, including 

coordination of accreditation and state program approval activities and oversight of 

curriculum and policies, falls under the purview of the dean.  Meetings are held to ensure 

facultyôs involvement in the decision making process. 

  

The unit is responsible for establishing policies for all education program including 

curriculum, program entry, retention, grading policies, and program completion 

requirements as well as program evaluation. Development of new curriculum may 
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originate in the School of Education but approval is routed through the academic 

department, academic, school, and the Dalton State College Academic Council.  

  

6a.2. What are the unit's recruiting and admissions policies? How does the unit 

ensure that they are clearly and consistently described in publications and 

catalogues?   
The unit ensures that admission practices are current and accurate and are described 

clearly and consistently in publications, catalogs, and web sites.  The Collegeôs web site 

provides admission information and requirements to prospective and current education 

candidates as well as to other students . The College ensures the web site is accessible, 

accurate and current.  

  

The School of Educationôs web site provides candidates with admission information and 

requirements to enter the Teacher Education Program for Early Childhood, ESOL 

endorsement, Biology, History, Mathematics, English ,and Chemistry.  

   

Recruitment of ethnically diverse teacher candidates is of primary concern for the unit. 

Because of the increased Latino population in its service area, recruitment of multilingual 

teacher candidates is of primary importance.  The unit follows the Collegeôs plan in the 

recruitment of potential teacher candidates. Future plans for the unit include developing a 

recruitment plan for secondary teachers in critical needs areas. 

 

Scholarships are available through the Dalton State College Foundation. Scholarship 

information can be found at DSC Scholarship Foundation. 

  

6a.3. How does the unit ensure that its academic calendars, catalogues, publications, 

grading policies, and advertising are accurate and current?   
The Office of the Vice President for Academic Affairs ensures the Collegeôs academic 

calendars, policies, catalogs, and publications pertinent to prospective and current 

students are current and accurate. The catalog contains DSCôs calendar, grading policies, 

as well as relevant information pertinent to teacher candidates.  Application, recruitment 

brochures, and scholarship applications and information are printed in the School of 

Education's publication and on the unit's web site. The web site and other relevant 

publications are reviewed yearly for accuracy and currency.  

  

6a.4. How does the unit ensure that candidates have access to student services such 

as advising and counseling? 
The unit ensures that candidates have access to available student services including 

advising and counseling.  The Dalton State College (DSC) catalog and web site contain 

information for undergraduate students regarding advisement. First-time, full-time pre-

education students enrolled at DSC are advised in the DSC Advising Center.  Pre-

education students enrolled in learning support classes are advised in the Center until 

exiting learning support classes at which time the names are forwarded to the appropriate 

major department. Advisors utilize the institutionôs Banner system which provides data 

from the Office of Admissions, including GPA, course schedules, academic criteria, pre-

education studentôs progress, and other data pertinent to advisement of pre-education 

http://www.daltonstate.edu/admission/index.htm
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students. The advisor maintains contact with the pre-education student (ultimately teacher 

candidate), monitors student progress, and recommends special services such as 

counseling, financial aid assistance, and tutoring services.  

  

The unit has established advising procedures to guide the unit's faculty in advisement to 

ensure appropriate emphasis is placed on advisement. Data regarding candidatesô 

assessment of their advisement are collected in LiveText and used for unit improvement. 

The unit maintains an advising folder and updates are posted regularly.  

  

Education majors who need additional academic assistance can receive it from the 

Academic Career and Enhancement Center.   In addition, the unit ensures teacher 

candidates have access to counseling services provided by Dalton State College.  

Information regarding personal and career counseling is provided by the Counseling & 

Career Center through various means:  bulletin boards, regular emails to students, new 

student orientation meetings, and web-based services.  The director of the Counseling and 

Career Services has prepared a draft copy of a handbook to guide staff in working with 

candidates.  The Disability Support Services Center provides support to candidates 

evidencing a need for accommodations. 

  

6a.5. Which members of the professional community participate in program design, 

implementation, and evaluation? In what ways do they participate?  
Members of the professional community meet to participate in the design, 

implementation and evaluation of programs delivered by the unit. The professional 

communitiesô membership consist of three major groups: the Teacher Education Unit, the 

Teacher Education Council, and the Assessment Committee.  

  

The Teacher Education Unit's membership consists of teacher educators from the 

programs of Early Childhood Education and ESOL (English to Speakers of Other 

Languages) and representative educators from the secondary programs:  Mathematics, 

Biology, Chemistry, English, and History. All members of the teacher education unit are 

full -time faculty.  Under the direction of the education dean, unit representatives plan, 

design, implement, and evaluate the unit's initiatives. The unit structure provides the 

oversight of P-12 programs and members serve as resource personnel for students and 

faculty in each of the majors.   

  

The Teacher Education Council functions in an advisory role to the unit.  Membership 

consists of representatives from the School of Liberal Arts, School of Sciences and 

Mathematics, School of Education, former students, and P-12 partners. The Council 

meets fall and spring semester to discuss programmatic changes and other information 

pertinent to the unitôs operations.  

  

The unit has established an Assessment Committee whose primary purpose is to review 

and analyze candidatesô assessments and program quality assessments. The Committeeôs 

membership consists of representatives from the unit and P-12 partners.  
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6a.6. How does the unit facilitate collaboration with other academic units involved 

in the preparation of professional educators?    
Initiation and development of new programs are coordinated with other academic units 

involved in the preparation of professional educators by the dean of the School of 

Education.  Meetings are held regularly with representatives of academic units, and 

members of academic units are represented on the Teacher Education Council and 

Assessment Committee.   

  

Development of secondary teacher education programs was facilitated by the dean and 

faculty members from liberal arts, sciences and mathematics, and education.   Informal 

meetings held in summer and fall 2007 with P-12 educators, education, and mathematics 

and biology faculty lead to the development of courses to meet standards (Georgia 

Performance Standards, PSC Standards, NCTM Standards, and NCTS Standards) and 

requirements for licensure.   In summer and fall 2008, History, English, and Chemistry 

faculty met informally with the school of education faculty to plan a sequence of courses 

leading toward licensure in the respective content areas. Courses for secondary programs 

were developed to meet the following standards: GPS, NCTM, NCTS, NCTSS, NCTE, 

and PSC. 

  

Content area deans and department chairs are responsible for aligning programs to 

standards and coordinating objectives, activities, assessments, technology training and 

materials for content courses leading to secondary licensure.  The School of Education is 

responsible for continuous assessment of programs.  The unit holds meetings with 

content faculty to ensure shared decision-making occurs, and to verify that coursework 

addresses the standards.  

  

Additional evidence of collaboration among education faculty, mathematics faculty, and 

grades 6-12 teachers and administrators exist with the implementation of Project 6-16 in 

January 2008.  Members sought to find solutions to problems students face in learning 

mathematics in grades 6-12 and to identify problems that would be incurred by teachers 

with the implementation of the new Georgia mathematics curriculum. Subsequent 

meetings (2008, 2009) focused on demonstrations of strategies to meet the new GPS in 

mathematics  by grades  6-12 teachers to college faculty responsible for preparation of 

secondary teachers. 

  

A second initiative by the School of Education is the offering of PRISM Summer 

Institutes in the areas of mathematics and science, grades 4-8 and 9-12. As a result of the 

collaborative efforts beginning in 2007, Mathematics and Science PRISM Institutes are 

offered each summer to provide content and pedagogy designed to improve student 

achievement in the areas of mathematics and science.   

  

 

 

 

 

 

http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/10%206a%206Secondary%20NCATE%20meetings/default.html
http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/Publication2.pdf
http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/P6_16.pdf


6b. Unit Budget 
  

6b.1. What is the budget available to support programs preparing candidates to 

meet standards? How does the unit's budget compare to the budgets of other units 

with clinical components on campus or similar units at other institutions? 
The unitôs budget is commensurate with the six other Schools and with two Schools with 

similar requirements; for example, on-campus programs and clinical experiences.  The 

budget illustrates monies expended for personnel services, travel, and operating expenses 

and is sufficient to support high-quality experiences, evidenced by the high pass rate on 

the state licensure exams.  

 

The budget ( 2008 budget / 2009 budget ) is adequate to ensure sustainability of quality 

programs, including the addition of new secondary teacher education programs.  

Additional part-time and full-time faculty positions have been added yearly since 2005.  

Professional development and training, travel, assessment system infrastructure, and 

additional resources are supported by the budget allocations.  The unitôs budget indicates 

support for accreditation activities. 

  

The college also has committed funds to purchase publications and resources housed in 

the DSC library to support the education program.  The School of Education regularly 

communicates with the DSC library staff to ensure teacher candidates have the resources 

necessary to be successful in their academic work.  

  

The Dalton State College Foundation  committed to support each School in the academic 

years of 2008-2009 and 2009-2010 in the amount of $2,000.00.  The monies are used to 

support professional development, supplies, equipment, and other expenses incurred in 

the program operation. The  Foundation also has provided financial assistance to the 

School of Education to support travel to NCATE meetings. 

  

6b.2.  How adequately does the budget support all programs for the preparation of 

educators? What changes to the budget over the past few years have affected the 

quality of the programs offered? 
Although funding derived from state appropriations has decreased, the unit receives 

sufficient budgetary allocations to provide quality programs preparing candidates to meet 

standards as evidenced by candidatesô continued successful pass rate of the state licensure 

exam.  Although competing for resources has been challenging due to the addition of the 

secondary programs, allocation requests for additional faculty have been supported by the 

College which adds to the program quality.   

  

To offset the travel cost by supervisors who travel to observe and assess teacher 

candidates, each candidate pays $50.00 per semester to Dalton State College. The fund 

also supports a nominal stipend to site supervising teachers of candidates in clinical field 

experiences. The unitôs faculty receive professional development that impacts teacher 

candidates through the Educational Training Center (ETC) and the College's Teaching 

and Learning Center. The ETC assists faculty in the use of LiveText and the integration 

of technology into classroom instruction. The Teaching and Learning Center coordinates 

http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/BUDGET%20FY2008.html
http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/BUDGET%20FY2009 .html
http://www.daltonstate.edu/alumni_foundation/
http://www.dscetc.org/
http://www.daltonstate.edu/teachinglearning/resources.htm
http://www.daltonstate.edu/teachinglearning/resources.htm


various activities in the areas of teaching and learning scholarship, classroom 

effectiveness, use of instructional and information technology, online/hybrid course 

development, and teaching and assessment.  

  

6c. Personnel 

  

6c.1. What are the institution's and unit's workload policies? What is included in the 

workloads of faculty (e.g., hours of teaching, advising of candidates, supervising 

student teachers, work in P-12 schools, independent study, research, administrative 

duties, and dissertation advisement)? 
The DSC Faculty Handbook contains information regarding the work load for full-time 

faculty which includes teaching, academic advising, service to the College, scholarship, 

professional development, and professional service to the community. The standard 

workload for full-time faculty is four courses per semester, or a total of 12 credit hours.  

Support for overload teaching is available. The dean, in collaboration with the VPAA, 

has the authority to offer faculty release time for unit priorities including accreditation 

work. Online courses are defined as part of a normal faculty load. 

  

The School of Education was awarded an Endowed Chair position funded by the 

Goizueta Foundation.  The Endowed Chairôs teaching load is one course per semester 

(fall and spring). The Endowed Chair provides the College with expertise in addressing 

the needs of Latino students as well as recruitment of Latino candidates.    

  

Dalton State College rewards faculty primarily for teaching, advisement and service to 

the College; the unit encourages faculty to contribute to their professional development 

through research and scholarship and strongly encourages work with P-12 schools.  The 

dean is responsible for ensuring compliance with faculty workload standards. 

  
  
 6c.2. What are the faculty workloads for teaching and the supervision of clinical 

practice? 
The unitôs faculty are expected to teach 12 semester hours per semester unless released 

for other purposes. If full-time faculty teaches more than 12 hours, doing so is considered 

an ñoverload,ò and faculty are compensated accordingly.  Advisement of potential 

teacher candidates is conducted by faculty with an average load of approximately 55 

advisees.  

   

Supervision of teacher candidates by faculty is limited by the number of candidates.  

Clinical supervision and field experience supervision loads are factored into faculty load.  

Part-time and full-time faculty are used as needed to meet the needs of supervision and 

course delivery. Typically, full-time faculty provide course instruction.  If part-time 

faculty are employed to teach and/or supervise, planning for instruction is collaborative 

and monitored.  

 

 

http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/FTHndbk.pdf


6c.3. To what extent do workloads and class size allow faculty to be engaged 

effectively in teaching, scholarship, and service (including time for such 

responsibilities as advisement, developing assessments, and online courses)? 
The standard college workload for faculty who teach primarily upper-division courses is 

four courses per semester or a total of 12 credit hours. Full-time faculty are expected to 

engage in scholarship, and service in addition to teaching, advising, serving on 

committees and developing online courses. Currently, two faculty members are engaged 

in the development and delivery of an online course. 

There is some variation among faculty who serve as program coordinators, field 

experience director, and NCATE coordinator and who participate in accreditation work. 

The dean allocates workloads among all faculty members. Faculty also are encouraged to 

be active professionally at the local, state, and national levels as evidenced in faculty 

vitae. 

6c.4. How does the unit ensure that the use of part-time faculty contributes to the 

integrity, coherence, and quality of the unit and its programs?   
The unit ensures that part-time faculty contribute to the integrity, coherence, and quality 

of the unit and its program through formal and informal meetings and training. Part-time 

teaching faculty are mentored by a full-time faculty member, and meet regularly to 

ensure course coherence, including standardization of syllabi and grading procedures.   

  

Part-time field supervisors are often former administrators or lead teachers who have 

demonstrated competency in the supervision of teachers.  Field supervisors are trained in 

using evaluation instruments to assess teacher candidates in the field and in using 

LiveText for entering assessment information. On-going communication exists between 

director of field placement and field supervisors regarding schedules, expectations, and 

relevant issues pertinent to teacher candidates.  Part-time teaching faculty are evaluated 

through course evaluations and part-time field supervisors are evaluated by teacher 

candidates.   

  

The supervision load for part-time faculty varies according to the number of candidates. 

Part-time supervisors typically supervise 10-12 teacher candidates in field experiences 

and supervise six candidates during clinical practice. As teacher candidates progress 

through the program, the level of supervision becomes greater requiring supervisors to 

utilize mentoring and coaching skills to assist teacher candidates in the development of 

the knowledge, skills, and dispositions identified as Professional Outcomes in the 

Conceptual Framework. 

  

6c.5. What personnel provide support for the unit? How does the unit ensure that it 

has an 

adequate number of support personnel? 
The unit is provided with an administrative assistant who supports the faculty in their 

teaching and service endeavors. Student workers are available to faculty members 

requesting them.  Assistance for the unitôs faculty in the area of technology including 



continued use of LiveText is provided by the Educational Technology Center (ETC).  

The unit is provided with a full-tie director of field placement.  

  

6c.6. What financial support is available for professional development activities for 

faculty? 
The College receives allocated resources in accordance with the University System of 

Georgia and the Dalton State college budgetary process to ensure all schools and 

departments are provided with resources in an equitable manner. To the extent possible, 

DSC provides funds for the professional development of the unitôs faculty in the areas of 

scholarship, curriculum development, instruction, and work with P-12 schools.  

  

The Teaching and Learning Center provides professional development opportunities for 

faculty, and its web site lists multiple training opportunities including technology 

training, reading resources, online resources, luncheon conversations series, resources for 

teaching different disciplines, as well as study abroad opportunities. 

  

The Educational Technology Training Center (ETC), located on the campus, provides 

professional development opportunities for the unitôs faculty related to technology and P-

12 curriculum on a requested basis. The ETC also assists the unitôs faculty with on-going 

training in the use of LiveText. 

  

 

6d. Unit facilities 

  

6d.1. How adequate are unit--classrooms, faculty offices, library/media center, the 

technology infrastructure, and school facilities--to support teaching and learning? 

[Describe facilities on the main campus as well as the facilities at off-campus sites if 

they exist.] 

Dalton State College has experienced exceptional student population growth for the AY 

2009-2010 which has created challenges for the college.  However, the unit has adequate 

campus and school facilities to support teacher candidates in meeting the standards.  

There are 55 classrooms across campus which are shared with all schools at DSC. Most 

of the professional education courses are taught in classrooms in the  James E. Brown 

Center, located on the north end of the campus.  DSC has multiple computer labs 

available for teacher candidates with access to the Internet and available printers. All 

buildings on campus support wireless technology.   

  

In addition, the ETC has a computer lab available to faculty and teacher candidates. 

Teacher candidates may also "check-out" laptops and other state of the art technology 

during field and clinical placement. 

   

The School of Education offices are housed in the Gignilliat Memorial Hall, ground floor 

level, and the Loberbaum Liberal Arts Building. Full-time faculty members and the 

administrative assistant have offices equipped with a computer with essential software, 

networked to three printers and the college servers. Faculty housed in the Liberal Arts 

Building have personal printers and are linked to the three printers in the Memorial 



Building. Faculty have access to laptops and state-of-the-art technology located at the 

ETC.    

  

6e. Unit resources including technology 

  

6e.1. How does the unit allocate resources across programs to ensure candidates 

meet standards in their field of study?   
The unit allocates resources to prepare teacher candidates to meet standards and to 

implement the assessment plan. The unit has adequate information technology resources 

to support facultyôs and candidatesô work. The Office of Computing and Information 

Services (OCIS) is responsible for the management and support of computing, 

networking, and information technology services at DSC.  The services provided by 

OCIS include management and support of academic and administrative computing, of 

local and wide area networking, of microcomputer hardware and software applications, 

of computer labs, of Internet access, and of faculty/staff training. OCIS supports web 

services, email, faculty and student organization web sites, file storage, DSConnect, and 

GeorgiaView. 

  

6e.2. What information technology resources support faculty and candidates? What 

evidence shows that candidates and faculty use these resources? 
The unit has available resources to offer candidates and faculty high quality instructional 

technology experiences. The unit has identified instructional technology as a priority for 

faculty and candidates. Wireless access is available in all classrooms, and courses are 

taught in classrooms equipped with a ceiling mounted projector, computer with Internet 

connectivity, podium and DVD/VCR. In addition, faculty and candidates have access to 

Educational Technology Centerôs state-of-the-art technology.   

  

The ETC is equipped with 28 computers in one fully equipped lab. Instructor stations 

with ceiling-mounted, computer-driven projectors and interactive whiteboards including 

Smart and Promethean are provided in each lab.  Scanner stations are available for 

digitizing work samples. Digital and video cameras and student response systems as well 

as other cutting-edge technologies are available. ELMO document cameras in 

instructional classrooms are used by DSC education faculty to enhance instruction.  

  

An instructional classroom in the ETC can be equipped with 20 wireless Dell laptops and 

10 Apple iBooks.  The Center also has a Polycom Video Conferencing system which 

provides a means to facilitate meetings and trainings with other locations nationally and 

internationally.  The ETC supports LiveText providing hands-on training for teacher 

candidates and full-time and part-time education faculty. 

  

The ETC provides candidates InTech instruction  and training, required for licensure, in 

the use of technology and the web.  The InTech Training is aligned with the International 

Standards for Technology in Education (ISTE). Candidates are required to use the skills 

acquired in their technology training in the development and delivery of lesson plans in 

methods courses. Candidates must demonstrate technology integration in field 

experiences and during clinical practice (internship).  Because of the high quality of 



training received by candidates, the unit ensures candidates are able to meet the standards 

and will enter clinical practice (internship) and the teaching profession with the 

knowledge, skills, and dispositions to use new technologies effectively. Candidates also 

are required to develop an E-Portfolio in LiveText ( Kassie Cudd and Jennifer Findley)  

as evidence of  meeting INTASC Principles.  

  

The ETC Director reports directly to the Education Dean. 

  

Faculty are required to use LiveText for entering assessment data and can require 

candidate's work to be submitted in LiveText. Further, faculty also use GeorgiaView and 

DSConnect as a means of communication with candidates, posting assignments, syllabi 

and grades.  

  

6e.3. What resources are available for the development and implementation of the 

unit's assessment system? 
The unit has adequate resources available to develop and implement the unitôs assessment 

system.  The Education faculty adopted LiveText as a way to develop, manage, and 

assess program and candidate data. Data collection other than that utilized by LiveText is 

housed in either Excel or Access database.  The access database is supported by DSCôs 

OCIS.  The ETC provides faculty with up-to-date training as well as state-of-the-art 

technology training. Faculty collaborate to prioritize course-related requirements to be 

entered into LiveText by candidates.  

 

6e.4. What library and curricular resources exist at the institution? How does the 

unit ensure they are sufficient and current? 
 The Derrell C. Roberts Library provides access to an extensive collection of resources 

and services. This recently expanded and renovated 57,700 square foot facility houses 

approximately 132,000 volumes, 209 current periodical subscriptions, 9,924 media items, 

6,000+ e-books, and is a selective federal government documents repository. Books, 

periodicals, government documents, e-books, and media can be identified by using the 

online catalog . DSC affiliated patrons can use the GIL Universal Catalog to locate 

materials owned by other USG libraries to facilitate interlibrary loan or GIL Express 

borrowing. Through the GALILEO (Georgia Library Learning Online) virtual library, 88 

workstations offer access to 200 + full-text databases with over 27,000 full-text 

periodicals, subject indexes and directories, online reference materials, and Georgia 

documents and historical papers. GALILEO, Georgiaôs statewide library consortia, is 

essential in providing library users with online resources through cooperative licensing. 

In addition to GALILEO, the Roberts Library provides access to specialized databases 

like GaleNET, Proquest Nursing, and Proquest Education. All online resources are linked 

off the libraryôs GALILEO page. Library users may access these resources on campus 

without a password. All students and faculty, including distance learners, can gain off-

campus access by going to the libraryôs main page and clicking on Off Campus access 

using DSConnect login, and then entering their usernames and passwords. 

  

https://c1.livetext.com/doc/4401351#4401351
https://c1.livetext.com/doc/2710146#2710146
https://www.livetext.com/
http://www.daltonstate.edu/library
http://www.daltonstate.edu/library/index.htm
http://www.galileo.usg.edu/


6e.5. How does the unit ensure the accessibility of resources to candidates, including 

candidates in off-campus, distance learning, and alternate route programs, through 

electronic means? 
Available labs and technology, as stated above, ensure candidates have the resources 

available to meet standards as well as participate in hybrid courses.  Faculty and 

candidates use GeorgiaView, DSConnect, and LiveText to engage candidates in meeting 

course requirements.  Both GeorgiaView and DSConnect are supported by OCIS, and  

Livetext is supported by ETC.  DSCôs School of Education does not offer courses online 

through distance learning, nor does it deliver its programs off campus. 

 

Standard 7: Requirements and Standards Specified in Rule 505-3-.01 
 

The professional education unit ensures that all preparation programs meet all applicable requirements 

of Rule 505-3-.01, REQUIREMENTS AND STANDARDS FOR APPROVING PROFESSIONAL 

EDUCATION UNTS AND EDUCATOR PREPARATION PROGRAMS, Education personnel 

Preparation Rules and Procedures. 

 

Elements of Standard 7 

7a. ADMISSIONS REQUIREMENTS 

Candidates admitted to initial preparation programs at the baccalaureate level (early childhood 

and secondary) have a minimum grade point average of 2.5 on a 4.0 scale. Candidates admitted 

into initial preparation programs at the post baccalaureate level have attained appropriate dept 

and breadth in both general and content studies, with a minimum of a bachelorôs degree from a 

PSC-accepted accredited institution. 

Prior to admittance to the professional program, baccalaureate candidates must meet the core curriculum 

requirements (Areas A-F) and testing requirements (if applicable). Candidates must have earned a 

minimum GPA of 2.7 in the general education curriculum and a grade of C or higher in Areas A and F 

of the general curriculum. The School of Education website contains the application packet which 

clearly states the requirements. 

 

The mean GPA for candidates not provisionally admitted to the professional program was 3.13 in fall 

2007, 3.18 in fall 2008, and 3.19 in fall 2010. In fall 2009, seven candidates who did not meet the 2.7 

GPA were provisionally admitted. The mean GPA for provisionally admitted candidates in fall 2009 

was 2.59. 

 

Post-baccalaureate candidates seeking initial certification must have an earned GPA of 2.7 for the last 

sixty hours of coursework. There were no post-baccalaureate candidates entering the professional 

program in fall 2009. 

 

Both baccalaureate and post-baccalaureate candidates must successfully complete the GACE Basic 

Skills Test or provide evidence of exemption (SAT = 1000 or ACT =43). 

 

Candidates who do not meet the GACE requirements or provide evidence of exemption are denied 

admission to the program. 

 



If a candidate does not meet the 2.7 GPA as required by the education unit for admittance to the 

professional program, the candidate may file an appeal. The appeal is submitted to the Dean of the 

School of Education and is presented to the Appeals Committee. The Appeals Committee consists of the 

administrative assistant for the School of Education, two full-time faculty from the Early Childhood 

Program, and two full-time faculty members from the Humanities and Math / Natural Sciences. The 

Committee meets to review the submitted documents and to render a decision. The Committee notifies 

the teacher candidate of the Committeeôs decision. If the teacher candidate is granted provisional 

admittance, the candidate is required to sign a Provisional Admittance Student Agreement which states 

the requirements for retention in the professional program. 

 

7b. READING METHODS  

 

Candidates in programs in Early Childhood, Middle Grade, and the special education fields of General 

Curriculum, Adapted Curriculum General Curriculum/Early Childhood Education. 

 

Teacher candidates enrolled in the early childhood education professional program and the early 

childhood with ESOL endorsement program are required to demonstrate competencies in the application 

of methods to teach reading to P5 students. The professional program curriculum contains four courses 

in which candidates acquire knowledge and skills to teach reading. Candidates are required to meet the 

course requirements in the four reading courses listed below: 

 

READ 3251 ï Childrenôs Literature ï 3 credit hours 

READ 3262 ï Teaching Content & Process: Reading ï 3 credit hours 

READ 4251 ï Assessment & Correction: Reading ï 3 credit hours 

EDUC 3263 ï Teaching Content & Process: Language Arts ï 3 credit hours 

 

In READ 3251, candidates develop an awareness of literature, including knowledge of various 

authors/artists; genres of childrenôs books; techniques and strategies for designing literature-based units; 

motivational strategies to stimulate interest in reading, and techniques for exposing children to authentic 

literature representing various cultures. 

 

In READ 3262, candidates are prepared to address the cultural, psychological, and linguistic factors 

affecting literacy development. Candidates learn about background factors that contribute to childrenôs 

reading problems. Candidates learn various methods and strategies that promote the development of 

literacy in elementary and middle grades. Candidates are prepared t use a variety of assessment methods 

to determine appropriate reading instruction to support studentsô reading achievement.  

 

In READ 4251, candidates learn to administer and analyze results of informal reading assessments in 

order to be able to develop instruction that meets the needs of students reading at diverse 

levels. Candidates are prepared to recognize the multiple variables that impede individual childrenôs 

ability to read successfully and to use assessment information in the preparation of appropriate lessons 

to improve childrenôs reading skills. 

 

In EDUC 3263, candidates learn about literacy development and the sequence of language acquisition, 

as well as the importance of students developing listening, speaking, writing, reading, viewing, and 



visually representing skills. Candidates learn how language and cultural diversity impact languages 

acquisition. 

 

Candidates must meet course requirements in their reading courses as assessed by their course 

instructors. Candidates demonstrate reading knowledge and the ability to model appropriate reading 

methods and techniques in all four blocks. 

 

7c. IDENTIFICATION AND EDUCATION OF CH ILDREN WITH  SPECIAL NEEDS 

 

Candidates in all teaching fields, the leadership field of Administration and Supervision, and/or the 

service field of Media Specialist and school Counseling have completed five or more quarter hours or 

three or more semester hours, or the equivalent, in the identification and education of children who have 

special needs. 

 

All early childhood education candidates and early childhood with ESOL Endorsement candidates are 

required to take the three semester hour course EDUC 3101, Teaching the Exceptional Child. This 

course is an introduction to the field of special education with an emphasis on historical, philosophical, 

and social foundations. Additional focus is on practices, advances, problems and challenges encountered 

in the education of exceptional children. Course work also includes issues relevant to special education. 

 

Secondary education candidates will be required to take the three semester hour course EDUC 3120, 

Teaching Exceptional, Diverse, or At-Risk Students. The content of EDUC 3120 meets the PSC 

Standard 7 requirement. The candidate must pass this course with a letter grade of C or higher. The 

professional education program's curriculum is tailored to demonstrate to the candidate the methods, 

techniques and strategies necessary to meet the diverse needs of children. The Dalton State Lesson Plan 

format includes an "accommodation" section which requires the candidate to develop differentiated 

instruction for children who have been described in the Class Description as having special needs. 

Course work also includes issues relevant to special education.  

 

The School of Education maintains an electronic database to verify that secondary education candidates 

participate in early field experiences in pre-professional courses as well as field experiences in PES I, II, 

III, and IV, in classrooms with diverse student populations; when planning instruction, the candidate 

is required to provide for identified students' needs. Both instructional plans and assessment rubrics 

indicate accommodations. The candidate's performance in meeting the needs of identified special needs 

learners in school settings is assessed on the Teacher Candidate Observation Instrument (TCOI): IB, IIC, 

IIIC, IVC, VC, VD, and VF. 

 

7d. USE, APPLICATION, AND INT EGRATION OF INSTRUCTIONAL  TECHNOLOGY  

 

Candidates have demonstrated proficiency in the use, application, and integration of instructional 

technology, either by attaining an acceptable score on a PSC-approved test of computer skill 

competency or by completing a PSC-approved training course or equivalent. 

 

Candidates enrolled in the professional programs at Dalton State College are required to demonstrate 

appropriate use, application and integration of instructional technology by completing the PSC-approved 



course In-Tech. In-Tech is aligned with the National Education Technology Standards (NETS) and is 

taught by Educational Technology Center (ETC) staff housed on Dalton State College campus.  

 

Throughout the professional programs, candidates attend InTech classes to receive technology 

instruction. InTech provides candidates with the knowledge to identify appropriate instructional 

technology for inclusion in lesson plans. Successful completion of the 50 hours of training includes an e-

technology folder that provides evidence the candidates can demonstrate integration of instructional 

technology.  

 

Upon completion of the InTech training, candidates receive a Professional Learning Course Transcript 

indicating satisfactory completion of the training. The transcripts are filed with candidatesô applications 

for licensure. Candidatesô successful completion of InTech training provides evidence that candidates 

are able to effectively incorporate technology into instructional planning, teaching, and assessment. 

 

In coursework, field experiences, and clinical practice candidates are required to exhibit technological 

proficiency. Lesson plans prepared and taught in field placements include an evaluation component for 

the integration of technology. Lesson plans also contain a technology element that candidates are 

expected to meet. 

 

Secondary education candidates receive INTECH training while enrolled in the professional education 

courses. The 50-hour training requirement meets the PSC standard for Technology. The candidate must 

complete the training prior to program completion and subsequent recommendation for licensure. The 

candidate is required to demonstrate technology proficiencies when developing and delivering daily 

lesson plans. The Dalton State lesson plan contains references to technology use and the candidate is 

assessed on the integration of technology into the instructional arena. Demonstration of technology 

proficiencies is required of the candidate and assessment of the candidate's use of technology is 

accomplished using the Teacher Candidate Observation Instrument (TCOI) during field experiences in 

PES II, III, and clinical practice IV. The candidate is also required to integrate and use technology in the 

Teaching Unit (PES IV). Assessment of the Teaching Unit is accomplished by using the Teaching Unit 

Rubric. 

 

7e. GEORGIA P-12 CURRICULUM  

 

Candidates are prepared to implement the appropriate sections of any Georgia mandated 

curriculum (e.g. Georgia Performance Standards, GPS, Quality Core Curriculum, QCC) in each 

relevant content area. 

In EDUC 3287, Curriculum and Assessment, early childhood candidates are taught to develop lesson 

plans that include an alignment of the following: Georgia Performance Standard for the lesson, the 

element of the standard, the objective for the lesson, the instructional task, and the assessment of student 

learning. This process is further developed as candidates continue to receive instruction on Georgia 

Performance Standards in all of their professional courses (Blocks I ï IV). Candidates are assessed in 

field experiences on their knowledge of and ability to implement the Georgia Performance Standards or 

Quality Core Curriculum. Candidates demonstrate implementation of the GPS / QCC in field 

experiences in Blocks II, Summer, III, and IV (Clinical Practice) and are evaluated on their ability to 

effectively implement and teach the Georgia Performance Standards. 

 



Secondary education candidates will be required to take EDUC 3902, Curriculum and Assessment, 

where they will be taught to follow the same lesson plan process and will be required to include the 

appropriate content specific GPS or QCC in their methods courses as they learn to develop and deliver 

lesson for the public school classroom. Secondary candidates seeking certification in the areas of 

biology, chemistry, English, history, and mathematics will receive instruction on specific content related 

Georgia Performance Standards in their content courses. 

 

7f. PROFESSIONAL ETHICAL STANDARDS AND REQUIREMENTS FOR 

CERTIFICATION AND EMPLOYMEN T 

 

Candidates are provided with information about professional ethical standards, criminal background 

check, and clearance for certification and employment. 

 

Professional Code of Ethics 

 

Pre-professional candidates enrolled in EDUC 2110, Contemporary and Critical Issues, are provided 

with information about ethical standards and legal issues involving professional ethics.  

 

When candidates in the early childhood education program begin their professional program, they again 

receive information about the Georgia Code of Ethics in Professional Seminar I and EDUC 3271, 

Classroom Management. Secondary education candidates will be instructed on Georgia Code of Ethics 

in EDUC 3272, Classroom Management, Seminar, and Field Experience I. All candidates in all 

programs continue to receive additional information regarding Georgia Code of Ethics throughout their 

courses and field experiences.  

 

Early childhood candidates enrolled in EDUC 4289, Professional Seminar IV, are again presented with 

the Georgia Code of Ethics. Secondary education candidates in all programs will receive additional 

specific instruction in Georgia Code of Ethics while enrolled in EDUC 4953, Internship Seminar. 

 

Secondary candidates are provided with knowledge of the rules and regulations for holding a Georgia 

Educator Certificate as well as the ethical standards and regulatory requirements for certification and 

employment, including criminal background check, and clearance for certification and employment in 

the following courses: 

 

EDUC 3272 - Classroom Management Seminar and Field Experience I (PES I) 

EDUC 3273 - Classroom Management Seminar and Field Experience II (PESII) 

EDUC 3274- Classroom Management Seminar and Field Experience III (PESIII) 

EDUC 4953 Internship Seminar ï Clinical Practice (PES IV)  

 

Certification 

 

When candidates enroll in EDUC 4289, Professional Seminar IV, for early childhood and in EDUC 

3953, Internship Seminar, for secondary candidates, they are provided with information about the 

certification process and employment opportunities. 

 



Prior to program completion, candidates in all programs complete all certification papers with guidance 

from the certification officer and the unitôs administrative assistant. The School of Education hosts an 

annual Job Fair for candidates to learn about individual school systemôs employment requirements and 

opportunities.  

 

In EDUC 3272, secondary education candidates receive orientation to the program and the requirements 

to successfully complete the secondary teaching certification program. The agenda of the orientation 

meeting includes topics covering teaching certificate acquisition, Georgia Code of Ethics, and 

requirements for employment. Candidates are required to present a criminal background check to the 

unit upon entry into the program and prior to clinical practice 

 

Background Check 

 

Candidates are provided information regarding criminal background checks from the first pre-

professional course they take (EDUC 2110 or EDUC 2130) and continue to receive information on 

background checks throughout their professional program. All candidates in all teacher preparation 

programs at Dalton State College are required to get a criminal background check annually. Candidates 

must have a current background check prior to beginning any field placement or clinical practice.  

 

7g. FIELD EXPERIENCES APPROPRIATE TO THE GRADE LEVEL AND FIELD OF 

CERTIFICATION SOUGHT  

 

Candidates for Early Childhood certification complete field experiences in grade PK-K, 1-3, and 4-

5. Candidates for Middle Grades certification shall complete field experiences in grade 4-5 and 6-

8. Candidates for P-12 certification shall complete field experiences in grades PK-K, 1-3, 4-5, 6-8, and 

9-12. Candidates for certification in secondary fields complete field experiences in their fields of 

certification in grade 6-8 and 9-12. 

 

Candidates in the early childhood education program at Dalton State College complete field placements 

in each of the three following areas: PK-K, 1-3 and 4-5. Early childhood candidates seeking the ESOL 

Endorsement are required to complete the following field placements: PK-2, 3-5, 6-8, and 9-12 in an 

ESOL setting. Secondary candidates desiring an ESOL Endorsement will be required to complete field 

placements in PK-2, 3-5, 6-8, and 9-12 in an ESOL setting in addition to the required middle (4-8) and 

high school(9-12) content placements.  

 

The unit maintains a database that tracks candidatesô placement. The database provides information 

regarding grade placements of candidates and school demographics. 

 

Candidates are required to maintain a daily log of dates and times in/out of classrooms. Candidatesô logs 

also identify the school, grade level(s), and site supervising teacher(s). The site supervising teacher 

initials the log. At the end of placement, the log is signed by the building administrator. The daily log is 

submitted to the School of Education office at the end of each semester. 

 

 

 

 



STANDARD 8: Alignment With PSC-Adopted Program Content Standards 

 
Candidates in all programs demonstrate competence on the appropriate program-specific content 

standards adopted by the Professional Standards Commission. The unit has aligned courses offered in 

the early childhood program, the early childhood program with ESOL endorsement, the secondary 

chemistry, secondary mathematics, secondary biology, secondary English, and secondary history 

programs with the PSC Content Standards in the respective content areas.  

 

    


