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OVERVIEW

This section sets thmntext for the visit. It should clearly state the mission of the institution. It should
also describe the characteristics of the unit and identify and describe any branch campc@egust
sites, alternate route programs, and distance learning pre@paprofessional school personnel.

A. Institution

A.l. What is the institution's historical context?

A partnership was initiated in 1983 between West Georgia College (now the University of West
Georgia) and Dalton Junior College (now Dalton State Ge)léo offer a teacher education program in
Early Childhood Education designated as the Dalton External Degree Prag@eptember 1998,
Dalton Coll ege was authorized to begin devel
i nstit uewasadananged to Rafton State College.

The conceptual framework model that was adopted and implemented in fall 1998 for both the Univi
of West Georgia in Carrollton and the Dalton program was reviewed by the Education faculty. In or
to adjust tahe difference in governance, the Education faculty refined the conceptual framiwork.
2006, recognizing that the framework guides the assessment system, the faculty reviewed assesstr
ensure alignment with the framework and agreed to modificatidmefinement in the design of the
assessment systeithe faculty continually evaluates and assesses the conceptual framework and th
assessment system.

Dalton State College received developmental approval from the Georgia Professional Standard
Commissiorfor the Early Childhood Program and ESOL Endorsement in March 2007, and at that ti
a decision was made by the faculty to change the conceptual fram&Wwerlnit and representatives
from Dalton State Coll egeds S athematitssnetinfsprihgi2@e r
to develop the mission, beliefs, and unit goals as part of the conceptual fram&gwofks u mmar y
conceptual frameworko was written by the uni
biology programs to the Georgia Ressional Standards Commission in fall 2007. In fall 2008 the
Conceptual Framework was expanded to include input from public school partnerships.

A.2. What is the institution's mission?

The mission of Dalton State College consists of the following comedtments:

1) selection, support, and development of a talented, caring faculty and staff dedicated to scholarsil
and creating an open, cooperative, technologically enhanced learning environment;

2) excellence in a learning environment dedicated wrggn diverse student body, promoting high
levels of student achievement, and providing a range of educational and student life opportunities
appropriate academic support services;

3) public service through continuing education, economic developarehtultural activities that
address the needs and improve the quality of life of the region;

4) continuous improvement in all aspects of its operations through the use of inclusive, participator
planning and meaningful assessment.



In fulfilling its mission, Dalton State College (DSC) seeks to prepare and inspire its students to be ¢
members within their professions and communitdesDalton State College looks to the future and its
place in a competitive, global society, it seeks to build uostiengths as one of the most
academically respected, studemniented, and communiyentered institutions of its kind.

(From Dalton State College 20@®09 Undergraduate Catalog, p. 9)

A.3. What are the institution's characteristics [e.g., control (g., public or private) and type of
institution such as private, land grant, or HBI; location (e.g., urban, rural, or suburban area)]?
Dalton State College is a public college that is designated as an open enrollment college by the Ge
Board of RegentdSC is located in rural northwest Georgia.

B. The Unit

B.1. What is the professional education unit at your institution and what is its relationship to other
units at the institution that are involved in the preparation of professional educators?

Currently, the unit is defined as the School of Education (SOE) facultysspervising teachers and
clinical faculty. With the addition of the five secondary teaching certificates, SOE is forging its
professional relationships with the Schools of ScieacddMathematics and Liberal Arts. Fall 2010, the
unit will expand to include representatives from the secondary teaching preparation programs: one
English, one history, one biology/chemistry, and one math.

B.2. How many professional education faculty memlye support the professional education unit?
Please complete Table 1 or upload your own table at Prompt B.7 below.

Table 1
Professional Education Faculty

Full-time in | Part-time at Graduate Total # of
Professional the the Teaching Professional
Education Full- Institution, Institution Assistants Education
Faculty time in but Part- & the Unit Teaching or Faculty
the Unit | time in the (e.g., Supervising
Unit adjunct Clinical
faculty) Practice
Number of 15 3 2 0 20
faculty

B.3. What programs are offered at pur institution to prepare candidates for their first license to

teach? Please complete Table 2 or upload your own table at Prompt B.7 below.

Table 2
Initial Teacher Preparation Programs and Their Review Status
Agency or | Program
Associatio | Report Status of
n Submitte State National
Reviewing d for Recognitio




Award Level | Number | Programs | National | Approval n of
(e.q., of (e.g., Review Status Programs
Bachebr's | Candidate State, (Yes/No) (e.g., by
Program | OF Master's) S NAEYC, approved | NCATE
Enrolled or Bd. of or
or Regents) provisional
Admitted )
Early Development 168 GaPSC No Provisional NA
Childhood al Level
Education
Early Development 168 GaPSC No Provisional NA
Childhood al Level
Education
with ESOL
endorseme
nt

B.4. What programs are offeed at your institution to prepare advanced teacher candidates and
other school professionals? Please complete Table 3 or upload your own table at Prompt B.7
below.

Not applicable for Dalton State College

B.5. Which of the above initial teacher preparatbon and advanced preparation programs are
offered off-campus or via distance learning technologies? What alternate route programs are
offered? [In addition to this response, please review the "Institutional Information” in AIMS and,
if updating is needed, ontact NCATE with details about these programs.]

Not applicable for Dalton State College

CONCEPTUAL FRAMEWORK
C.1. How does the unit's conceptual framework address the following structural elements?

SCHOOL OF EDUCATION VISION
The unitdéds vision is:

To become a 21stentury regional teacher education preparation program of choice. We firmly belie

that our teacher candidates, as they enter the classroom, will have-#fécatly to appropriately

apply their professional content and pedagogical kedgéin a variety of teaching contexts (Gorrell &

Capron, 1990). The unit will accomplish this vision by closely working with our public school partne
Through sharing in the preparation of teacher candidates, we will produce teachers who are ready
erter the teaching field demonstrating competence, collaboration, caring, and reflection (each conc
will be defined within the Conceptual framework) to build effective classroom environments to supf

all learners (Costa & Kallick, 2000; Eisner, 20@&dner; 1985; Lezotte, 1997; Stiggins, 1997).



MISSION STATEMENTS

Dalton State Coll egeds Mission

The mission of Dalton State College consists of the following core commitments:

selection, support, and development of a talented, caring faculty andestafitéd to scholarship and
creating an open, cooperative, technologically enhanced learning environment; excellence in a leal
environment dedicated to serving a diverse student body, promoting high levels of student achieve
and providing a rangef educational and student life opportunities and appropriate academic suppor
services; public service through continuing education, economic development, and cultural activitie
that address the needs and improve the quality of life of the region;wmirmprovement in all
aspects of its operations through the use of inclusive, participatory planning and meaningful assess

In fulfilling its mission, Dalton State College seeks to prepare and inspire its students to be active
members within theiprofessions and communitiess Dalton State College looks to the future and its
place in a competitive, global society, it seeks to build upon its strengths as one of the most
academically respected, studemniented, and communigentered institutionsfats kind.

(From Dalton State College 20@®09 Undergraduate Catalog, p. 9)

Uni t s Mission

Al igned with the college mission, the unitds
new generation of students to reach their highest pateatiquire a love for learning, and become
productive citizens in a 21st century democracy. Through exemplary teaching, service, and scholal
the unit is committed to preparing educators for a diverse community of learners.

Aligned with the collegemms si on, the unitds mission is to
new generation of students to reach their highest potential, acquire a love for learning, and become
productive citizens in a 21st century democracy. Through exemplary teasdnnige, and scholarship,
the unit is committed to preparing educators for a diverse community of learners.

SCHOOL OF EDUCATI ONG6S PHI |ANG@&IALSY , BELI |

The unités philosophy i s bui lagedstudents baedrnfThisn d a n
belief incorporates the idea that these learners are unique and capable students who reach succes
safe learning environment where the instructional focus is on building communities of learners. The
learning communities reflect collabared and experiential inquiry with students, parents, colleagues,
administrators, and community members. The unit is guided by this fundamental belief which integ
the knowledge of best practices for preparing teacher candidates, focusing on stateaat n
standards.

The unités teaching philosophy aligns with ¢
seven tenets of constructivist learning environmes t hat b e s s undeestandingirdpreserit
the natural complexity of threal world focus on knowledge construction, not reproduction present
authentic tasks, contextualizing, rather than abstracting instruction provideordd| casebased

learning environments, rather than predetermined instructional sequence fostevegiactice enable
context and conterdependent knowledge construction support collaborative construction of knowlec
through social negotiation, not competition among learners for recognition. (p. 35)



The unit recognizes the complexity of construstitheory. We use and integrate cognitive and social
branches of constructivist learning theory in order to best meet the diverse learning styles of our te

candi dat es. A brief overview of t he usmid 6 s u
provided.
Based on the work of Piaget (1952), cognitiyv

and not the learner in a social context (Oxford, 1994).aget 6 s wor k centered
i ndi vidual 6s u rstsedy gst{kmowtedge} fprmatidrwrathemthan examining only the
end product o ( Kami i OnmstheBther hagdsspciallc@Stractivisim brings ®dedher
the work of Piaget with that of Bruner and Vygots&gcial constructivism views eaclataer as a
unique individual with diverse needs and backgrounds that are shaped by the social context of the
learning situion (Bruner, 1997; Phillip4995: Wertsch, 1997; Wood, 1998).

Based in the unitds fundamemntvalsmbehi éosophg,
developed four professional outcomes for the professional programs: competent, collaborative, car
and reflective. The four outcomes are what we believe our candidates must demonstrate upon prog
completion and arsupported by our research basedulised below.

KNOWLEDGE BASE
Competent Educator

Research supports the belief that effective, competent teachers make a significant difference in stu
achievement relatively independent of any other factors in tieokc(Marzano, 2003; Nye,
Konstantopoulos, & Hedges, 2004). The unit believes that competent teachers have a strong, flexil
content knowledge base integrated with appropriate pedagogical content knowledge that allows te:
candidates to support thevdrse learning needs of students (Bransford, DaHiagnmond, & LePage,
2005; Cummings, 1989; Delpit, 1995; Krashen, 1987). Furthermore, teacher candidates need to be
introduced to the complexity of teaching. Competent teachers use and draw from muttvpledge
bases to plan and deliver instruction including both content knowledge and pedagogical content
knowledge. Conterdreas includeontent knowledge, pedagogical content knowledge, deeisaking
skills, lesson design, knowledge of assessmentréiffated instruction, understanding diversity, and
technology.

Caring Educator

The unit strives to prepare educators who understand the role and importance of motivating studer
excel and to be setfonfident in a caring, riskee environment. Gdon (2008) proposes that creating
an effective learning environment is multidimensiodateacher must give equal footing to both
instructional delivery system and connecting with students. By connectedness, Gordon describes &
teacher who is selfonfident in her/his pedagogical content knowledge all the while understanding th
importance of fostering caring relationships with students in the context of the learning environmen
The unit recognizes that caring plays a major role in building an effe¢issrcom learning
environment, but we also celebrate the multiple ways to demonstrate caring in a classroom contex
Students always remember teachers who care, make class interesting, and teach in a special way.



Collaborative Educator

The roles and respsibilities of teachers in school settings are changing; we have seen a shift from:
expectations of educator competence in the individual setting toward professional, collaborative
community expertise whereby educators jointly define goals and tgkeress i bi | i ty f or
progress (Anderson, Rolheiser, & Gordon, 1998). It is imperative that educators develop collaborat
skills to work effectively with various stakeholders involved in the educational process (Friend & Cc
2003).Through colaboration and supportive interaction within the classroom, school, and communit
the collaborative educator influences positive student achievement.

Reflective Educator

Boud, Keogh, and Walker (1985) define reflection as an activity in which peopletuee their
experience, think about it, mull it over, and evaluatéVie. believe reflective educators consider the
experiences in which they are engaged, recalling or detailing salient events, and then evaluate the
experiences to constantly refine angmwve their teaching skill§.he reflective educator reflects and
revises practice based upon a commitment to continual grévetoelieve our teacher candidates will
be able to selhssess their abilities to analyze their work through careful consideeaatibto use the
experiences to effect student learning and achievement.

CANDIDATE PROFICIENCIES

The unit adopted the 10 INTASC principles and 6 diversity principles (from the Georgia Framework
Teaching, Teacher Classroom Observation InstrumenD&@lAssessment of Professional Behaviors
and Depositions) as the proficiencies that all teacher candidates in the initial teacher preparation
programs mustmeé.he | NTASC and diversity proficienc
outcomes, casework, and state standardibese proficiencies are assessed in courses through critice
assessments, transition points, and key assessments.

The unit adopted the nine Georgiabs ESOL end
teacher candates seeking the English to Speakers of Other Languages (ESOL) endorSaesst.
proficiencies are assessed by critical assignments in the ESOL courses and are housed in the ESC(
portfolio.

The National Educational Technology Standards (NETS) develop#te International Society for
Technology in Education (ISTE) were adopted by the unit as the technology proficiencies required
all teacher candidates in the initial teacher preparation progfdrese proficiencies are assessed
through the INTECH tining conducted by EducationaédhnologyCenter staffEffective teachers
model and apply the National Educational Tec
implement, and assess learning experiences to engage students and impraowg &rarah

professional practice; and provide positive models for students, colleagues, and the community.

The unitds assessment system is a systematic
purposes of the education unit and Dal&iate CollegeThe concepta | framewor kds f
(competence, collaborative, reflective, and cgrotwracterize the framework for our assessment

system. The unit continuously measures our t



goals/outomes: competence, collaborative, reflective, and caring throughout the program. Our
assessment system is organized by these three key areas: to collect and analyze data on the appli
gualifications, to collect and analyze data on candidate performamtéo collect and analyze data
regarding unit operations to evaluate and improve the unit and its programs.

Input was gathered from key stakeholders through multiple focus groups meetings. As the unit add
secondary teaching certifications, we have sthaur assessment system with these departments for
feedback.

Teacher candidates are assessed through instruments that gather multiple data sets. First, the six
of the Teacher Candi date Observat i onabilitynogpkar un
for and to engage students in meaningful and appropriate learning opportunities following the
constructivist view of | earning. I't al so ass
written and spoken language; competency inkimgr with diverse student populations; effective use of
instructional technology; appropriate use of assessment; and responsiveness to the intellectual, so
physical, reflection, and personal developmental needs of all studibats.the ProfessionBlehaviors

and Dispositions (APBD) includes el ements to
with respect, treats all students with fair treatment of all, believes that all can learn), and being refle
(reflects upon own behavionstruction, and studentlearninandi dat es 6 skil |l s

items included on both the TCOI and APBD (ability to work collaboratively with others and to work
with diverse individuals)T he el ectroni ¢c pr ogr a mslleaio ard Midrosofth
Access®, Microsoft Excel®, and LiveText®.

Importanta pect s of t h esystem aré theproadueefer somimuods collection,
summarization, analyses, and improvement of the assessment $yeteity and school partreare

key stakeholders to review and provide feedback to data collected. The unit uses faculty meetings,
groups, and electronic resources as means to work towards continuous improvement of the unit an
individual programs.

C.3. How was the conceptal framework developed and who was involved in its development?

The conceptual framework model that was adopted and implemented in fall 1998 for both the Univi
of West Georgia in Carrollton and the Dalton program was reviewed by the Education facoittier

to adjust to the difference in governance, the Education faculty refined the conceptual frarirework.
2006, recognizing that the framework guides the assessment system, the faculty reviewed assessr
ensure alignment with the framework aagtreed to modification and refinement in the design of the
assessment systeirhe faculty continually evaluates and assesses the conceptual framework and th
assessment system.

Dalton State College received developmental approval for the Early Childhogchf and ESOL
Endorsement in March 2007, and at that time a decision was made by the faculty to change the
conceptual framewori he unit and representatives from
and Scienceand Mathematics met in sprin@@7 to develop the mission, beliefs, and unit goals as pa
of the conceptual frameworR. fisummary conceptual framewor ka
with the new secondary mathematics and biology programs to the Georgia Professional Standards
Commission in fall 2007.



Beginning in fall 2008, the unit began the process of further analyzing and revising the conceptual
framework.Input was gathered from school partners, faculty from the Schools of Liberal Arts and
Science and Mathematid® determinavhat the unit believes is critical to the success of beginning
teachers and what proficient teacher candidates should exhibit upon program conipdseoinon the
works of Banks, Cummins, Friend, Gardner, Glasser, Marzano, Nieto, Nodding, Piaget, S¢ring a
Vygotsky, the revised conceptual framework emphasizes candidate knowledge of content and ped
as well as competency in the areas of caring, reflection, and collaboration.

STANDARD 1: CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS

Candidates prepimg to work in schools as teachers or other professional school personnel know an
demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necess
help all students learssessments indicate that candidates medégsional, state, and institutional
standards.

The missio of the School of &ucation is to prepare future educators who will challenge a new
generation of students to reach their highest potential, acquire a love for learning, and become
productive ciizens in a 21st century democracy. Through exemplary teaching, service, and scholar:
the unit is committed to preparing educators for a diverse community of ledrhergoal is to prepare
competent, collaborative, caring and reflective educatorsasdhcommitted to excellence in their
profession. Dalton State College (DSC) and the unit are committed to providing a curriculum that
ensures teacher candidates know the subject matter they plan to teach and can explain important
concepts and principlesde ned i n state and national stand
with skills and dispositions, are developed through the general education core curriculum, content
coursework, professional and pedagogical coursework, and related field expeagnueating in th
capstone clinical practice.

DSC is an open admission college, and prospective candidates are required to take the COMPAS!
placement exam given upon entrance and used for platemeé advisement purpos&CE, ECE with
ESOL, and scondary education candidates enrolled in the core curriculum (General Education
Program) are assessed in each academic progr
Statements of Learning Outcomes found in the Dalton State College HandbosdesEment &
Institutional Effectiveness, General Education Learning Outcomes.

Candidates seeking a baccalaureate degree in the initial teacher preparation programs and ESOL
endor sement demonstrate acqui siti owore@uiricubumnt e
found in the DSC catalog, website p. 1B8b and through specific professional education courses tak
within the major. Transfer candidates from other institutions must meet the requirements of the
University System Core Curriculum found thre Baccalaureate Program Shé&zndidates seeking a
baccalaureate degree will also be required to demonstrate content knowledge through core curricu
and professional education courses taken within the specific major.

Postbaccalaureate candidatesse e ki ng i ni ti al certification,
an accredited college or universifyanscripts are checked for appropriate content knowledge for
licensure in Georgia and to assure the success of candidates in the claBssbaccalaureate



candidates must complete 18 hours of prescribed courses or approved substitutions as noted on tt
Baccalaureate Program Sheet.

Dalton State College Professional Teacher Education Progrémisl Teacher Preparation Programs
and ESQ@ Endorsement

Inspringof 200/Dal t on St ate Coll egeds early chil dho.
program were approved as developmental teacher preparation pro§rdevelopmental program is
defined by the Georgia Professional Standamlsxmi ssi on as one that ha
decision rendered by the Georgia Professional Standards Commission that indicates a professiona
education unit and/or preparation program is ready to begin to admit students, recommend them fc
certification and prepare for an initial professional education unit/preparation program approval
review.Developmental approval indicates that the professional education unit or preparation progre
have presented convincing evidence that it has the potential tpparé®mance standards during a
futureons i t e rWhile teacher preparation programs in Georgia are not required to belong to
Special Professional Associations (SPASs), they are required to be approved by the state and natiol
accrediting agencyseagia Professional Standards Commission (GA PSC) is the state accrediting
agency and National Council for Accreditation of Teacher Education (NCATE) is the national
accrediting board.

Traditionally, candidates in the early childhood education prograneanty childhood education with
ESOL endorsement program entered the professional teacher preparation program in the fall seme
only in cohort groups and progressed throughout the professional program in those cohort
groups.Beginning spring 2010, earbhildhood education candidates and early childhood education
with ESOL endorsement candidates may also enter the professional program in spring sdiheseers.
candidates will also progress throughout the professional program in cohort Jrosgsogran
improvement change was made in order to accommodate the growing numbers of teacher candida
well as to help with retention of teacher candidates who may otherwise have had a year before ent
the professional prograr@andidates enrolled in thamy childhood education program or early
childhood education with ESOL endorsement program must successfully complete the requiremen
each block before progressing to the next.

Dalton State Coll egeds School ovélforHivesecendaryon i
education programs in spring of 20biblogy, chemistry, English, history, and maftandidates

seeking initial teacher certification in the secondary programs will progress throughout the professi
program in professional eduaat semester€Candidates enrolled in professional education semesters
(secondary education programs) must successfully complete the requirements of each professiona
semester before progressing to the next.

ECE and ECE Podtaccalaureate ProfessionabBrams

e Block | Courses and Field Experience (fall and spring)
Block Il Courses and Field Experience (fall and spring)
Summer Block Courses, Field Experience
Block Il Courses and Field Experience (fall and spring)
Block IV Clinical practice (fall and sprg)




ECE with ESOL Endorsement and ECE with ESOL Endorsement Pastalaureate Professional
Programs

Block | Courses and Field Experience (fall and spring)

Block Il Courses and Field Experience (fall and spring)

Summer Block Courses, Field ExperiendesfESOL Endorsement course if applicable
Block Il Courses and Field Experience (fall and spring)

Block IV Clinical Practice (fall and spring)

Secondary Programs: Biology, Chemistry, English, History, and Math (beginning Fall 2010)
PES 1 Courses and RieExperience (fall, spring, and summer)

PES 2 Courses and Field Experience (fall, spring, and summer)

PES 3 Courses and Field Experience (fall, spring, and summer)

PES 4 Clinical Practice (fall and spring, only)

la: Content Knowledge for Teacher Candidats

la.1l. What content knowledge tests are used for the purpose of state licensure and/or program
completion?If the state has a licensure test for content, what is the overall pass rate? What
programs do not have 80% or above the pass rate?

The Georgia Priessional Standards Commission established the Georgia Assessments for Certifice
of Educators (GACE) Content Assessment as the state licensure@aaiidates in the early childhood
education program and the early childhood education with ESOL enagems@rogram must pass the
GACE Early Childhood Education Content Exam in order to obtain a teaching certificat&ACE

are criterionreferenced, objectivbased assessments designed to measure a candidate's knowledge
skills in relation to an estabhed standard.

Teacher candidates enrolled in the early childhood education program and the early childhood edu
with ESOL endorsement program at Dalton State College have performed exceptionally well on the
GACE Early Childhood Content Assessmeiit.programs are well above the 80% pass rate
requirementT he hi gh pass rate i s evi devanygradoates af then d |
initial teacher preparation programs at Dalton State College elect to take middle grades and/or higl
schoolGACE Content exams immediately upon passing the early childhood GACE Content and als
experience a high rate of success in these areas.

Candidates completing the secondary initial teacher preparation programs in biology, chemistry,
English, history and ath will be required to pass the GACE Content exam for their particular progra
for teacher certification. GACE Content Early Childhood exam pass rates are reported below for ec
program.

Table 4
Pass Rates on Content Licensure Tests for Initial Te&ueparation
Program Date Name of Licensure | # of Test % Passing State
Test Takers Licensure Test
Early Childhood Spring 2009| GACE Content ECE | 85 99%

PostBaccalaureate | Spring 2009| GACE Content ECE | 2 100%




Early Childhood
ECE with ESOL Spring 2009 | GACE Content ECE | 84 99%
Endorsement (there is no state
content test for ESOL
Endorsement)
PostBaccalaureate | Spring 2009| GACE Content ECE | 2 100%
ECE with ESOL (there is no state
Endorsement content test for ESOI
Endorsement)
Secondary Math, | Spring 2009| N/A for Developing |0 | -
Biology, Chemistry Program
English, and History
Overall Pass Rate | Spring 2009 0 99%

la.2. What data from other key assessments indicate that candidates in initial teacher preparation
programs demonstrate the content knowledgeealineated in professional, state, and institutional
standards?

The unit uses data from three key assessments (TCOI, GPA, and GACE Basic Skills) to demonstr:
that teacher candidates acquire content knowledge in professional, state, and institutideralsstan
Spring 2009 Block IV data on the Teacher Can
point average and GACE Basic Skills Assessment indicate that teacher candidates in the initial tea
preparation programs at Dalton State Collegeahte to successfully demonstrate the content
knowledge delineated in professional, state, and institutional standards.

la.3. What data from other key assessments indicate that candidates in advanced teacher
preparation programs demonstrate the content kowledge delineated in professional, state, and
institutional standards?

Not applicable for Dalton State College

la.4.Whatdofollomup st udies of graduates and empl oye
the content ared?survey data areding reported, what was the response rate?

Data from Spring 2009 employer and graduate surveys indicate that teacher candidates in the initie
teacher preparation programs as well as the ESOL endorsement program at Dalton State College
able to effectiely demonstrate content knowledge in the classroom as evidenced by the data in the
tables. Surveys results are inclusive of the early childhood prograrhgmstlaureate programs, and
the early childhood program with ESOL endorsement, and are not adigatgnt by programs.

Employers list the following as some of the strengths of education graduates from this institution re
to content knowledge:
e knowledge of standards
deep understanding of many standards
communication skills
technology
they are pregred and meet the job knowing what is expectbey go further in many cases
than veteran teachers.



e graduates are better prepared in all areas for teaching positions than most otherraghools;
interviews with DSC students show that they are better pezpéor our student.he ESOL
certification helps with the teaching of these studdBefg prepared in this area is vital.

Graduates made the following comments related to content knowledge on the surveys:

o | feel well prepared!

e Professors within the pgram were highly qualified and were effective in prepaD&§
students for the classroom.

o | feel confident that I will be able to provide standabdsed curdulum while creating a safe
andmotivating leaning environment for all students.
The courss were rigorous
They provided me with the knowledge of how to work with the standards
| have heard principals comment that new teachers from Dalton State College do not seem |
new teachers at alWe come out of a program with cent knowledge andQ@TS of field
experiencesThis preparation has made for a VERY smooth first year of teaching.

The response rate for the 260809 Employer survey was 35®f the 43 surveys that were distributed
at the state and local level, 15 were completed and retuptests to improve the response rate of
employer surveys include a folleup of the state survey with the resending of the survey on a local
level to nonrespondents after twaeeks and five weeks following the initial survéythough response
rate was smewhat low, employers of graduates from Dalton State College School of Education
expressed a consistently higher | evel of sat
employers statewide. Of the employers responding, 100% stated that they mamicage other
teacher candidates to attend the teacher preparation program at Dalton State College.

The response rate for the graduate survey was 4®%%e 33 surveys that were distributed, 15 were
completed and returneBlans to improve the respsmrate of graduate surveys include a follgwof

the state survey with the resending of the survey on a local level t@gpondents after twaweeks and
five weeks following the initial survey. Graduates from Dalton State College expressed a sityifican
higher level of confidence in their preparation in content knowledge in their field than did graduates
statewideOf t he graduates responding, 100% of Dal
they were able to demonstrate broad, current,specialized knowledge in their field while 57.7% of
the graduates statewide fAistrongly agreed t ha
specialized knowledge in their field.

1b: Pedagogical Content Knowledge for Teacher Candidates

1b.1. (FRograms Not Nationally Reviewed) What data from key assessments indicate

that candidates in initial teacher preparation programs demonstrate the pedagogical content
knowledge and skills delineated in professional, state, and institutional standards? [Ddiar initial
teacher preparation programs that have been nationally reviewed or reviewed through a similar
state review do not have to be reported here. Summarize data here only for programs not already
reviewed. A table summarizing these data could be atthed at Prompt 1b.4 below.]

Data from the Teacher Candidate Observation Instrument (TCOI) and Assessment of Professional
Behaviors and Dispositions (APBD) indicate that teacher candidates in Block IV in the early childhc
initial teacher preparation pragn and early childhood education program with ESOL endorsement a



Dalton State College demonstrate a high level of pedagogical content knowledgker candidates

are also successful in applying their knowledge of instructional methods and strateggslthical
practice as evidenced by the data provided. Dalton State College supervisors evaluate teacher car
in field placements and clinical practice using the Teacher Candidate Observation Instrument (TCC
Site supervisors evaluate teacherdidates using the Assessment of Professional Behaviors and
Dispositions (APBD)AIthough data have not yet been collected for teacher candidates in the secon
programs (biology, chemistry, English, history, and math) due to the developmental staéise of t
programs, the same assessment instruments and process will be used in each of these programs.

1b.2. (Programs Not Nationally Reviewed) What data from key assessments indicate that
advanced teacher candidates know and apply theories related to pedaycand learning, are able

to use a range of instructional strategies and technologies, and can explain the choices they make
in their practice. [Data for advanced teacher preparation programs that have been nationally
reviewed or reviewed through a similarstate review do not have to be reported here. Summarize
data here only for programs not already reviewed. A table summarizing these data could be
attached at Prompt 1b.4 below.]

Not applicable for Dalton State College

1b.3. What do followup studies of gaduates and employers indicate about graduates'

preparation in pedagogical content knowledge and skills? If survey data have not already been
reported, what was the response rate? [If these survey data are included in a previously attached
table, refer the reader to that attachment; otherwise, a table summarizing the results of followp
studies related to pedagogical content knowledge and skills could be attached at Prompt 1b.4
below.]

Dalton State College annually gathers survey data from completetsagea, and employers of first
year teachers. Data from the employer survey, graduate survey, and completer Survey indicate the
candidates in the early childhood education program, including the ESOL endorsement, at Dalton ¢
College are successful implementing pedagogical content knowledge and skidda indicate that
100% of responding employers either agree or strongly agree that teachers from the Dalton State
College teacher preparation program are able to understand and use pedagogicat&ribatiésl
appropriate for diverse learne&urveys results are inclusive of the early childhood program, post
baccalaureate programs, and the early childhood program with ESOL endorsement, and are not
disaggregated by programs.

Specific comments froomep | oyer s rel ated to teachersd str
skills include:

e student focused

e understanding of working with diverse populations

e ability to work with variety of ability levels within one class

¢ willing to collaborate with otharand work to design appropriate engaging work for students.

Graduate surveys, although 100% agree or strongly agree that they understand and use pedagogi
knowledge that is appropriate for diverse learners, indicate the following areas for program
improvement:

e teaching writing across the grade levels

e developing units/centers/stations in math and reading



Response Rate for 20689 Completer Survey

In spring 2009, 87 Block IV teacher candidates in the DSC Early Childhood Teacher Education Prc
were aked to complete the Completer Survey at the end of their professional pragnamesponse

rate was 100%.

1c: Professional and Pedagogical Knowledge for Teacher Candidates

1c.1. What data from key assessments indicate that candidates in initial teachgeparation
programs demonstrate the professional and pedagogical knowledge and skills delineated in
professional, state and institutional standards to facilitate learning?

Data from the Teacher Candidate Observation Instrument (TCOI) and the Assesdprefassional
Behaviors and Dispositions (APBD) indicate that candidates in the early childhood education progr
and the early childhood education with ESOL endorsement program at Dalton State College are
successful in demonstrating professional and peglagl knowledge and skill®ata indicate that
teacher candidates are able to apply their knowledge of instructional planning and delivery of instrt
during field placements and clinical practice as evidenced by the data provided.

All elements of théAssessment of Professional Behaviors and Disposition Instrument (APBD) addre

teacher candidatesdé professional behaviors a
exceed the unitods expectati on she APBD aspeateonfinedsby i ©
site teachersdé final e v alf acantlidate sceresa tating ¢f & (Bedow d

Expectations) on the APBD, that candidate is placed on a Professional Growth Plan for immediate
intervention to remediate ¢harea of concern.

1c.2. What data from key assessments indicate that candidates in initial teacher preparation
programs consider the school, family, and community contexts and prior experiences of students;
reflect on their own practice; know major schools of thought about schooling, teaching, and
learning; and analyze educational research findings?

The Assessment of Professional Behaviors and Dispositions contains several elements that indicat
teacher candidates in initial teacher preparation progcamsider the school, family, and community
contexts and prior experiences of students, as well as one element that indicates candidates reflec
their own practiceSite supervising teachéd's eval uati ons of teacher ¢
in the data provided.

Data from Teacher Candidate Observation Instrument indicate that candidates are able to adequat
refl ect upon own teaching and performance an
intellectual, social, physical, and penal developmental needs.

I n addition, supportive data from employer soé
thought about schooling, teaching, and learning and can analyze educational research findings.

1c.3. What data from key assessmeés indicate that advanced teacher candidates reflect on their
practice; engage in professional activities; have thorough understanding of the school, family,

and community contexts in which they work; collaborate with the professional community; are
aware of current research and policies related to schooling, teaching, learning, and best practices;



and can analyze educational research and policies and explain the implications for their own
practice and the profession?
Not applicable for Dalton State Cetie

lc4. Whatdofollowup studies of graduates and empl oy
preparation related to professional and pedagogical knowledge and skill$f>survey data are

being reported, what was the response rate?

Candidates in the initial tehing preparation programs at Dalton State College demonstrate their
pedagogical and professional knowledge and skills in the classroom at an acceptable level as evid
by data from the employer survey and graduate survey.

1d: Student Learning for Teacher Candidates

1d.1 What data from key assessments indicate that candidates in initial teacher preparation
programs can assess and analyze student learning, make appropriate adjustments to instruction,
monitor student learning, and develop and implement raaningful learning experiences to help all
students learn?{Data for initial teacher preparation programs that have been nationally reviewed
or reviewed through a similar state review do not have to be reported her8ummarize data here
only for programs not already reviewed. A table summarizing these data could be attached at
Prompt 1d.4 below.}

Data from the Teacher Candidate Observation Instrument and the DSC School of Education Teack
Unit indicate that candidates in the initial teacher preparatiograms, including the ESOL
endorsement, at Dalton State College adequately demonstrate their ability in assessing and analyz
student learning, making appropriate adjustments to instruction, monitoring student learning, and
developing and implementing @@ngful learning experiences to help all students |d2aia indicate
that teacher candidates are able to apply their knowledge of assessment strategies, analyze learni
monitor and adjust instruction to meet student needs, and provide meaninginglexperiences

during field placements and clinical practice as evidenced by the data provided.

1d.2. What data from key assessments indicate that advanced teacher candidates demonstrate a
thorough understanding of the major concepts and theories relateto assessing student learning;
regularly apply them in their practice; analyze student, classroom, and school performance data;
make datadriven decision about strategies for teaching and learning; and are aware of and utilize
school and community resouces that support student learning?

Not applicable for Dalton State College

1d.3. What do followup studies of graduates and employers indicate about graduates ability to
help all students learn? If survey data have not been reported, what is the responrate?

Data from the employer and graduate surveys indicate that candidates in the initial teacher prepare
programs, including the ESOL endorsement, at Dalton State College positively view their ability to
all students learrGraduates, however, Yaidentified that working with students needing special
education services as a weakness for 21.4% of first year teachers responding ta’ higvewn area

for the unit to continue strengthening in the following yeBetta indicate that teacher cagalies hold
high expectations because they believe that everyone can learn at high levels, and they plan and c
out instruction and programs based on knowledge of state and district performance standards,
curriculum, students, learning environments asgbasment data as evidenced by the survey data.



Empl oyersdé ratings of first year teachers fr
expectations for all studentso and fAcreates
inleani ngo have increased significantly over t

le: Knowledge and Skills for Other School Professionals

le.1.1 What are the pass rates of other school professionals on licensure tests by program and
across all programs (i.e., overall pass ta)? Please complete Table 5 or upload your won table at
Prompt 1le.4 below.

Not applicable for Dalton State College

If. Student Learning for Other School Professionals
Not applicable for Dalton State College

1g. Professional Dispositions for All Candidags.

1g.1.What professional dispositions are candidates expected to demonstrate by completion of
programs?

Teacher candidates in initial teacher preparation programs and the ESOL endorsement at Dalton S
Coll ege are expect e dessiooal beavorsland tisposhians listedibelodvs 1
throughout their professional prograriie. that end, site teachers assess teacher candidates twice du
each field placement (mittrm and final) using the Assessment of Professional Behaviors and
Dispostions evaluationThe Assessment of Professional Behaviors and Dispositions is one of the ke
assessments for the initial teacher preparation programs and ESOL endorSamdidates are
assessed on each of the behaviors and dispositions with arubriciadd i ng whet her t
Not Meet Expectationo with a rating of 1, AN
Expectati ono Rurtherhtheainitdecitied that candidatds receiving a rating of 1 will be
placed on a Profesmal Growth Plan (PGPY.he PGP is developed by tbérector of field placement
with input from the site teacher and the teacher candidate to address the particular need of the indi
teacher candidat&@he requirement(s) of the Professional Grow#nRhust be met by the end of the
following semester in order for the teacher candidate to continue to the next block unless otherwise
specified by th@®irector of field placemenCandidates on Professional Growth Plans are assigned a
faculty member as aentor to assist with the remediation procd$we professional behaviors and
dispositions are aligned with the professional outcomes found in the conceptual framework for the
School of Education.

Assessment of Professional Behaviors and Dispositions Ingnent
The professional behaviors and dispositions that teacher candidates are expected to exhibit are fol
the Assessment of Professional Behaviors and Dispositions instrurhenassessment instrument is
used for all initial teacher preparation grams.The professional behaviors and dispositions are listed
below.

1. Exhibits sound judgment and moral reasoning, especially in relating to thgusaitbng of students
2. Interacts appropriately and positively with others
3. Treats others witkourtesy, respect, empathy, and opgandedness



4. Displays the ability to work with diverse individuals
5. Displays maturity and independence by following appropriate protocol when seeking
solutions to problems
6. Accepts and uses constrietifeedback
7. Demonstrates enthusiasm, confidence, and initiative
8. Demonstrates appropriate seibnitoring and control of emotions and behaviors
9. Demonstrates professional appearance and uses appropriate hygiene
10. Maintains confidentiality ofecords, correspondence and conversations
11.Prepares thoroughly and consistently
12.Exhibits a strict code of honesty related to tests and assignments
13.Demonstrates punctuality and good attendance
14.Demonstrates fair treatment for all students
15. Expresses self orally using standard English to communicate effectively with diverse audiences
16. Expresses self in written format using standard English in order to communicate effectively
with diverse audiences
17.Reflects upon own behavionstruction, and student learning
18.Demonstrates belief that all students can learn

1g.2. How do candidates demonstrate that they are developing professional dispositions related to
fairness and the belief that all students can learn? [A table summarizgthese data could be
attached at Prompt 1g.5 below.]

Teacher preparation programs at Dalton State College strongly support the professional dispositior
demonstrating fair treatment for all students and believing that all students caif & two

di spositions are important el ements of the u
Dispositions.Teacher candidates in all programs are assessed on these two dispositions each sem
by theirsite supervising teacheiBata from the Assessment®fofessional Behaviors and Dispositions
reveal that candidates meet or exceed unit expectations in the demonstration of these dispositions
their classroom performance.

19.3. What data from key assessments indicate that candidates demonstrate the pesional
dispositions listed in 1.g.1 as they work with students, families, colleagues, and communities? [A
table summarizing these data could be attached at Prompt 1g.5 below.]

Data from the Assessment of Professional Behaviors and Dispositions indategge teachers view
teacher candidates in all teacher preparation programs at Dalton State College as able to work
effectively with students, families, colleagues, and communities

1g.4.What do followup studies of graduates and employers indicate abbgraduates'

demonstration of professional dispositions? If survey data have not already been reported, what
was the response rate? [If these survey data are included in a previously attached table, refer the
reader to that attachment; otherwise, a table smmarizing the results of follow-up studies related

to professional dispositions could be attached at Prompt 1g9.5 below.]

Data from the employee and graduate surveys indicate that candidates in the initial teacher prepar
programs including the ESOL @arsement at Dalton State College appropriately demonstrate
professional dispositions as evidenced by the &atevey data show a significantly higher rating for
Dalton State College graduates as compared to statewide ratings.



STANDARD 2: ASSESSMENT SYS'TEM AND UNIT EVALUATION

The unit has an assessment system that collects and analyzes data on the applicant qualifications,
candidates and graduate performance, and unit operations to evaluate and improve the unit and its
programs.

The education unisiengaged in a systematic assessment system that is linked to the vision, missio
purposes of the education unit and Dalton State Colledee uni t 6s assessment
Conceptual Framework and is responsive to national standardstdteddew Teacher Assessment anc
Support Consortium), state standards (Profes
professional outcome¥he assessment system is designed to collect data on applicant qualifications
candi dat e sebpangueiropevationsamevaluate and improve the unit and its progitans.
assessment system is reviewed annually and results are used to improve program quality, monitor
operation, and assess the effectiveness of program candidetesonsregr di ng candi d
from one transition point to the next are based on the data collected in the course requirements an
candi datesd performance i n t hheas$essméndprograrmpier i e
threefold:to collect, sumrarize, and analyze data on the applicant qualifications and candidate
performance; to collect, summarize, and analyze data regarding unit operations; and to collect,
summari ze, and analyze data to evalwuate and

2a.Assessment fstem

2a.1. How does the unit ensure that the assessment system collects information on candidate
proficiencies outlined in the unitdéds concept
standards?

The conceptual framework identifies the use of til®Wwing sources of proficiencies for the unit
assessment system: INTASC principles, diversity principles, ESOL Endorsement proficiencies,
technology proficiencies, unit professional outcomes, Georgia state standards and professional
dispositions for candates seeking initial certification and ESOL endorsentgsmtdidates in secondary
education programs seeking initial certification will follow the same procedures for assessing candi
proficiencies.

| NTASC principles ar e #icalsassgrsmerds houbed iceinentty chilghood i
e-portfolio (Kassie Cudd and Jennifer Findlesdditionally, INTASC principles are assessed through
assignments and evaluations that are linked to course objectives which are aligned with INTASC
principles.

Diversity proficiencies are assessed through specific items on the Teacher Candidate Observation
Instrument and the Assessment of Professional Behaviors and Dispo&iiarsity principles adopted
by the unités faculty are | isted bel ow.

e Teacher catidate displays the ability to work with diverse individuésPBD #4)

e Teacher candidate demonstrates fair treatment for all students (i.e. gender, ethnicity, religiol
learning abilities, socioeconomic status, and English language lea(A&1BD #14)

e Teacher candidate demonstrates the belief that all students cafA€aD. #18)



e Teacher candidate is sensitive, alert, and responsive to the specific intellectual, social, phys
and personal developmental needs of all studéR&OI 11-C)

e Teacher cadidate exhibits consistent and appropriate management of time, space, and learr
resources for diver se st ugkmantokstudehtd@@d IH-B)n g ;

e Teacher candidate uses a variety of appropriate materials and resourtesteenstruction
for diverse learners(TCOI V-F)

Faculty members teaching ESOL courses assess
assignments, ESOL-@ortfolios, and critical assignmentSOL proficiency data are collected in
LiveTextand housed in LiveText ESOL p or-poftfaib. The r e
ESOL Endorsement standafpi®ficiencies are:

e Theprogramshallpreparecandidatesvho know aboutthe natureof languagelanguage
varieties;andthe phonology morpholay, syntax,semanticsanddiscourseof the English
language.

e Theprogramshall preparecandidatesvho areableto listen,speakyead,and writein standard
English ontechnical abstractandnontechnicalor generatopics.

e Theprogramshallpreparecandidatesvho understandhe principlesof first andsecond
languageacquisitionacrossagelevels.

¢ Theprogramshall preparecandidatesvho understandhe effectsof cognitive,affective, and
sociaculturalvariableson languagdearning.

e Theprogramshdl preparecandidatesvho canapplylanguageassessmenéchniquesand
instrumentsn the evaluationof students.

e Theprogramshall preparecandidatesvho canplanESOL curriculumandimplement a variety
of instructional methodand assessmesitrategiesdr teaching English as a second language.

e Theprogramshallpreparecandidatesvho understandgocic-culturalsystems and characteristic
featuresof linguistic/minority cultures.

e Theprogramshallpreparecandidatesvho arefamiliar with currenteducationbtrends, issues,
policies,andpracticesandtheir relationshipgo programplanning, instruction, and assessment
of ESOL students.

e Theprogramshallpreparecandidatesvho canusetechnology, particularly multimedia and
computer and software, and carakiate software for ESOL instruction.

The 5 technology proficiencies (NETS) are assessed by the Educational Technology Center (ETC)
throughout the 50 hours of technology training in assignments in the Teacher Candidate INTECH
folders. Technology prficiency data are housed electronically in the Educational Technology Center
(ETC).Candi datebs | NTECH folder shows evidence
proficiencies are:

e Facilitate and Inspire Student Learning and Creativity: Teaclsersheir knowledge of subject
matter, teaching and learning, and technology to facilitate experiences that advance student
learning, creativity, and innovation in both faceface and virtual environments.

¢ Design and Develop Digitéhge Learning Experieres and Assessments: Teachers design,
develop, and evaluate authentic learning experiences and assessments incorporating
contemporary tools and resources to maximize content learning in context and to develop th
knowledge, skills, and attitudes identifiekdn t he NETSAS.



e Model DigitatAge Work and Learning: Teachers exhibit knowledge, skills, and work process
representative of an innovative professional in a global and digital society.

¢ Promote and Model Digital Citizenship and Responsibility: Teachetsratand local and global
societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical
behavior in their professional practices.

¢ Engage in Professional Growth and Leadership: Teachers continuously improve their
professbnal practice, model lifelong learning, and exhibit leadership in their school and
professional community by promoting and demonstrating the effective use of digital tools an
resources.

The unitdés professional out dhe coaceptudl ramework are h e r
competent, caring, collaborative, and reflectiVieese outcomes are aligned with the Teacher Candide
Observation Instrument (TCOI) and the Assessment of Professional Behaviors and Dispositions
(APBD). TCOI data are colleadeand stored in LiveTexAPBD data are collected in LiveText and
exported to Excel spreadsheet for reporting purpdsiditionally, professional outcomes are aligned
with course objectives and critical assignme@tsurse objectives are assessed thraaoghse
assignments as stated on course syllabi, and critical assignments are assessed with rubrics. Critic:
assignments are housed in each professoros L
portfolios.

Early Childhood Program Critica | Assignment Chart

Course Course Title Critical Assignment INTASC Principle
BLOCK |
EDUC 3101 | Teaching Exceptional One exploratory paper on a Current 3
Students educational practice or current issue in
education
EDUC 3263 | Content & Process: crosscurriculum project (Part I, 11, 11I) 1
Langua@ Arts
EDUC 3271 | Classroom Management | Classroom management plan 5
EDUC 3285 | Professional Seminar | AWhy Teacho explor 6
EDUC 3287 | Curriculum & Assessment | Complete a lesson plan based on the D 7&8
Sahool of Education Format
BLOCK I
EDUC 4251 | Assess & Correction: Math A LiveText Tutored Student Project 7
ESOL 4240 | Applied Linguistics Language Analysis Project, Review and 1,8,9
reflection of journal article on differences in
sound system off&nish and English, Reviey
and reflection on journal article on writing
development of bilingual Spanish/English
children, Review and Reflection of book
chapter fromEbonics: The Real Debate
READ 3262 | Content & Process : Plan and teach &ading lesson plan 4
Reading
EDUC 3286 | Professional Seminar Il Special topics paper 10

EDUC 4262 | Content & Process: Scieng Complete a lessorign 1




Course Course Title Critical Assignment INTASC Principle
BLOCK Il
EDUC 4251 | Assessment & Correction:| Tutoring a student 7
MATH
EDUC 4262 | Teaching C&P: Science | Completed lesson plan 1
EDUC 4284 | Professional Seminar Ill &| Reflection/response paper on 9
Field Experiences differentiating instruction
READ 4251 | Assessment & Correction:| Candidatessssessat udent 0 s 7
Read behaviors and complete a tutoring proje
ESOL 4241 | Methods of Teaching ELD Tutoring Project, SIOP Lesson, 3,4,8,9
ESOL Evaluation of Software and Teaching
Resources, Methodologies Pager
Presentation
BLOCK IV
EDUC 4286 | Intemship/Clinical Practice| Unit/e-portfolio 9
EDUC 4289 | Professional Seminar e-portfolio 9
READ 3251 | Chi | dr en 6 s L|Implementation of teaching techniques 7
Summer
BLOCK
EDUC 3214 | Exploring Activities: Students plan an integrateointent lesson 2
PE/Art/Music plan

Georgia state standards are aligned with unit course objectives and assessed through critical assic
and other course activities and assessments.

School of Education
Early Childhood Education Program including ESOL EndorsementCourses
Alignment of Courses with C.F. Professional Outcomes,
INTASC Principles and State Standards

Course Title Conceptual Framework INTASC State PSC State
& Number Professional Outcomes Principles Standards Standards
(ESOL)
EDUC 4262 Teaching Saiee (3) Competent, Reflective 1,4,6,7 2.2i-xv N/A
READ 3262 Teaching Reading (3) Competent, Reflective 1,47 2i,ii,iii, 6 N/A
READ 4251 Assessment of Reading (3) Competent, Reflective 1,2,4,8,9 4, 5i,ii, 6 N/A
READ 3251 Chil dr en & s Competent, Reflective 1,37 2,4 N/A
ESOL 4240 Applied Linguistics (3) Competent, Reflective 1,8,9 ivi I, 11, V, VI
ESOL 4241 Methods of Teaching ESOL (3) | Competent, Reflective 1,7,8,9 IV, V, VI,
iv, Vii VII, IX
ESOL 4242 Culture and Education Competent, Caring 1,3 iv, Vii 1, I, VI,
IV, VI, VIII




EDUC 3285 Prof. Seminar & Field Exp. | (1)| Competent 15 5 vi; N/A
6i, i, iii, iv

EDUC 3286 Prof. Seminar & Field Exp. Il (1 Competent, Caring, 10 3i, i, iii, iv, v, vi, N/A
Collaborative, Reflective viii; 5v; 6i, i, ii, iv

EDUC 4284 Professional Seminar & Field | Competent, Caring, Reflectivq¢ 10 5i, i, iv; 6ii, iii, iv; | N/A

Exp. 11l (1) 2.2xxiii

EDUC 4286 Internship (8) Competent, Caring, 1,2,3,4,5,6,7,8,9, N/A
Collaborative, Reflective 10

EDUC 4289 Professional Seminar IV (1) Competent, Collaborative, N/A
Reflective 9 6i,ii,iii,iv

Professional dispositions are assessed through the Assessment of Professional Behaviors and
DispositionsMidterm and final assessments are conduchett semester by site supervisors for all
teacher candidates in BlocksIV. Data are collected in LiveText and stored in Excel reports.

2a.2.What are the key assessments used by the unit and its programs to monitor and make decisic
about candidate prmance at transition points such as those listed in Talie@®e complete Table 6
or upload your own table at Prompt 2a.6 below.

Table 6

Key Assessments at Transition Poihtsarly Childhood and ESOL

Assessment| Transition Point # 1: | Transition Point #2: Transition Point Transition Point #4:
ECE and ESOL Interim Semesters #3: Program Completion
Program Entry Admission to
Clinical Practice
Transcript 2.7 Cumulative GPA | 2.7 Cumulative GPA| 2.7 Cumulative GPA| 2.7 Cumulative GPA
GPA
Transcript Suwccessful Grade of C or above| Grade of C or above| Completion of approved
GPA Completion of Core | in Professional in Professional ECE Program with 2.7 or
curriculumi Areas A | Education Block Education Block above GPA
thru F Courses Courses
Assessment | TransitionPoint # 1: | Transition Point #2: | Transition Point #3: | Transition Point #4:
ECE and ESOL Interim Semesters | Admission to Program Completion
Program Entry Clinical Practice
Transcript Grade of C or above | Satisfactory Satisfactory Satisfactory Completion of
GPA in all AreaA and F Completbn of each | Completion of each | each ESOL Course with
courses ESOL Course with | ESOL Course with | grade of C or above (if
grade of C or above | grade of C or above | seekiig ESOL
(if seeking ESOL (if seeking ESOL Endorsement)
Endorsement) Endorsement)
Transcript Grade of C or above
in COMM 1101 and
PSYC 1101
Transcript PostBaccalaureate
only: Completion of
six required Pre
requisite Courses witl
a grade of C or abovg
GACE® GACE® Basic Skills




Scores or AssessmenScores or

SAT/ACT SAT/ACT exemption

Clinical 3.0 or higher rating on eac
Practice dimension of the Teaching
Teaching Unit Rubric

Unit

Assessment Performance rating | Performance rating | Performance rating scores
of scores 3 or higher fo scores 3 or higher fo or higher for each indicator
Professional eachindicator of each indicator of of Professional Behaviors
Behaviors & Professional Professional

Dispositions Behaviors Behaviors

Instrument

(APBD)

Teacher Peformance ratings | Performance ratings| Performance ratings with a
Candidate that average a that average a minimum of 3.0 for Block
Observation minimum of 2.0 for | minimum of 2.0 for | IV

Instrument Block I, and 2.5 Block I, and 2.5

(TCOl) for Block Il for Block Il

2a.3. How is the unit assssment system evaluated®/ho is involved and how?

The

uni

t 6s

assessment

syst em waisiondhaiyfacllty, p e d i

assessment coordinator, and representatives from the professional comniengystematic
evaluation and aggoing improvement of the assessment system is conducted through anravalamdi
analysis of data by thesdessmernfommittee, Teacher Education Council, and program faculty.

Members of the Assessmenbri@mittee include the dean of the SOE, assessmeAifECoordinator,

representatives

from

t h e Liberal Artsarsd S¢iemcz ant Maghematice p

faculty, and representatives frorlR teachers and administratoffile assessment committee meets

annually to review assessment dadghgred throughout the year and to make recommendations to th
unit faculty for ongoing refinement and improvement of the assessment system as well as unit and
program qualityAssessment instruments, procedures for collecting data, and actual dataddaptare
the instruments are shared with committee members.

Members of the Teacher Education Council include the School of Edudaton assessmelZATE
coordinator, and different representatives from the same stakeholder groups as the Assessment
Commitee, thus allowing for input from a larger number of stakeholdéws.Teacher Education
Council meets once each semester to share program updates, to discuss assessment system and
to gather suggestions for changes/improvements.

Through the worlof these committees, faculty and representatives from the professional community
consider the assessment instruments to determine if the type of data collected sufficiently informs t
unit about the student s 6 Apecangadatorsfrora thedTegehern g r a
Education Council resulted in a change of rating procedures for the Assessment of Professional
Behaviors and Dispositions Instrumefhother outcome from one Assessment Committee meeting is
group research project to determine thost effective influences for fourtlear teacher retention (such
as program of study, mentor teachers, and school climate) Consequently, the unit will collect additi
data that will facilitate program improvement.



Program faculty also meannuallyto review assessment data and make recommendations for viable
changes to the assessmerstegn.Faculty members consideisgessmant Gmmittee and Teacher
Education Council suggestions for change and make additional recommendations asAfisedea.
yeass of collecting candidate and program data as prescrib#tebyrrent assessment system, the SOE
faculty is currently exploring suggestions for changes in frequency and manner of data collection tc
ensure the unit collects accurate and meaningful dafadgram improvemen©Other changes that have
been made as a result of program faculty recommendations include:

formalized Professional Growth Plans (PGP),

development of advisement survey, and

the adoption ofwo new key assessments (Teacher Cameli@dservation Instrument and the
Assessment of Professional Belmsiand Dispositions Instrumeint fall 2007 to replace
previous candidate assessment instruments that faculty felt were less effective and no longe
the needs of the program.

2a.4. How does the unit ensure that its assessment procedures are fair, accurate, consistent, and
free of bias?

The unit continuously strives to provide accurate, fair andfpés and consistent assessment
proceduresThis effort is guided by the unit and ptiged in all teacher preparation programs and ESO
endorsemeniThrough collaborative development of rubrics, training of assessors and teacher
candidates, interater reliability checks, alignment with the conceptual framework and state standarc
clear ommunication, and feedback from professional colleagues, the unit assures accuracy, fairne:
and freedom from bias.

The unit measures accuracy in assessments to the degree that key assessments, course assessm
critical assignments assess what lesn taught and measure what they are intended to me&sure.
alignment matrix for all courses in the Early Childhood Education Program and for the Early Childh
Education Program with ESOL Endorsement was developed to show how course objectivgaete all
with the professional outcomes of the Conceptual Framework as well as state and national standar
applicable, course objectives are also aligned with ESOL Endorsement standards. Key assessmern
(TCOI and APBD) are also aligned with professionaltoc o mes fr om t he wuni t ¢
and national standardBhe Teacher Candidate Observation Instrument was designed with input fron
state universities as well as state and national accrediting agéinaias.also piloted and tested for
validity. The Assessment of Professional Behaviors and Dispositions was reviewed by a panel of e
childhood expesgfor validity purposesThus, the unit can be confident that its assessment instrument
are accurate and valid.

In an effort to ensure fairnegsacher candidates are given training on assessment instruments at the
beginning of their professional program so they understand what is expected of them prior to their
evaluationsTeacher candidates receive an orientation covering the Teacher Ca@hdateation
Instrument and the Assessment of Professional Behaviors and Dispositions at the beginning of the
professional program. Providing the orientation at the beginning of the professional program ensur
that teacher candidates have the necessmwledge and instruction for these key assessments far in
advance of the application of assessmédntsrder to eliminate bias, rubrics have been developed for ¢
critical assignments and any key assessments that require faculty or supervisor e\l tedicrer



candi dat es Gracplty mdmbarsroa@laborae in the development of the rulRRudsics are
reviewed each semester to eliminate vagueness or weaknesses in scoring instligtients are given
rubrics in advance of submission of gssnentsCurrently, professors discuss the rubric with teacher
candidates to make sure that there is no confusion regarding criteria for evalDaliaboration and
ongoing refinement of assessment instruments allow all programs to apply assessmamgnisthat
are free of bias.

Assessments are consistent when they produce dependable results over a series of repelbed trials
unit strives to provide consistency in the assessment process by providing training for all
supervisors/raters that proreatimilar scoring patternéll teacher candidates are in field placements
each block during their professional courses. The unit uses the same assessment instruments and
procedures for all teacher candidates in all blotkss ensures the same variabhghb be measured in
each field experience settirifithere is a concern regarding a rating from either the supervisor or
teacher candidate, the DSC supervisor requests another DSC supervisor to complete an independ
observation on the teacher candidataffirm or disaffirm the original ratindnter-rater summaries are
reviewed for the Teacher Candidate Observation Instrument rafiafien State College supervisors
receive the same orientation covering the TCOI guidelines as do teacher candidbtebevgite
teachers receive the same orientation covering the APBD as do teacher carililditiesally,
supervisors and faculty members participate in ird&gr reliability training. All faculty members
teaching the same course use the same olgedivd same critical assignment. Critical assignments a
their assessments are collaboratively developed by all professors teaching thafftairsdps ensure
that all teacher candidates are able to understand and apply course objectives whiokdaie tiive
Conceptual Frameworkos professional outcomes
facilitating the consistency of assessment procedures.

2a.5.What assessments and evaluation measures are used to manage and improve the operation:s
and programs of the unit?

Assessment data for the management and improvement of operation and programs of the unit are
collected at regular intervals as part of the ongoing assessment pidesssdata are derived from
multiple assessments that are schedlat regular points throughout the academic yedditionally,

the data come from both internal and external souicesse f ol | owi ng t abl e sh
for the operations and programs quality.

Assessment of Unitds Operation

AssessmentoUni t 6s Operati on

Assessment Data Collected Frequency Ways Data Are Used
Assessment of Site Candi dat End of each Determine quality of field
Supervising Teache| assessment of field placement experiences and make
experiences improvements based or|
data
Advisement Satisfaction of Annually Determine quality of
Assessment advisement advisement Dalton State

College supervisors
receive the same
orientation covering the
TCOI while the site
teachers receive the san|




orientation covering the
APBD. Supervisorslso
participate in interater
reliability training.

School Site
Demographics

Demographics of
schools

Each semester

Determine diversity of
placements and make
improvements based or

data

Site Supervising
Teacher
Demographics

Demographics of
Site supervimg
teachers

Each semester

Determine qualifications
experience, and diversity
of teachers and make
improvements based or]
data

Assessment of Program Quality

Assessment Data Collected Frequency Ways Data Are Used
GACE ECE GACE pass rate Programcompletion | Inform unit regarding
Content program quality and makg

improvements based on
data

Completer Exit
Survey

Selfefficacy beliefs
regarding program
quality

Program completion

Inform unit regarding
program quality and makg
improvements based on
data

First Year Teacher

1styear teacher

Spring of first year

Inform unit regarding

Survey beliefs regarding employment program quality and make
preparation improvements based on
data
Employer Survey | Ad mi ni st r g Spring of first year | Inform unit regarding

beliefs regarding
preparation of 4t
year teachrs

teacher 6s
employment

program quality and makg
improvements based on
data

Faculty Evaluations

Course Evaluations

End of each semest

Inform unit regarding
program quality and makg
improvements based on
data

Assessment of DS(
Supervisors

Quality of
Supervision

End of each semest

Determine quality of
supervision which relates
to program quality and
make improvements base
on data




2b. Data Collection, Analysis, and Evaluation

2b.1. What are the process and timelines used by the unit to collect, compile, aggregate, summariz
and analyze data on candidate performance, unit operations, and program quality?

In fall 2006, the School of Education developed and implemented a data management system that
opeaates on an annual cycle of data collection, summarization, and analysis @fatatare coécted

and housed in eithéccess, Excel, or LiveText databa3ée School of Education assessment system
flowcharts show which data are collected in Accessebxand LiveText.

TheData Collection and Timeline Chart below defines the data to be collected, the frequency of
collection, who is responsible for collecting the data, and how data are used in the assessment
system.Teacher candidate performance datd survey data for program and unit evaluation are
summarized in graph format and analyzed by the assessment coordeatographic data for teacher
candidatessite supervising teacheifield placements, and school sites are also summarized and
analyzel in report format by the assessment coordinator.

Data Collection Chart

Technolog | What Is Collected When By Whom | Summarized by | How Analysis is Used
y Collected
System
Used
Bannerg 1. Teacher Candidat Beginning of | Assessment| Assessment Diversity Data
Data Demograpics Program Entry| Data Entry | Coordinator and
(transferred Data Entry
to
Microsoft
Access) 2. Teacher Candidat| Program Entry] Assessment| Assessment Eligibility for Entry
Transcript and End of Data Entry | Coordinator and| and Retention in
Information Each Semeste Data Entry Program
Microsoft | 1. School Each semeste| Assessment| Assessment Ensure Diversity of
Access) Demographics Data Entry | Coordinator and| Placement
Data Data Entry
2. Site Teacher Datg Each Semesteg Assessment | Assessment Ensure Licensure/
Data Entry | Coordinator and| Experience /Expertise
Data Entry Demographic Data
3. Teacher Candidat Prior to Assessment| Assessment Diversity Data
Demographics Program Entry| Data Entry | Coordinator and
Data Entry
4. Teacher Fall and Assessment| Director of field | Ensure Diversity
Candi dat e d Spring Data Entry | placementind of Placement
Placements Semesters Data Entry




5. R e g e n t Program Entry] Assessment| SOE Eligibility for Program
Data Entry | Administrative Entry
Assistant
Microsoft | 1. GACE Basic Program Entry] Assessment| Assessment Eligibility for Program
Excelp Skills Data Entry | Coordinator and| Entry
Administrative
Assistant
2. GACEK, Content | Program Assessment| Assessment Program Improvemen
Completion Data Entry | Coordirator and | (content areas that
Administrative may need
Assistant strengthening)
LiveTexts | 1. Teacher Candidatl Blocks Il, Ill, | Assessment| Assessment Provide Verification
Observation and IV: Mid- | Data Entry | Coordinatorand | of TC®0 me et i
Instrument (TCOI) | term and Final Data Entry Professional Goals-1
6; Program
Evaluation; Eligibility
for Program Retention
2. Assessment of Blocks I, Ill, | Assesment | Assessment Verification of
Professional and IV: Mid- | Data Entry | Coordinator and | Candidates
Behaviors & term and Final Data Entry Demonstrating
Dispositions/ Required Behaviors;
Dispositions (APBD) Eligibility for Program
Retention
3. Assessment of Annually Assessment| Assessment Program Quality
Advisement (end of the | Data Entry | Coordnator and
Spring Data Entry
semester)
4. Assessment of End of Block | Assessment| Assessment Program Quality
Site Teacher I, 1,1, &IV | Data Entry | Coordinator and
Data Entry
5. Assessment of End of Block | Assessment| Assessment Program Quality
DSC Supervisor I, 1, & IV Data Etry | Coordinator and
Data Entry
6. Course End of Block | Assessment| Dean of School | Program Quality
Evaluations I, I, lll, & IV | Data Entry | of Education
7. Completer Surve) End of Block | Assessment| Assessment Program Quality
v Data Entry | Coadinator and
Data Entry
8. Employer Survey| Spring of State Data | Assessment Program Quality
Teacher Mart Coordinator
Candi da

First Year of

Employment




9. Graduat&Survey | Spring of StateData | Assessment Program Quality
Teacher Mart Coordinator
Candi da
First Year of
Employment

10. ESOL Portfolio | End of Block | ESOL ESOL Determine
[l 7 priorto | Coordinator | Coordinatorand |[Candi dat es
Clinical Assessment ESOL Standards
Practice Coordinator

2b.3. How does the unit maintan records of formal candidate complaints and their resolutions?
Any teacher candidate wishing t o Theteasheracandidatep
completes the formal Complaint Document which defines the steps in the piidusstoament is
submitted to the Dean of Education who considers the complaint and acts as mediator to resolve tt
issue.lf the complaint is resolved at this point, the complaint resolution is maintained in this Ibffice.
the issue is not resolved at this lewhe candidate has the opportunityafipeal to the Vice President

for Academic Affairs.This decision is also maintained in the office of the Dean of Educ&mmplaint
records and their resolutions are maintained in the office of the Dean of Education

Teacher candidates may also appeal program admission decisions made by the School of Educati
appeal form must be completed and filed by the stated dueAdate. Appeal 6s Commi t
faculty representation from the School of Educatioa,3bhool of Humanities, and the School of Math
and Science review the appeals and make a decision for the individual appisadgcision is then
shared with the studerif.the student chooses, the appeal can then be taken to the Vice President of
Acadenic Affairs. The decision of this complaint is maintained in the office of the Dean of the Schot
of Education.

2c.Use of Data for Program Improvement

2c.1. In what ways does the unit regularly and systematically use data to evaluate the efficacy of
and initiate changes to its courses, programs, and clinical experiences?

The unit regularly and systematically uses data to evaluate the efficacy of its courses, programs, ai
clinical experiences. Summarized data for teacher candidate assessment, praggsmeassand unit
assessment are reviewé&adr example, data are considered to determine if students are progressing
systematically; if there are strengths and weaknesses across all students that point to the need for
program improvement; if feedback fragupervisors or employers point to essential questions about
preparation; or if students believe there are needs for change iegquiegrams, field experiences.

The unit has established procedures for evaluating each course in the fall and spritey s€aadty
members receive their course evaluations at the beginning of the following semester. Professors re
these evaluations to make improvements for the course in subsequent se@etatsaassignments are
also used by faculty members toat@tine improvements that need to be made in course instruction.

The unit meets annually to review summarized program and unit assessment data.

Included in these reviews are summarized teacher candidate assessment data (TCOI and APBD),
summarized programiata, and summarized unit dataaddition to course evaluations, program and
unit data reviewed include site teacher and DSC supervisor evaluations; completer, graduate, and



employer surveys; assessment of advisement; and GACE scores. Weaknessengthd efrthe
program are examined to determine needed chaAgesxample of these changes is frontloading a
course currently taught durirtige clinical practice semester until it can $&heduled foan earlier
semester in the prograduring the 2012011 academigear.This change was based on course grades
and comments on the completer survey.

The Teacher Education Council meets once per semester to receive updates on the work and proc
the programs and uni¥lembers of the Teacher Education Coilimclude selected faculty from the
School of Education, School biberal Arts and School of Sciencesid Mathematigsas well as
representativepublic school teachers and administratMembers review program and teacher
candidate data. One recommahdn from the TEC resulted in a change of procedure for administerin
the Assessment of Professional Behaviors and Dispositions in order to eliminate possible bias.

The Assessment Committee meets annually to review the work and progress of the prdgram an
unit. Although members of the Assessment Committee represent the same groups as the Teacher
Education Council, the individual members from the public school partners and the Schools of Libe
Arts and Sciences and Mathematics are different than thasdeng serving on the TEChe role of

the Assessment Committee is to review the annual assessment data from teacher candidates, prog
and unit to make suggestions for change and improvement.

Il n addition to the ¢ ounc iarhanduniadatd, the uninmas formee dus
groups consisting of public school site teacher representatives and school of education faculty
representatives. The members of focus gsayamineclinical practice assessment instruments and
procedures for dtiical practice. No recommendations for changes were made regarding the assesst
instruments, but did strongly suggest that the unit leave in place tpéapréng opportunity for teacher
candidates as part of the clinical practice experience.

2c.2 Whatdata-driven changes have occurred over the past three years?
The unit has made several changes during the past two years as a result of feedhackefnoaf
data.Changes include
e revising the conceptual framework to bedapport and reflect the goalstcomes, nssion, and
vision of the unit;
¢ planning toschedulea course that conflicts with clinical practice to an earlier semester in the

program;
e formalizingtheProfessional Growth Plan (PGP) for earlier intervention with specific
remediation strategstomeet ndi vi dual candi dateds needs;

e adding a course (Curriculum and Assessienineet PSC content standards;
implementing critical assignment in each EDUC course for documentation that candidates n
INTASC principles and consesicy across progm COurses;

e changing the Completer Survey to allow the unit toglisagate ESOL endorsement data;
adding a math unit assigrent in the math methods course

e piloting a new supplemental writing text fitrelanguage arts course in order to strengthen
candiht es 6 knowl edge ngifthelelementdryoclagsrecenc h  wr i t i

e changing assessment prduees for critical assignmentsnd



e perhaps the most notable changopting two new key assessment instruments (Teacher
Candidate Observation Instrument andéssment of Professional Behaviors and Dispositions
to replace two original key assessments.

2¢.3. What access do faculty members have to candidate assessment data and/or data systems?
Summarized candidate assessment data are posted on the SchochtibEdlrive and/or shared with
faculty annuallySummarized assessment data inclindd eacher Candidate Observation Instrument,
Assessment of Professional Behaviors and Dispositions, GACE scores, completes, guadepte
surveys, DSC supervisor evadtions, sitesupervising evaluations, advisement evaluations, and
employer survey These data are available to any faculty member at any time. Critical assignment ¢
and reports are housed i n f ac ubDatayre assompiledisah |
assessment notebook and shared with faculty at annual meetings.

2c.4. How are assessment data shared with candidates, faculty, and other stakeholders to help
them reflect on and improve their performance and programs?

The unit shares assesant data with candidates, faculty, and other stakeholders for reflection and
improvement of performance and prograf@andidates receive their individual assessment data while
faculty and other stakeholders receive aggregate candidate and unit progrssmass data.

Individual candidate data includiee Teacher Candidate Observation Instrument (TCOI), Assessment
Professional Behaviors and Dispositions (APBD), critical assignments, GACE Basic Skills, and GA
Content.Dalton State College supervis@galuate candidates using the TCOlI, aite supervising
teachergvaluate candidates using the APEIandidates receive TCOI and APBD evaluation data
immediately upon completion of the evaluation by their DSC supervissre@upervising
teachersCardidates are expected to reflect specifically upon their classroom interaction and
performance as well as their planning and delivery of lessons as stated on the TCOI and APBD
assessment instrumentsh e pur pose of candi dateasfd imprevéniert mt
classroom performance, lesson planning, and lesson deivAGE Basic Skills and GACE Content
exams are scored by the testing company that sends scores directly to the candidates as well as tc
college as soon as they are ava@#aAdditionally, candidates receive assessment scores on critical
assignments in LiveText as soon as the assignment is evaluated by the professor.

Assessment data are shared with program faculty annually so that faculty can review for areas of n
improvementAssessment data reviewed by faculty include aggregate teacher candidate assessme
(TCOI and APBD); state mandated exaations (GACE basic and GACEof@tent); and employer,
completer, and graduate survey data. Faculty members also rexkweual summarized course
evaluation reports for each course taught in
suggestions for course improvemertiese reports are given to faculty members at the beginning of tl
following semester-acultymembers analyze their course evaluations along with critical assignment
reports to find ways to improve and strengthen the course in future senfestelsy plans for course
improvement are included as part of their teaching goals for the following year.

Annual aggregate assessment data (TCOI, APBD, survey data, and unit/program data) as well as
program information are shared with representative stakeholders serving on the Teacher Educatior
Council and Assessment Committ€aurrently, the dean of the Smbl of Education has asked for time
to share candidate and program assessment data and information annually with area school



superintendents through the Regional Educational Service Association (RESA3.groups are also
hosted periodically by the urtiv share assessment data with representativ@teafupervising teachers
and area school administrators as well as to seek their input for candidate, program, and unit
improvement.

STANDARD 3: FIELD EXPERIENCES AND CLINICAL PRACTICE

The unit and itschool partners design, implement, and evaluate field experiences and clinical pract
so that teacher candidates and other school professional develop and demonstrate the knowledge
and professional dispositions necessary to help all students learn.

3a. Collaboration between Unit and School Partners

3al. Who are the unitdés partners in the desi
clinical experiences?

The education unit and its school partners have longstanding collaborative pgrgerth school
systems that support the design, delivery, and evaluation of field experiences and clinical pieetice.
partnerships exist for the shared purpose of preparing teacher candidates in the early childhood pr
ESOL endorsement programmcasecondary programs to be a part of the solution in public education

The unit has collaborative partnerships with approximately 50 schools in nine school systems in the
service arealhese school systems include Dalton Public Schools, Whitfield C&afiyols, Murray
County Schools, Walker County Schools, Calhoun City Schools, Catoosa County Schools, Dade C
Schools, Gilmer County Schools, and Gordon County Schieoimal agreements between Dalton Stat
College and the schoolstgms are signed amally. The cean of the School of Education is scheduled t
meet annually each fall with superintendents of the partnering school systems to provide updates &
receive feedback from these partnerships.

3az2. Il n what ways have dtbthe dasign, tlebvery, and evaluateom of C
the unités field and clinical experiences?
In fall 2006, a Focus Grouyponsisting of supervising teachers representing the partnership systeims
to review the design, delivery, and evaluatiotheffield placement experiencBarticipants in this
group also reviewed teacher candi datesd asse
changes and improvemenks.Fall 2008, partnership schools were contacted electronically to gather
input from administ@tors and site teachers regarding the new conceptual framework for the educati
unit.

To meet the ESOL field experience requirements, education unit faculty representatives met in Fal
with ESOL coordinators in middle and secondary schools torésig experiences for teacher
candidates enrolled in the two required ESOL endorsement cokilsiesexperiences in middle and
secondary ESOL or sheltered instruction classrooms were developed to allow candidates opportur
to work with second langge learners Each fall semester the director adlél experiencesisits with

the ESOL coordinators at all middle and high schools where teacher candidates are placed for ES(
experiencesThe purpose of this meeting is to determine how best to serveelds of the teacher
candidates as well as the host schools.



The unit shares program information (number of candidates in professional programs, pass rate
GACE Content Exam, changes in state requirements, and curricula changes) with represeatatives
public school administrators at a biannual meeting of the Teacher Education Council, formerly kno
the Partners in Professional Education (PIPE) Committee Teacher Education Council consists of
education facultyliberal arts and sciences andthematicdaculty, and public school administrators
and teachers.

Teacher ogntations are conducted by the director of field placesrmareach school site before student
placements begifhis is an opportunity for teachers to learn about the progradthair requirements
as well as taliscussconcerns and to ask questions. Teachers are briefed on requirements of the col
are taught how to administer a mtefm and final Assessment of Professional Dispositions and
Behaviors (APBD), and are giverstnuction on how to evaluate lessons using the Verification of
Lessons TaughPortions of the School of Education Handbook are discuBsgdtionships vih the
college supervisor, the director of field placenseand the teacher candidate are discus3eéstions

and concerns are also addressed.

The field experiences and clinical practice for secondary programs (English, history, math, chemist
and biology) will not begin until fall 2010. Field experiences and clinical practice hours have been
establshed. Plans for meeting with secondary teachers from middle and high are in progress and w
held during the 2010 spring semesidre director of field placement andah ofthe School of
Educationhave met with human resourceetttors in preparatiofor secondary field experiences and
clinical practice requirements.

3a3. What are the roles of the unit and its school partners in determining how and where
candidates are placed for field experiences, student teaching, and internships.

Thedirector of feld placementvorks collaboratively with school and systdéevel administrators in
partner schools to make field placement decisions about early childhood education, ESOL and
secondary placements. The field experience process begins whirether of feld placemerst
submits grade placement requests and names of teacher candidates to school atelvsystem
adminidrators.The school and systeadministrators then choose the supervising teachers for field
experiences and clinical practic€ mmunicatio between school and systéevel administrators and
theDirector of field placemeris open and collaborative during the assignment of field placements.
Beginning fall 2009the director of field placement and DSC School of Educateamdnvited all
sysemlevel administrators involved in the field placements for a lunch meeting to review the field
pl acements process, share Georgiads Professi
prepare for secondary placements. This meeting will ocaxg arsemester.

Another important aspect of the unit and partner school relationship is providing feedback to the sc
and systentevel administrators on sigupervising teachers. Teacher candidates complete site
supervising teacher evaluations tha submitted electronically through LiveText, where reports are
written and stored in Excel. Tirector of field placemeneviews sitesupervising teacher evaluations.
When a sitesupervising teacher evaluation is low, theector of field placemenneets withthe school
and/or systertevel administrator to resolve these concerns.

TheGeorgia Professional Standards Commission requires a minimum of 900 hours of field placems
Field placements are categorized by two distinct terms. First, ECE and &f60rsementiéld



experiences include area F a@ldcks I, I, and Ill. Clinical practice (Block V) ithe student teaching
semester.

The unit meets ECE and ECE with ESOL endorsement field experiences and diversity requirement
through these placemeant

e PreKorK;1,2,or3;and4or5

e A city system and a county system

e ATitle I school and a school in a more affluent community

e A culturally diverse school and a majority Caucasian school
In Block IV (clinical practice), thelirector of field placemntworks with the unit faculty and teacher
candidates to choose a setting that wil/ be
interests.

Teacher Candidates placed in early childhood school sites interact with students of various cultural
ethnic, and economic diversitetehe educati on unités database
|l ist of all candidatesodd placements. To ful fi
a database of grade placements to ensuredztedireceive opportunities to work with second languag
learners in multiple classrooms. Teacher candidatabddESOL endorsement have alfur field
placementn middle school and a 3ur field placement in high school during Block | of their junio
year.In Block Il of their senior year, all early childhood candidates are placed in a classroom with &
ESOL-certified teacher or in a classroom that is served by an ESOL teacher.

TheUnit will meet secondary field experiences and diversity requirériarough these placements:
Middle school and high school

A city system and a county system

A Title I school and a school in a more affluent community

A culturally diverse school and a majority Caucasian school

In Professional Education Semester Nincal practice), thalirector of field placememorks with the
unit faculty and teacher candidates to choos
professional goals and interests. Teacher Candidates placed in middle and high schablistErsct
with students of various cultural, ethnic, and economic diversitigse educati on uni
contain demographics of middle and high scho

3a.4How do the unit and its school partners har e experti se and resold
learning in field experiences and clinical practice?

Orientations for site teachers are conducted bylitieetor of field placemenh each school system
hosting teacher candidates that semes$tex.ofentation sessions for fall semesters are held during the
first two weeks of AugusOrientation sessions for spring semesters are conducted in November anc
December. During the orientation sessions, information regarding the requirements of the college i
shared as well as suggestions and questions from the site tedchi@iag on administering the
Assessment of Professional Dispositions and Behaviors and the Verification of Lessons Taught is
conducted. Due to the increasing large geographical senaaethedirector of field placemerns

creating electronic orientation sessions to better accommodaseigéevising teachedparticipation in
orientation sessions.



College supervisors also attend orientation sessions each semester to discussahamisonceptual
framework of the college and to discuss questions and concerns from the previous sem&ster.
supervisors are given instruction on administering the Teacher Candidate Observation Instrument,
to prepare a travel report, how to sahledvisits,andhow to communicate effectively with the teacher
candidate and the site teacles,well asa copy of the teacher handbook.

Schools often allow h e teachet canglidates to attend staff development training with their site
teachersLik ewise, professors may engage in action research or conduct staff development in the fi
help schools assess programs, student progress, and other issues as requested by the schools.

Secondary orientations for site teachers will be conducted tholigle tnaining videos. Currently, the
director of field placemens working with the DSC technology specialist to develop the videos.

3b. Design, Implementation, and Evaluation of Field Experiences and Clinical Practice

3bl.What are the entry and exitrequirements for clinical practice?
Entry Requirements:
After completion of Blocks I, Il, Summer, and lll, candidates complete an application for admission
Block IV clinical practice Candidates must meet the following requirements for admission t& Bloc
clinical practice:
e Formal application submitted
Minimum cumulative GPA 2.7
GradeofiCd or above in all professional educ
Satisfactory completion of field experiences
Background check
Professional liability insurance
Satisfactory compl@in of Professional Growth Plan, if applicable

After the candidate makes application for admissiatlitocal practice, the unit reviewikec a n d i d &
transcript, all assessment instruments, and the Professional Growth Plan (if applicable) to @nsure t
candidate has met the admission requirements.

Exit Requirements:

e Candidates imlinical practiceg(Block 1V) are required to successfully complete clinical
experiences for 15 weeks at one school site and are assessed by the DSC supervisor and s
supevising teacher as follows:

e DSC spervisor completes a minimum of a midterm and a final Teacher Candidate Observat
Instrument on which the candidate must receive an average score of 3.0 on both midterm ai
final assessments.

e Site supervising teacher cohafes a midterm and final Assessment of Professional Behaviors
and Dispositions with a required score of 3 or above on each indicator.

¢ If a candidate does not meet the requirements for the Teacher Candidate Observation Instrt
or the Assessment of Prg&onal Behaviors and Dispositions, the candidate must successfull
complete the conditions stated on the Professional Growth Plan in order to successfully exit
clinical practice.




e The final grade for the teacher candidate f&iailly determined by the DS supervisor, but is a
result of thecollaboration between the DSC supervisor and site supervescérThe final
grade is based on the teacher candidateos
candi dates must e ar nordertgsuaaebsullyexit cliniGbptacticef a c

Recommended Secondary Entry Requirements

1. Completion of all core requirementor Areas A, B, C, D, E and 9 hours of Area F

2. GPA of 2.7 or above in cumulative academic wdite admittance GPA is caleted using all
grades and accompanying hours for courses taken once and the highest grade and accompanyi
hours for courses taken more than once.

3. Completion of Area A courses with a grade of C or above in each course.

4. Completion o hous of Area F courses with a grade of C or above in each course.

5. Completion of Communications course COMM 1110 with a grade of C or above.

6. Satisfactory completion of the Regaiisx am (i ndi cat ed on student ¢

7. Completed Application foAdmission to Teacher Education Secondary Certificaimygram.

8. Successful completion of GACE Basic Skills Assment or evidence of exemption

9. Completion of EDUC 2110, EDUC 2120, and EDUC 2130 with grades of C or above.

10. Current Criminal Backgrowal Check Report.

11. Signed Criminal Background Release Statement form for field placement.

12. Two letters of reference.

13. Satisfactory completion of Georgia History/Constitutiequirements.

Recommended Secondary Exit Requirements

e Completespecii bachel or6s degree content course
requirements as applicable.

¢ Complete specific program requirements as defined on the program sheet.
Meet the special education requirement of Georgia House Bill No. 671.

¢ Complete he Computer Skill Competency requirement as outlined in the A+ Education Refol
Act (House Bill 1187) to be met by successful completion eTEECH training.

e Earn a grade of C or above in all professional education courses and suppmrtses.
Maintaina 2.7 cumulative GPA in all academic content courses.

¢ Maintain an S (Satisfactory) in Professional Education Seminars by meeting the state
requirements for field experiences and Clinical Practice, including exhibiting professional
behaviors at the fieldtes and in interactions with peers, faculty, and students and by adherin
the Georgia Code of Ethics.

3b2. What field experiences are required for each program or categories of programs (e.g.,
secondary) at both the initial teacher preparation and adanced preparation levels, including
graduate programs for licensed teachers and other school professional§?hat clinical practice is
required for each program or categories of programs in initial teacher preparation programs and
programs for the preparation of other school professionalsPlease complete Table 7 or upload
your own table at Prompt 3b.9 below.

Field experiences refén all field work completed during Area F, Block I, Il, and Ill. Clinical practice
refers the student teaching semester.



Table 7

Field Experiences and Clinical Practice by Program

Program Early Field Field Experiences Clinical Total
Experiences Practice Number
of Hours
Early Childhood 30 360 550 940
Education (Preprofessional Hours: 30
Program: hours)
(Blocks 13: 400 houws)

Early Childhood 30 60 Hours 60 Hours
with ESOL (Middle Grades: 30 hours)
Endorsement (High School: 30 hours)

PLUS: (All hours in Block 3 are
in a setting that includes Englis
Language Learners

Secondary 30 360(Preprofessional Hours: 30| 550 940
Biology, hours)
Chemistry, (Blocks £3: 400 hours)

English, History,
and Mathematics

3b3. How does the unit systemically ensure that candidates develop proficiencies outlined in the
unités conceptual framewor k, andatdathreughsfieldhandd a r d s
clinical experiences in initial and advanced preparation programs?

The unit ensures that candidates meet state standards for field and clinical experiences by requirin
placements under the supervision of qualified professionasariety of settings; working effectively
with students of diverse ages, abilities, cultures, and languages; demonstrating ability to work with
students of three age groups (RK1-3, and 45) for ECE candidates, and two age groups for seconda
studens (6:8) and (912); and ESOL teacher candidates forBK3-5, 6-8, and 912. At times, a teacher
candidatebds placement meets field requi typerofe n
field placementgeacher candidates are expected toyaealevaluate, and reflect upon field experience
and clinical practice.

Preprofessional education majors enrolled in EDUC 2110, 2120, and 2130 are required to complet
observation houratthree different ¢es @ total of 30 hours) to give educatiorajors an opportunity to
observe professnal educators in action andundersand the commitment required to be a teacher.

Candidates in Block I, Block II, and Block lire placed in at least three grade levels for field
placementss required by th&eorgia Professional Standards CommisdityeK or K; 1, 2, or 3; and 4
or 5.Professional Education Semesters I, I, and 11l will include placements in two different grade
levels: 68 and 912. All teacher candidates are placed oitya system and a coty systema Title |
school and a sclobin a more affluent community, ardculturally diverse school and a majority
Caucasian schodh Block IV and Professional Education Seminar IV (clinical practice) teacher
candidates work with thdirector of fied placemento choose a setting that will be best suited for the
teacher candi dat es 6 p Block I8 eadyicloldh@ot edgcatian candidateslarei
placed in a classroom with an ES©ertified teacher or in a classroom that is sebwedn ESOL
teacher.



In each semester of the junior and senior year (Blocks | through IV and Professional Education
semestex|-1V), candidates must demonstrate acceptable performance as assessed on two key
assessment instrumentdie Assessment of Profd@esal Behaviors and Dispositions (APBD) and the
Teacher Candidate Observation Instrument (TCOI). APBD results are collected in LiveText, but rey
are stored in EXCEL. TCOI results are collected and stored in LiveText. For the last two years, dat:
notebmks store hard copies of summary assessment reports.

A mid-term and final APBD is administered by the site teachee. results are discussed in a
conference with the teacher candidate and the college supeAvpawth plan is created for any
student vino receives a rating lower than a three on the APBD. The college supervisor, an assigned
faculty mentor, and théirector of field placemenwork with the candidate and the site teacher to
provide remediation and feedback to help the candidate overcdiwaltés with behaviors and
dispositionsCandidates who are not successful in this remediation are exited from the program.

The TCOl is used to evaluate lesson planning and deliveegasit twice in Blocks 1l and Ill, at least
twice in Professional Edcation Semesters Il and,ldnd at least four times in Block i&hd

Professional Education Semester Gandidates experiencing difficulty in the planning and delivery of
instruction are observed more frequentiyneeded, faculty mentors may also astie candidates by
providing remedial support for specific areas on the TCOI.

Site teachers use the less formal Verification of Lessons Taught to give candidates feedback on le:
they observeAt least one Verification of Lessons Taught is given #&dbllege supervisor as part of
hi s/ her documentation of the candidatebds pro

Field experiences and clinical practice provide numerous opportunities for all teacher candidates tc
demonstrate that they meet t hompetem,icaririgscollpboratiee s
and reflective.

3b.4. How does the unit systematically ensure that candidates use technology as an instructional
tool during field experiences and clinical practice?

Teacher candidates are required to attend classesdofffeoeigh the Educational Technology Center
(ETC) division at Dalton State CollegEhe objectives that must be met by teacher candidates are thc
of the International Society for Technology in Education aedceanluated through performaroased
assessents.Teacher candidates receive 50 hours of INTECH training during their professional
program. Teacher candidatesd use of technol o
lll, and IV. Secondary teacher candidates will receive 50 hours of INTEhing in Professional
Education Semesters (PE®/). One TCOI item, VF Resources and Technology assesses the teache
candidateSuse of technology as an instructional tool. Results show that over the three blocks that &
teacher candidates makeastg improvement in their use of technology as an instructional tool. The
employer survey and graduate survey both stgpe TCOI findings. Graduate and emplogerveys
found that DSC graduates are strong in their use of technology as an instructibnal to



3b.5. What criteria are used in the selection of schotlased clinical faculty?How are the criteria
implemented?What evidence suggests that scheblsed clinical faculty members are
accomplished school professionals?

Site supervising teacheaseselected in a process that involves Dalton State College, school system
administrators, and partner school administratbing. following serves as guilil@es for the selection of
the site supervisingeaicher.

Site supervising teacheisr ECE, ESOL, andecondary programs (English, history, math, biology, an
chemistry):
express interest and desire to collaborate with the Teacher Candidate and DSC faculty.
express commitment to the development of future teachers
possess a validlear, and renewable pregsional certificate in the field in which the candidate i
preparing to teach

e have at least three years successful teaching experiences in the area of the professional
certificate

are recognized for excellence in teaching and the ability to work widrot

are recommended by the school principal

possess effective mentoring, communication and supervisory. skills

maintain an instructional load that is realistic and reflects an appropriate cross section of the
student populatian

exhibit best researehased practices in instruction

e express reflective behaviors in their own practice

e have a mstefs degree dpreferably)

Partnering school principals are aigpd of the criteria for site supervising teach&re principal then
chooses the site supervigiteachers based upon the above crit®&mographic data, including years
of experiences and highest degree earned, for stdaseld clinical faculty are maintained in the
assessment systeas well as hard copies in the fielolettos office.Surveysare completed at the end
of each semester by the teacher candidates concerning the effectiveness of the site supervising te.

3b.6. What preparation do schoobased faculty members receive for their roles as clinical
supervisors?

Block IV site superising teacherseceive an orientation at the beginning of the semester in which the
supervise as teacher candiddiee roles and responsibilities of the stgervising teacher, the DSC
supervisor, and teacher candidate are reviewed during the ooanfatioverview ofthe conceptual
framework and the assessment instruments are also shared at this meeting.

Professional Education Semestée supervising teachensll be given an opportunity to attend an
orientation prior to hosting a Teacher Candidat clinical practice (student teachin@he roles and
responsibilities of the site supervisiregather, the DSC supervisor, and teacladoate are reviewed
during the orientatiorAn overview of conceptual framework and the assessment instrumeris@ar
shared at this meeting.

Currently, all sitesupervising teacher orientations are being created to be accessed online.



3b.7. What evidence demonstrates that clinical faculty members provide regular and continuous
support for student teachers, licased teachers completing graduate programs, and other school
professionals?

For all DSC initial teacher preparation programs, clinical faculty members serve as DSC supervisol
student teachers during clinical practiés.major influences in the clira¢ practice experience, DSC
supervisors observe and assess teacher candi
assessmestand two informal observatignsrovide prompt feedback to teacher candidates following
observations; serve axaach to teacher candidates throughout the clinical practice experiserve as
liaison between site supervising teacher, teacher candidate, and direlor efderience; and assist in
the development and followp of Professional Growth Plans, ifappriate.Clinical faculty members
input evaluation data in LiveText where it is stored as part of the assessment system.

3b.8. What structured activities involving the analysis of data and current research are required
in programs for other school professionals?
Not applicable for Dalton State College

3c. Candidatesod Development and Demonstr at
Disposition to Help All Students Learn

3c.1. On average, how many candidates are eligible for clinical practice eachmssster or
year? What percent, on average, complete clinical practice successfully?
Enroliment in the professional courses has increased significantly since spring of 2006. During the
three years, there has been an average of 78 teacher candiddtiesfefiglinical practiceWith the
exception of one student in the past three years, all teacher candidates entering clinical practice
successfully completed &everal factors contributed to this high rate of success.

o frequent evaluations regardingeceh er candi datesd planning a
as well as professional behaviors and dispositions
immediate feedback from DSC supervisor and site supervisor
professional growth plans developedéducendividual weaknesses
940 hours in fied placement and in clinical practice
full-time education faculty regularly serving as field placement and clinical practice supervis

Increase of Student Teachers from Spring 2006 to Spring 2009

Semester & Number of Candidate Number of Candidates Percent of Candidates

Year Entering Student Successfully Completing | Successfully Completing
Internship Internship Internship
Spring, 2009 87 87 100%

Expected Number of Secondary Teacher Candidates for Fall 2010
Semester & | Number of Candidate
Year Enterirg Student
Internship

Fall 2010 25




3c.2. What are the roles of candidates, university supervisors, and schdmsed faculty in

assessing candidate performance and reviewing the results during clinical practice?

The following procedure will basedfor DSC initial teacher preparation programs. Candidates are
required to critique their own teaching and classroom performance during clinical practice as indice
in one domain of the Teacher Candidate Observation Instrument (TCOI) and in one element of the
Assessment of Professional Behaviors/Dispositions (APBD).

Candidates are evaluated a minimum of six times (four formal and two informal) by the college
supervisors using the Teacher Candidate Observation Instrument during clinical pkémtece.
observabns are scheduled if the supervisor deems it necesaapgrvisors provide immediate
feedback following each observatidrhe midterm and final evaluations are filedtime LiveText
database.

Schootbased faculty members provide informal verbal ewadudor teacher candidates on a daily and
weekly basis during clinical practicEandidates also receive a formal agdm and final Assessment of
Professional Behaviors/Dispositions evaluation from the sebagdd facultySchootbased faculty
members i@ asked to provide the teacher candidates a copy of theermadand final evaluations and
discuss the overall evaluations with their teacher candidatésol-based faculty also evaluatee
lesson taught by the teacher candidate using the Lessorc¥oifii Form listing strengths and
weaknesses of that particular lessbinis evaluation is discussed with the candidate immediately
following the lesson.

3c.3. How is time for reflection and feedback from peers and clinical faculty incorporated into

field experience and clinical practice?

The unit prepares all teacher candidates in all initial teacher preparation programs to become refle
practitionersCandidates are required to reflect upon and critique their classroom performance
throughout their #ld placements and clinical practice as indicated on the Teacher Candidate
Observation Instrument and the Assessment of Professional Behaviors/Dispdsiéilshexperiences
provide numerous opportunities for candidates to observe site teachers whoafleckele practices

and to incorporate these practices in their own teacliagdidates share experiences from field
placements and clinical practices in course work and seminars through class discussions and sma
activities and receive feedbadkin peers through these discussions and activities throughout the
professional program.

College supervisors guide candidates in the reflection process after each lesson the candidates pr
and deliver in field placementSite supervisors assist canaligs in reflecting upon instruction and
classroom performance during clinical practiCellege supervisors and site supervisors evaluate
candidatesd reflections regarding preparatio
indicated in Domairv1 of the Teacher Candidate Observation Instrument (TCOI) and item #17 on th
Assessment of Professional Behaviors and Dispositions (AFBB)e d back regar di n
reflection is provided bgite supervising teacheasd college supervisorafter each observation, the
DSC supervisor provides prompt and relevant feedback regarding progress toward meeting the rec
behaviors and professional competentidsed to the Professional Outcomes in the Conceptual
Framework on the APBD and TC(Bite superisors provide informal verbal feedback daily to
candidates concerning their classroom performabicek 1V site supervising teachease encouraged
to share weekly written feedback with teache



and weaknesse#\s part of the formal evaluative processe supervising teacheassess the
candidatesd professional behavi or Sitesupedvisidgi s p o
teachersre instructed to share their evaluations of the catedidesing the APBD with the teacher
candidate.

3c.4. What data from multiple assessments provide evidence that candidates demonstrate the
knowledge, skills, and professional dispositions for helping all students learn in field experiences
and clinical practice?

Data indicating the candidates demonstrate knowledge, skills, and professional dispositions for hel
all students learn are collected numerous times from a variety of assessments throughout field
experiences and clinical practiggssessments pvading these data include the Assessment of
Professional Behaviors and Dispositions and the Teacher Candidate Observation Institisidata
collection is for all candidates in all initial teacher preparation prograhesAPBD is administered
twice duing each block (I, II, lljand IV) of the early childhood education professional progfidra.
APBD will be administered twice during eactofassional Education Semester (1, Il, Ill, and bf the
secondary education professional prografvuilitionally, the employer survey provides valuable
feedback regarding Dalton State College Scho
knowledge, skills, and dispositions for helping all students learn. This data will be collected for
secondary programs (Emgh, history, math, biology, and chemistry).

3c.5. What process is used to ensure that candidates collect and analyze data on student learning,
reflect on those data, and improve student learning during clinical practice?

Teacher candidates in all initie¢rtification programs are required to develop atveek teaching unit
during clinical practice that includes a pamd postest for the instructional uni€Candidates record test
results on the unit template designed for this purp@dsen d i d aysie of the peeand post tests
results as well as their reflection upon stu
on the unit template.

3c.6. How does the unit ensure that all candidates have field experiences or clinical praetibat
includes students with exceptionalities and students from diverse ethnic/racial, linguistic, gender,
and socioeconomic groups?

The unit ensures that extensive field experiences and clinical practice in diverse setting have been
integrated inthecahi dat esd® professi onal program. Candi
diverse student populations in exceptionalities/disabilities, ethnicities, English Language Learners,
socioeconomic settingecor ds ar e mai nt ai cmdeaimentihe tedtheer uni t
candidatesd placements with diverse student
the early childhood program complete 940 hours in field experiences and clinical pizatige.
childhood education candidatet@vchoose to obtain an ESOL Endorsement must also complete 30
hours of field experience in a middle school ESOL placement and 30 hours of field experience in a
school ESOL placementandidates in all secondary education programs will complete 946 dbu
field experiences and clinical practice in diverse placem&htsschool demographic data are pulled
from the State Department of Education website anorteards. The majority of our partnetheols

use the inclusion model for students with eximealities and our teacher candidates are regularly
placed in these classrooms. Tdieector offield placementhecks all previous placements to ensure the
candidates are meeting all requirements regarding diverse placements for field experiences.



Plars are being made to collect data for all secondary initial teacher preparation programs.
STANDARD 4: DIVERSITY

The unit designs, implements, and evaluates curriculum and provides experiences for candidates t
acquire and demonstrate the knowledge, skalgl professions dispositions necessary to help all
students learn. Assessments indicate that candidates can demonstrate and apply proficiencies rele
diversity, Experiences provided for candidates include working with diverse populations, including
higher education and-£2 school faculty; candidates; and students-ir?RBchools

As evidenced in its most recent strategic plan, Dalton State College is committed to diversity of bot
faculty and student3.he first goal in the plan states, The Collegk strengthen its commitment to
embracing multiculturalism and diversity in all aspects of its operations. Strategies for achieving thi
goal, which is linked to Strategic Goals 1 and 2 of the University System of Georgia, include the
following:

¢ Building a community capable of recruiting, increasing, and retaining a culturally and
linguistically diverse student body, faculty, and staff.

e Providing opportunities for students and faculty to gain insights about culturally and
linguistically diverse local, rieonal, and international populations and to gain and promote a
better understanding of social justice and equity.

e Increasing course offerings that feature multicultural and global studies.

e Instituting a multicultural/global general studies requiremenaficdegree programs.

The unit, in conjunction with the College, also shares a commitment to diversity as evidenced in its
mi ssion statement found in the conceptual fr
who will challenge a new geration of students to reach their highest potential, acquire a love for
learning, and become productive citizens in a 21st century democracy. Through exemplary teachin
service, and scholarship, the unit is committed to preparing educators for a dorarsanity of

learners.

The unit has established a curriculum and related field experiences that enable its teacher
candidates to develop the knowledge, skills, and dispositions to become effective teachers of-diver
12 students.

4a. Design, Implemenation, and Evaluation of Curriculum and Experiences

4a.1. What proficiencies related to diversity are candidates expected to develop and demonstrate?
All Dalton State College teacher candidates are expected to develop and demonstrate the
following six proficienciesthat the unit faculty developed related to diversity.
e Teacher candidate displays the ability to work harmoniously and effectively with diverse
individuals.
e Teacher candidate demonstrates fair treatment for all studentggnder, ethnicy, religion,
learning abilities, socioeconomic status, and English language learners).
Teacher candidate demonstrates the belief that all students can learn.
e Teacher candidate is sensitive, alert, and responsive to the specific intellectual, sociall,phys
and personal developmental needs of all students.



e Teacher candidate exhibits consistent and appropriate management of time, space, and lea
resource$ or di ver se ;atdprovidesdctyvelequitabdla engagemgnt of students.

e Teacher caridate uses a variety of appropriate materials and resources to enhance instructi
for diverse learners.

e Teacher candidates develop these proficiencies in required courses and in the field and are
assessed on them primarily in field placements and ircalipractice.

4a.2. What required coursework and experiences enable teacher candidates and candidates for
other school professional roles to develop: awareness of the importance of diversity in teaching
and learning; and the knowledge, skills, and professnal dispositions to adapt instruction and/or
services for diverse populations, including linguistically and culturally diverse students and
students with exceptionalities?

All of the unitds educator pr epar aizeitheimpoganae gfr
diversity in teaching and learning and contribute to the development of the knowledge, skills, and
professional dispositions to adapt instruction for diverse populatt@nshe ECE and ECE with ESOL
programs, a chart has been colegbishowing the diversity proficiencies addressed in each course alo
with related assignmenta.similar chart is being developed for the secondary programs.

In the ECE program, three required courses are fully devoted to preparing teacher candidates to
with diverse learners: EDUBL01Teaching Students who are Exceptional, Diverse, eRi8k; ESOL
4240 Applied Linguistics for Teachers of English as a Second Language; and ESOL 4241 Methods
Teaching ESOLAII candidates in secondary programs t&f@UC 3120 Teaching Secondary Students
Who Are Exceptional, Diverse, or ARisk, a course designed to assist them in developing strategies
assessing and teaching students with disabilities.

An additional course on diversity, EDUC 2120 Exploring Sdcidtural Perspectives on Diversity in
Educational Contexts, was added to the ECE curriculum in fall 2008t ECE candidates entering in
fall 2008 and after will have taken the courStarting with those teacher candidates entering the ECE
and secondargrograms in the fall of 2010, the course will be required.

The descriptions of each of these courses along with a sample of a relevant assignment or activity
found in DiversitySpecific Couses.

4a.3. What key assessments provide evidence aboandidates' proficiencies related to diversity?
How are candidates performing on these assessments?

Two key assessments provide evidence about c
Assessment of Professional Behaviors and Dispositions (APBD)ha& Teacher Candidate Observatior
Instrument (TCOI)The table below shows which indicators on the APBD and TCOI measure
candi datesd perfor mance on Ital$oeepqgrs hovi ECE ane BECEiwihs
ESOL candidates performed each proficiency during final internship, spring 20R8te that the top
score in each cell is for ECE and the bottom score for ECE with ESOL endors€éh@estipervising
teachers and college supervisors evaluate DSC teacher candidates quite favahabtivarsity
proficiencies.



Diversity Proficiencies Assessed on APBD

Proficiencies Assessed cAPBD Below Meets Exceeds
Expect. Expect. Expect.
1. Teacher candidate displays the ability to work 0% 6% 94%
harmoniously and effectively with diverse individuals. 0% 6% 94%
#4
2. Teacher candidate demonstrates fair treatment for, 0% 1% 99%
all students (i.egender, ethnicity, religion, learning 0% 1% 99%
abilities, socioeconomic status, and English language
learners). #14
3. Teacher candidate demtnages the belief that all 0% 12% 88%
students can learn. #18 0% 12% 88%
Diversity Proficiencies Assessed on TCOI
Proficiencies Assessed on TCOI Indicator Indicator Indicator Indicator
Not Partially Adequately Effectively
Demonstrated | Demonstrated | Demonstrated | Demonstrated
4. Teacher candidate is sensitive, alert, 0% 0% 8% 91%
and responsive to the specific 0% 0% 9% 91%
intellectual, social, physical, and
personal developmental needs of all
5. Teacher candidate exhibits 0% 0% 14% 85%
consistent and apprdpte management of 0% 0% 14% 86%
time, space, and learning resources for
diverse studentso |
and provides active/equitabdmgagement
of students.
6. Teacher candidate uses a variety 0% 0% 13% 86%
of appropriate materials and 0% 0% 12% 88%
resource$o enhance instruction for
diverse learners

The percentage total does not always equal 100% as some evaluators did not respond to all items.

These instruments will also be used to assess the performance of candidasecondhry programs.
Afollow-up survey of ECE program graduates provi
assess their ability to work with diverse learnérgeneral, our graduates, at the end of their first year
of teaching, reveal high lels of selfconfidence in their abilities to work with diverse students.

GraduateSurvey
Agree | Strongly

Agree
Understand and use content and pedagogical knowledge thatis 87% 13%
appropriate for diverse learners
Plan to hold high expectations for;albelieve that everyone can 9% 91%
learn at high levels
| communicate effectively with students from diverse backgroun, 17% 78%
| plan to use best practices to meet the needs of diverse learne 8% 92%




| am able to manage time, space, activitieshhology, and other 10% 90%
resources for diverse learners

I f eel confident in my abil: 16% 83%
cultures, experiences, and communities to sustain culturally
responsive classrooms

| believe | communicate respect arahcern for all students 3% 97%

| am prepared to treat students equitably 3% 97%

The percentage total does not always equal 100% as some graduates did not respond to all items.

A somewhat different picture is found in the responses to similar iteensurnvey of employers of our
recent graduatedVhile the employers generally agreed or strongly agreed with each statement, thel
was a greater tendency toward agree rather than strongly agree than was found among the gradue
themselvesNevertheless, a@rall, employers seem to find that DSC teacher candidates employed in
their schools have the knowledge, skills, and dispositions to effectively teach diverse students.

EmployerSurvey

Agree | Strongly

Agree
Understand and use content and pedagogical laugelthat is 87% 13%
appropriate for diverse learners
Hold high expectations for all because they believe that everyone| 75% 25%
learn at high levels
Communicate effectively with students from diverse cultural 75% 25%
backgrounds
Use the best pregsional practice to meet the needs of diverse leal 87% 13%
Manage time, space, activities, technology, and other resources t( 88% 0%
provide active and equitable engagement of diverse students in
productive tasks
Use knowl edge c«itlturesiexpdrientegssadd u n| 75% 13%
communities to sustain culturally responsive classrooms and schg
Communicate respect and concern for all students 50% 50%

The percentage total does not always equal 100% as some employers did not responch$o all ite
4b. Experiences Working with Diverse Faculty

4b.1. What opportunities do candidates (including candidates at offampus sites and/or in

distance learning or alternate route programs) have to interact with higher education and/or
schootbased facultyfrom diverse groups?

While the percent of DSC faculty from minority or other groups has increased over the past few ye:
in general, it must be said that the unitds
interact with faculty from digrse groupdt is quite possible for a candidate to go through the entire
program and not have a faculty member from a diverse gitngosame problem is found in the limited
opportunity to work with diverse faculty in the X settings.



4b.2. What knowledge and experiences do faculty have related to preparing candidates to work
with students from diverse groups?

Althoughthem i t 6 s f ac ul t yhite, sonHispamid, theyipossess ia brgad nange of
experiences and education related to divergellations.A complete listing of these experiences
appears in Unit Faculty Diversity Experiencéhlis document reveals faculty have taught on reservatic
schools, in inner city schools with 100% African American enroliment, and in historically Black

| H E $everal faculty have taught and/or served as administrators in schools with large population:
nortnative speakers of Englisind most of the faculty have taught or administered in high poverty,
Title 1 schools. Other diverse teaching situations idelAppalachian schools and inclusion classrooms
Faculty have participated in cultural and/or language immersion programs in Argentina, Costa Rice
Malaysia, and Mexiccand some faculty have presented academic papers abroad in such countries
Qatar, theCzech Republic, and Guatemala.

Faculty have also enrolled in a variety of graduate and undergraduate courses aimed at increasing
understanding of diverse populations, such as African American litergtutber, the faculty avail
themselves of camptgponsored opportunities to expand their knowledge of diverse populations and
learn ways to help teacher candidates. example, half of the SOE faculty attended adene

workshop on diversity in higher education conducted by Christine Sleeter in ittg c{2009. Also,

the College sponsored a Disability Awareness Day in February 2009, which several unit faculty
attended.

4b.3. How diverse are the faculty members who work with education candidates? [Diversity
characteristics in addition to those in Téle 8 can also be presented and/or discussed, if data are
available, in response to other prompts for this element.] Please complete Table 8 or upload your
own table at Prompt 4b.5 below.

Table 8
Faculty Demographics, Fall 2008
Prof. Ed. Faculty
Prof. Ed. Faculty|  Prof. Ed. Who Teach in Both|  All
Who Teazh Only | Faculty Who Initial Teacher Faculty
in Initial Teacher| Teach Only in Preparation & inthe | Schoot
Preparation Advanced Advanced Instit- | pased
Programs Programs Programs tion | faculty
n (%) n (%) n (%) n(%) | n (%)
American Indian or 0 NA NA
Alaska Native
Asian 0 NA NA 3
(2.1%)
Black or African 0 4 1
American, non (2.8%) | (.90%)
Hispanic
Native Hawaiian or 0 NA NA
Other Pacific
Islander
Hispanic or Latino 1 NA NA 1 3
(.7%) | (2.5%)
White, norHispanic 13 NA NA 129 89




(91%) | (78.4%)
Two or more races 0 NA NA
Other NA NA 4
(2.8%)
Race/ethnicity
unknown
Total 14 NA NA 141 93
(81.8%)
Female 12 NA NA 83 134
(59%) | (93.9%)
Male 2 NA NA 58 10
(41%) | (2.9%)
Total 14 NA NA 141 144
(96.8%)

*Demographics based on supervising teachers dldte that totals may not equal 100% due to lack of
response to selected items on the data collection form sent to supervising teachers.

Duringthemi t 6 s devel opment al esiofghe total fultimeDE0facuylty wete e
as follows: 94.6% white, neHispanic;3.1%Black; .8% as Asian; and 1.6éther.During that

academic year, minorities (including international faculty) represented 5.5% of the faculty. The Tab
above reports datfor fall 2008, which reveals that 8.4% of the faculty was from diverse grddpke

still an overwhelmingly white faculty, theltlege minority faculty percentages have shown an increase
over the past few years.

The demographics for the futiime facuty of the School of Education are similar in terms of racial or
ethnic diversity, with only 1 out of 14 members, or 7.2%, representing a minority gndap.2008, the
School of Educatioemployed 14 fultime faculty, 14.3% male and 86.7% femal&e hring of Dr.
Soto demonstrates that the Collegebds efforts
institution; however, the unit will need to increase effortsig to have a faculty that is more
representative dheservice areaRecognizing this need, the Unit is in the process of developing a
formal Faculty Recruitment Plan.

4b.4. What efforts does the unit make to recruit and retain a diverse faculty?
The unit advertises all futime faculty vacancies locally on the DSC webstatewide through the
University System of Georgia website, and nationally in The Chronicle of Higher Education and
InsideHigherEducation.comll vacancy announcements also appear in one or more publications
targeting minority readeyand all vacancy amouncements encourage the application of minority
applicants with the following wording:
Employment opportunities, admissions policies, activities, services, and facilities of the Colle
do not exclude any person on the basis of race, color, agegkgwn; national origin or
disability. Dalton State College is an Affirmative Action Program Institution.

One high point of the unitdés attempt to di ve
Goizueta Endowed Chair in Educatidm.May 2008, following a national search, Dr. Soto, formerly
Professor of Education at the University of Texas at Austin, was hired as Professor and Goizueta
Foundation Chair in EducatioBr. Soto has an international reputation as a teacher and scholar in tf



field of early childhood education in bilingual/bicultural environments and experience facilitating lin
between academic units and their surrounding communities.

Dr. Soto, of Puerto Rican origin, hold$&.D. from The Pennsylvania State University aas taught

in elementary, middle, and secondary school settings in Puerto Rico. In higher education, she has
at Pennsylvania State, Florida Atlantic University, Lehigh University, Teachers College of Columbiz
University, and the University of TegeShe is the author, eauthor, or editor of six books, a
contributor to twentyone books, and author or-eathor of thirtyeight articles in refereed journathe
has made more than one hundred presentations to international, national, regionall aoidieaces
and was the recipient of the Spencer Foundat
ABi I i ngual Families and Early Schooling. o

Dr. Soto has a teaching obligation of one course per academic term, generally EDUC 2120: Explor
SocioCultural Perspectives on Diversity in Educational Settimgaddition to her teaching and current
scholarly pursuits, Dr. Soto is pursuing five lelgm goals: developing a research agenda that provid
area schools with strategies and techniquesdeead thainique needs of Latino studentseating a F5
training model to assist area schools isirgy Latino student achievemehtjilding a communication
network with the Latino community to forggronger relationships with DS€stablishing an adwacy
agenda at the state level on behalf of mauttural public school educatioand maintaining a superior
record of teaching that will attractwellu al i fi ed students into Dalt
program.The centerpiece of her efforts to amlre these goals is the proposed establishment of an
Institute for Latino Educational Opportunities and Community Development, for which she is currer
seeking fundingThe Institute would provide collaborative leadership and advocacy in order to enhal
the educational possibilities and quality of life for Latinos in northwest Georgia.

In addition to her teaching antair obligations, Dr. Soto has a number of scholarly projects underwa
including several articles and conference presentat8itesha®rganized and led a conference of DSC

faculty with a group of fATeacher Allieso fro
mentor for other faculty and staff in the School of Education on Latino/Hispanic matters. While it m:
be coincik nt al , since Dr. Sotods arrival, the uni

candidates entering the ECE program from 2 in the fall of 2008 to 10 in the fall of 2009. This suppc
Dalton State College's Strategic Plan to recruit miiesxi

4c. Experiences Working with Diverse Candidates

4c.1. What opportunities do candidates (including candidates at effampus sites and/or in

distance learning or alternate route programs) have to interact with candidates from diverse
groups?

Prior to entering the teacher preparation programs, candidates are very likely to be in classes with
diverse peerdDSC currently has the highest percentage of Latino/a students (approximately 11%) ir
University System of Georgi&rior to entering the prograas well as throughotite program,
candidates have opportunities in classes, in recognized student organizations (Kappa Delta Pi Edu
Honor Society; Future Educators Club), and in their field placements to interact with candidates of
gendersThey also have opportunity to interact with cantbdavho are African Americaand

multiethnic, although not to the extent the unit would lRkarly, increased recruitment of minority
candidates is needethe unit does not capture demographic datdeeltn SES, religion, or disability



status, so ahis time, the unitannot address whether teacher candidates have opportunity to interac
with candidates representing those diverse areas.

4c.2. How diverse are the candidates in initial teacher prepat@n and advanced preparation
programs? [Diversity characteristics in addition to those in Table 9 can also be presented and
discussed, if data are available, in other prompts of this element.] Please complete Table 9 or
upload your own table at Prompt 4c4 below.

Table 9
Candidate Demographics, Spring 2009
Candidates in| Candidates in Diversity of
Initial Teacher| Advanced All Geographical
Preparation | Preparation | Students in| Area Served
Programs* Programs the by Institution
n (%) n (%) Institution (%)
n (%)
American Indian or NA 11 (0%) | .4%
Alaska Native
Asian or Pacific Islande NA 60 (1%) |.7%
Black or African NA 111 (2%) | 4.5%
American, non
Hispanic
Native Hawaiian or NA .06%
Other Pacific
Islander
Hispanic or Latino 2 NA 516 (11%) | 9.9%
White, non-Hispanic 103 NA 3522 (73%)| 93.4%**
Two or more races NA 46 (1%) | .9%
Other NA Not available
Race/ethnicity unknowr] NA 549 (11%) | Not available
Total NA 4815
(100%)
Female 88 NA 2991 (62%)| Not available
Male 17 NA 1824 (38%)| Not avaihble
Total 105 NA 4815 Not available
(100%)

* These figures are for candidates admitted in Z%IB
**This figure does not exclude hite Hispanic.

The table below presents demographics of the eleven counties served by DaltdfaSkatell presest
the number of people followed Iblye percentage of total populatioAn examination of the table
reveals that each of theuties served is predominanthite, ranging from 87.8% to 96.9%he
source bthese data does not separate white andHispanc white. A look at the Hispanic/Latino data
reveals considerable diversity in some counties,(@/bitfield, Gordon, and Murray)lrhe population of
Black or African American is relatively small, ranging from .9% to 10.8%.



Table 4c.2 Diversity of Eleve@ounty Geographical Area Served Ibgtitution: 2007*

Bartow | Catoosa | Chattooga| Dade Fannin | Gilmer | Gordon | Murray | Pickens | Walker Whit-

field

American | 294 216 23 77 97 231 213 127 | 110 203 451
Indian or
Alaska
Native

Asianor | 734 604 100 64 87 75 488 117 | 125 311 1223
Pacific .8 1.0
Islander

Black or | 8950 1681 2886 265 207 255 1903 699 | 717 2788 | 3414
African 9.7 2.7 10.8 1.6 9 .9 3.7 1.7 | 2.45 4.3 3.7
American,
nor-

Hispanic

Native 25 12 13 4 1 91 87 10 7 15 79
Hawaiian
or Other
Pacific
Islander

Hispanic | 5515 1132 855 245 360 | 2716 | 7060 | 4659 | 763 815 28182
or Latino | 5.9 1.8 3.2 15 1.6 9.6 13.6 115 | 25 1.3 30.2

White 81907 | 59213 | 23516 | 15549| 21968| 27523 | 48890 | 39346 | 29322 | 60647 | 87342
88.2 95.1 87.8 96.6 | 97.3 | 96.9 93.9 96.8 | 96.2 93.9 93.5

Two or 915 515 259 139 220 214 463 365 | 207 590 870
more 1.0 .8 1.0 .9 1.0 .8 9 .9 e .9 .9
races

Other

Race/
ethnicity
unknown

Total 92834 | 62241 | 26797 | 16098| 22580| 28389 | 52044 | 40664 | 30488 | 64554 | 93379

Total Population of Service Area | 530068

(Note: Percentages are calculated only when more than .5% of total)
* Information obtained through 2009 Georgia County Guide. Susan R. BoatrightAtens,
GA: Center for Agribusiness and Economic Development.

4c.3. What efforts does the unit make to recrtiand retain candidates from diverse groups?

At Dalton State College, student recruitment is viewed as the responsibility of specific members of
Enroliment Service€nrollment Services has several initiatives aimed at increasing the numbers of
diverse stdents on campu3hese initiatives include hiring a recruiter to recruit in the Atlanta area,
which contains high percentages of African American studBx8€. also crosses the border into
Tennessee whererecruit students from Chattanooga State Tecan@ommunity CollegeOf course,
recruiters regularly visit local high schools, several of which,(Baton High School, Southeast High
School) have majority minority populations.

The unit works jointly with Enrollment ServiceBhe Dean will be makingisits to high minority high
schools with the new Atlantaased recruiter to encourage diverse students to consider entering an
educator preparation program at DSGe SOE will also participate with the SchoolSufiences and
Mathematics in a minority peuitment night held each spring at Southeast High School, a school witf



majority-minority populationFinally, initiatives have been introduceddian joint meetings between
t h e studént obganization members and members of the Future EducatossaCSoutheast and
Dalton High Schools in an effort to marketh e ¢ ddadher greparation programs and recruit
minority candidates.

4d. Experiences Working with Diverse Students in 2 Schools

4d.1. How does the unit ensure that candidates dewegl and practice knowledge, skills, and
professional dispositions related to diversity during their field experiences and clinical practice?
During field experiences and clinical practice, all candidates are evaluated multiple times on two
instrumentsthe TCOI and the APBDEach of these contains indicators that assess diversity
competencieCandidates are expected to earn scores at an acceptable level oim tihesevent they
do not do so, they meet with their supervisors to develop a plan of impnotveme

4d.2. How diverse are the P 2 students in the settings in which candidates participate in field
experiences and clinical practice? Please complete Table 10 or upload your own table at Prompt
4d.4 below. [Although NCATE encourages institutions to repit the data available for each school
used for clinical practice, units may not have these data available by school. If the unit uses more
than 20 schools for clinical practice, school district data may be substituted for school data in the
table below. Inaddition, data may be reported for other schools in which field experiences, but not
clinical practice, occur. Please indicate where this is the case.]

DSC teacher candidates have ample opportunity to work with divet8esiidents during field
experienes and clinical practicd.he unit collects demographic data showingdemographics at each
of the wunitds partner school s

4d.3. How does the unit ensure that candidates use feedback from peers and supervisors to reflect
on their skills in working wit h students from diverse groups?

Prior to program completion, all candidates complete an electronic portfolio demonstrating their
understanding of, and performance on, the INTASC princifiesting with those candidates who
entered the program in fall 280the unit requires all candidates to include a written reflection in the
section on the Principle 3 Learning Styles and Diversity in which they analyze their performance or
diversity-related indicators of the APBD and TCOI and describe how theyusedfeedback to
improve their skills in working with diverse- P2 students.

1. What does your unit do particularly well related to Standard 47?

The unit has a wekkstablished record of preparing the ECE candidates to work with linguistically
diverse P12 studentsThe impetus for incorporating ESOL classes in the ECE curriculum was the
growing linguistic diversity in h e  genvicet atea schoolBuring the past four years, over 90% of
the ECE completers also earned an endorsement in EBBLs nothle in that the state of Georgia,
unlike some states, does not require ECE teachers to have qualifications in working with English
language learnerg&ven those ECE program completers who do not complete the endorsement take
courses in linguistics ar@SOL methods.

2. What research related to Standard 4 is being conducted by the unit or its faculty?
Professor Sotoesearch centers on issues of diversity and how these relate to social justice and ec
More specifically her current research projexater on children's perceptions of immigration,



theoretical possibilities of Xicana participatory action research, and how teacher education classroc
can integrate issues of diversity into the classroom with community action projects.

STANDARD 5: FACULTY QUALFICATIONS, PERFORMANCE, AND DEVELOPMENT

Faculty are qualified and model best professional practices in scholarship, service, and teaching,
including the assessment of their own effectiveness as related to candidate performance; they alsc
collaborte with colleagues in the disciplines and schools. The unit systematically evaluates faculty
performance and facilities professional development.

5a. Qualified Faculty

5a.1.What are the qualifications of the fulland part-time professional education facliy (e.qg.,
earned degrees, experience, and expertise)? Please complete Table 11 or upload your own table ¢
Prompt 5a.5 below.
TheEarly Childhood Education (ECE) program has fifteentinfle faculty members. Twelve faculty
members have earned doctorated three faculty members earned specialist degrees that give all EC
faculty exceptional expertisndthat qualify them for the positions they hold. Thirteen-fule faculty
are tenurdrack and two faculty are employed as instructors. The varioagipas held by faculty in
public schookystems wergacher, assistant principal, principal, assistant superintendent, human
resource director, special education teaciredstudent services director, which have provided many
opportunities to gain expise in teaching and supervisighdditional evidence can be foundtime
faculty vitee.
Currently, the unit is defined as the School of Education facultysspervising teacheand clinical
faculty. With the addition of the five secondary teachimgjfteates, the unit will expand to include a
representative from the secondary teaching preparation programs: one English, one history, one
biology/chemistry, and one math. The representatives are as follows:

e Dr. Christian Griggs (History)

e Dr. Richard Harbrock (Math)

e Dr. Dean Turner (Chemistry/Biology)

e Dr. Lydia Postell (English)

Each secondary representative holds a terminal degree and is considered highly qubigied ler
field.

Table 11
Faculty Member | Assignment | Rank Tenure| Scholarship P-12 Experience
Carol Pate Undergradu | Instructor | No Presented an igervice on| Thirty-two years
Ph.D. in Special | ate courses co-teaching to the staff at| professional experienc
Education Field Dalton High Sbool last | in public school
(emphasis upon | Supervision January and followed up | education: Inclusion
Emotional Advising with individual teacher, Instructional
Behavioral observations of co Lead Teacher, middle
Disorders) at teachers with and high school teache
Georgia State verbal/written feedback;
University has only been employed




with DSC for 1 year.

Debbie Baxter NCATE Assistant | Yes Assisted in researching | Classroom Teacher
Ed. D., Coordinator and drafting the revised | grades K,1,2, Elem
Administration Undergradu conceptual framework Instructional Specialist
and Planning, The| ate Courses Presented at national Elementary Principal,
University of Advising conference in Nov. 2009 | AsstSupt for
Alabama Curriculum Instruction
H. Lynn Murphy | Classroom | Assistant | Yes Admissions Appeals, Taught %h and 6th
Ed. D., University | Managemen Served on numerous grade
of Georgia, t, Senior School of Education Elementary assistant
Instructional Student Committees and principal, & principal,
Supervision Teaching Subcommittees. Director of fine arts
Seminar, Administered the first Director of Sudent
Field teacher candidate job fain Services &
Supervision Spring 2009. Director ofHuman
Advising Resources
Joan Chapman Undergradu | Assistant | Yes Member and presenter af Title | Coordinator,
Educational ate Courses ATE (Association for Teacher Dalton Public
Specialist in reading Teacher Educators) at th{ Schools grades@; Title
Leadership and | courses August 2008 conference | | teachemmath & reading
Administration PE, Art, and in Washington, D.C. Principal Sumrger .
from University of | Music grogr_ams S e
. . . pecial Education, Title |
West Georgia Advising Proposal su_bmltted to and Migrant Education
ATE for Spring
Conference (2010)
Larry Cooper Undergradu | Associate| Yes Board of Regents Area F| Elementary and Middle
Ed.D. School ate ourses Committee School Principal,
Leadership from | Field Social Studies and
Vanderbilt Supervision English Teacher
University Advising
Lelia Mullis Past Dean | Associate| Yes GAYC Research Forum, | Classroom teacher:
Ed.D., Curriculum| of School of will be presenting original Grades
and Instruction | Education research on building Curriculum Director
with Endorsement| Tenured resilience in young Assessment coordinator
in Administration | Professor of children, g'gaff Development
and Supengion. Undergradu Plr:rfgitsgl

Ed.S. in Early

ate courses

Active manber of




Childhood Advising NCATE Board of
Education Reviewers as online

reviewer

Served on Human

Subjects Review

Committee at Dalton Stat

College, Assessment

Committee for School of

Education, Teacher

Education Council for

School of Education
Merry Boggs Dean Associate| No 10 publications Professional
PhD Curriculum | Undergradu Coordnator of Graduate | Development Partnershif
and Instruction | ate Courses Reading Program School Faculty worked
with an emphasis | Advising Vice President of Texas | 2 days a weekiin public
in Reading Association schools for the last 3
Reading/Languagg years.
Arts
University of
South Florida
Orenda Gregory | Undergradu | Assistant | No Elementary School
Specialist in ate courses Principal, Assistant
Education, Early | Field Principal, Gifted Progran
Childhood Supervision Coordinator, and
Educdion, Elementary Classroom
University of West VEsEEy
Georgia
Shannon Coulter | Undergradu | Assistant | No Coulter, S.E., and High School English
Ph.D., Educational| ate Courses Groenki, S. (2008) teacher 1998006
Psychology, Explicit Vocabulary Grossmont High School,
University of instruction for John La Mesa, CA
Tennessee Knowles' A Sepeate
(Knoxuville) Peace; English Journal 9

26-32 Coulter, S.E. and
Cester, J.N. (2009).
Finding and redefining the
meaning of teaching:
Exploring the experience
of mid-career English
teachers. American
Educational Research
Association, San Diego,
April Coulter, S.E. (2008)
Using Structured

Interviews as alternative




assessments in the
secondey classroom.
American Educational
Research Association,
New York, March.

Sharon Beavers | Undergradu | Assistant | No 33 years concurrent
Ed.D Secondary | ate Courses public high school
Social Science teaching simultaneously
Education
University of
Georgia
Sharon Hixon Undergradu | Associate| Yes Written two chapters in | Taught 1st and 2nd
ate courses two different editedbooks | grades in Baltimore city
Ph.D.- Education | Field currently in press public schools
- University of Supervision Taught 4th and 5th grads
(Knoxville)
Susan Kennedy | Undergradu | Instructor| No Faculty Mentor for Elementary grades
Ed. S. Instructiona ate Courses student interns teacher, Assistant
Leadership, Field Principal, and Principal
Tennessee Tech | Supervsion
University
LourdesDiaz Soto | Goizueta Professor| Yes Soto, L.D. (2007) Praege| Head Teacher (Principal]
Ph.D. Curriculum | Endowed Handbook of Latino Dorado Academy (Prk
and Instruction, | Chair Education in the U.S. Ney to grade 6), Dorado,
The Pennsylvania| Undergradu York: Greenwood Puerto Rico
State University | ate courses Publishing VEREINE PG
Field Presentations at AERA tshtrough Al ERel
- ) aff Development for
Supervision (New York Clty_, Sfan teachers and board of
Diego); Qatar (invited | eqycation members in P,
speaker); and Bethlehem| gng NY
City, Palestine
Conference Program
Chair, Early Childhood
Reconceptualists, New
Zealand
Clare Hite Teach Associate| Yes Hite, C. & Evans, L.S. Five years public school
PhD, courses in (2006). Mainstreanirkt- | teaching, grades-B2
Reading/Languagg ESOL, grade teachers strategies
Arts/Linguistics; | language for accommodating the
University of arts, and needs of English
South Florida childr language learners.




literature; Teacher Education

supervise Quarterly, 33(2), 89.10.

interns; Soto, L., Hixon, S., and

coordinate Hite, C. (Expected 2009

ESOL Diversity, Linguistics and

Endorsemen the Silencing of Social

t Program. Justice in Educain and

Advising Care. InG. S. Cannella
and L. Diaz Soto (Eds.),
Childhoods: A Handbook
Rethinking

Mary Edwards Undergradu | Professor| Yes PRISM Grants (NSF) 3 | Classroom teacher:

Ph.D. Curriculum
& Instruction

ate courses
Field

years (Total:
$141,340.00)

Grades 63, Curriculum
Director, Assessment
coordinator, Staff

Texas A& M Supervision Goizueta Grant to fund | :
University Advising Endowed Chair at DSC gﬁ&’%ﬂﬁgegf Director,
Grant Reader: Teacher P

Quality Grant (University
of Georgia); CCCLC
(21st Century Community
Learning Centers)
University of Florida

ATE Proposal Reviewer
Presenter at STEM
Conference Partnerships
for Effective STEM
Education

5a.2.What expertise qualifies profesenal education faculty members who do not hold terminal
degrees for their assignments?

The unités three faculty me mbaualifedtoprepardr ol di ng
teachersThese faculty members earned advanced degrees and have expexpatisse in their area

of teaching and supervision that qualifies them to prepare teacher candidates as shown in Table 1.

5a.3. How many of the schoedbased faculty members are licensed in the areas they teach or are
supervising?How does the unit esure that schoolbased faculty members are adequately

licensed?

All of the schoolbased faculty members that supervise DSC teacher candidates are licensed in the
they teach and supervise in initial certification programs offered at Dalton StatgeCollben the
director of field placemergends requests to public school administrators for teacher candidate

pl acements, the unisiteGugerdgsingt¢aehesgawentodthe s el ect i ©
administratorsSchool administrators help in the sélec of schoolbased faculty members that meet
the School of Education requiremeriEsich semester, all schemhsed supervisors are required to
complete a demographic form that includes years experience, teaching certificate(s), and additiona



endorsemest This information is collected and stored in an Access database and allows the unit to
monitor the qualifications of scheblsed faculty.

Although not all secondary representatives of thehwoid teaching licenses their area of expertise,
theyaeallhighlygual i fi ed to prepare secondary teach
representatives have accomplished content expertise knowledge through terminal degrees, publist
and presenting in their fields. The unit has plans togemondary representatives without public school
experiences with SOE faculty with secondary teaching to collaborate as supervisors for field experi
and clinical faculty in middle and high schools.

5a.4.What contemporary professional experiences dogher education clinical faculty members
have in school settings?

All full -time higher education clinical faculty members have contemporary experience in public sch
settings as an administrator or a teac{f®ee Table 11)All adjunct clinical facultynembers are

recently retired or on leave from public school settikBgg@mples of professional experiences in public
school settings include: classroom teacher, director of Title | programs, elementary principal, assist
superintendent for instructioma curriculum, special education teacher, reading teacher, and social
studies teachePRarttime faculty members who supervise teacher candidates must submit a vita as
evidence of their qualifications for the area for which they are employed as well assteate
leadership skills, mentoring skills, and a willingness to commit to the success of teacher candidate:
As previously statedomenew secondary faculty representatives do not have contemporary professi
experiences in school settings, but plaresin place to provide secondary unit representatives
experiences in public schools.

5b. Modeling Best Professional Practices in Teaching

5b.1.How does instruction by professional education faculty reflect the conceptual framework as
well as current reearch and developments in the fields?

The uni thévea highalevel df expertise and experience in the content and pedagogy they
teachDel i very of instruction by the educati on
research, theorieand current developments in the various fields of teacfiogrse syllabi state the
explicit link between course content and the conceptual framework outcadwonally, the faculty
value and demonstratiee four professional outcomes/goals (compese caring, collaboration, and
reflection) stated in the conceptual framework through instructional strategies and modeling
practices Specific examples of faculty demonstration of these four conceptual framework outcomes
be found on the individual ¢alty templates. A review of course syllabi will reveal that references are
current and that faculty continually update their teaching through integration of recent publications.

5b.2.How do unit faculty members encourage the development of reflectionitical thinking,

problem solving, and professional dispositions?

Unit faculty members encourage the development of reflection, critical thinking, problem solving, ar
professional dispositions through several different approagléisnes, unit faculty hee created
individual activities to focus singularly on the development of reflection, critical thinking, problem
solving and professional dispositions. Also, unit faculty have created activities that integrate the
synthesis of reflection, critical thinkgn problem solving, and professional dispositions. Examples of
both are provided below.



Examples of Singular Activities:
e Critical assignment includes a reflective piece that requires teacher candidates to share how
critical assignmets relate to deveping masteryf a specific standard.
e Critical thinking skills are developed through debates on current issues.
I n class, scenari os ar esolveutume classsoorh gdblpmst e a c
e Professional dispositions are discussed in sencmanses.

Examples of Integrated Activities:

¢ In both reading and math pedagogical courses, teacher candidates complete a case study C
individual student. The focus of the case study is¢onereading/math error pattemnd then
develop an action ph to alleviate the reading/math error pattern. This activity requires teache
candidates tehink critically, problem solveand reflect.

e [Essay questions are used on course tests that require teacher candidates to reflect, problen
and think critially.

e Teacher candidates are required to write a paper on how their beliefs may shape their future
classrooms and interactions with other educational professionals.

5b.3.What types of instructional strategies and assessments do unit faculty members n@de
Opportunities for faculty to demonstrate best practices and redeaseld strategies occur in the course
that each teacheBxamples ofnstructional strategies used in education courses include journaling,
debates, role play, case studies, gallerfksyaneminute reviews, SQ5R, cooperative learning groups,
demonstrations, modeling, web fieldtrips, simulations, video vignettes, lecture, individual and groug
presentations, thingair-share, four corners, diversity rounds, fishbowl, jigsaw, diamomds ni
integrating arts, PowerPoints, and carousatulty templates include a list of instructional strategies
used in each faculty memberés cl ass.

The unités faculty uses a variety of assessn
pedaggical knowledgeExamples of assessments include article critique, philosophy paper, quizzes
exams, sefassessments, critical assignments, projects/demonstrations, research papers and
presentations, rubrics, pesd posassessments, checklists, essagstjons, authentic learning projects,
debates, lesson plans, unit plans, and field experience reflegtamsty templates include a list of
instructional strategies used in each facul't

5b.4.How do unit faculty members incorporate theuse of technology into instruction?

Although the unit faculty members are at varying levels of technology use, all incorporate the use c
technology into instructiorAll faculty members are engaged in the use of DSConnect, the portal
through which studeatcan register for courses, view até@m and final grade and communicate with
faculty, staff, and student®lost faculty members use DSConnect to post PowerPoints, class notes,
study guides, and other files for students in each course as well as dboneladed
discussionsGeorgiaView is another portal through which some faculty members post PowerPoints,
class notes, study guides, and other files for students in each course as well astlueadiec
discussionsGeorgid/iew also includes a grade bookmponent used by several faculty members.

Faculty members in the early childhood program use LiveText to collect critical assignments, genel
reports from critical a s s i gponfodias. Arse;portéolio @s refuorad s e



for all teacher candidates in all teacher preparation progidmseportfolio is created in Blockand
Professional Education Semester | seminar ceanse developed throughout the professional prograrr
as critical assignments from each course are pliaceén@ eportfolio under the appropriate INTASC
standard. Teacher candidates receive instruction and support from faculty members in the develop
of their eportfolios. Teacher candidates in the ESOL Endorsement program develop an ESOL portf
which in under the direction and support and the ESOL director. Teacher candidates from the seco
programs will develop-portfolios under the direction of secondary faculty.

Addi ti onal instructional technol alyincludent egr at
PowerPoints, document camera, classroom response system, UnitedStreaming, WebQuest, and S
Board®.

5b.5.How do unit faculty members systematically engage in selssessment of their own teaching?
Each spring semester, the dean and eacltyéstaff member conduct an annual review conference.
DSC has established faculty evaluation guidelines in each of these areas: professional developmel
teaching, and service. This spring conferenc
accomplshments and b) set goals for the upcoming year. The conference is guided by the faculty/s
membersdé reflection through ¢ o mpehchingiisahe manffocus h
of the annual review conference. Using data from teac@retidate evaluations and reports, faculty
begin the selhssessment process. Teacher candidates complete course evaluations for each cours
fall and spring semesteSaculty members receive a summarized course evaluation report for each
course,includig candi datesd comments f or Facultpmembeesme n
analyze these evaluations to improve and strengthen the course in future sefifesterseflections are
included on individual faculty goals for the following year, bothtf@ School of Educatigand
additionally, faculty members review the reports each semester from critical assignments and detel
the weak area(s) to address in future course offering.

5c. Modeling Best Professional Practices in Scholarship

5c.1.Whatt ypes of scholarly work are expected of
mission?

Scholarship is defined as the systematic inquiry into the areas related to teaching, learning, and the
education of teachers and other school professiogdetslarship includes traditional research and
publication as well as the rigorous and systematic study of pedagogy and the application of current
research findings in new settingiaculty members in the School of Education are expected to engag
scholat y work in fulfillment of the institution

The mission of Dalton State Collegansists of the following core commitments: selection, support, ar
development of a talented, caring faculty and staff dedicated etasship and creating an open,
cooperative, technologically enhanced learning environment; and excellence in a learning environn
dedicated to serving a diverse student body.

The mission of the unit at Dalton State Colley® prepare educators whalwhallenge a new
generation of students to reach their highest potential, acquire a love for learning, and become
productive citizens in a 21st century democrddyough exemplary teaching, service, and scholarship
the unit is committed to preparingwcators for a diverse community of learners.



Scholarship and/or professional development guidelines are set by each school or unit within the
college.As outlined in the School of Education Annual Evaluation Guidelines, scholarship expectati
fall within two levels:standard and significariExpectations for professional development and/or
research for standard f@mance include completion of foof the following:

Standard
e Licensure in a professional organization
Membership in a service and/or predenal organization
Revising courses
Attendance at state or regional conference
Regular reading of a professional journal with a reflection log
Participation in a book study group among faculty on a posigtated topic
Development and submission of@erence presentation proposal
Attendance at departmental training (evaluation instruments, LiveText, etc.)

Significant

e Achieving/maintaining vendor certification (Cisco, Microsoft, etc.)
Creation of a new course
Presentations at conferences
Publicationin state or national journal
Publication in regionabr nation PR journals
Attendance at national conference
Successful completion of a college course in a posittated area
Development and delivery of a presentation to the program, unit, or othky fatated to
improving instruction
Development and submission of grant proposal (unfunded)
Development and submies of grant proposal (funded)
e Outside reviewer on competitive grant proposal

Faculty members in the School of Education are considereavie standard performance upon the
completion offour of the above criterigdigh performance in the area of scholarship is awarded facult
members who complefeve or more of the above, including at least one deemed as significant.

5c.2. In what typesof scholarship activities are faculty members engaged?ow is their

scholarship related to teaching and learning¥vh at per cent age of the wu

scholarship?

Whil e Dalton State Coll egeds p rultyrecogpizeethep h as i

importance of engaging in scholarly work as evidenced in faculty Bta®larship, as defined by

Dalton State College, is directly related to

learning as faculty members choadeich areas of scholarship they wish to pur€igarently, nine of

the fifteen (60%) fultime faculty members in the early childhood program are engaged in scholarsh

activities.Sel ected activities below demonstrate f &
e presefting at local, state, national and international conferences



e conductinggualitative action research case study for dissertation
e publishingscholary articles in refereed journals
e gathering data on teacher candidate content knowledge in scienceemdtsidies
e submittingand reviewinggrants
e serving as a membef Board of Examiners for statevel accreditation
e serving as a member of Editorial Boards for Reading Teacher and Action in TESOL
e serving on the Board of Reviewers for NCATE/ACEI
e serving & book reviewer for ACEI
e working on 2 edited volumes
e writing chapters for books and grant proposal for foundation
e attending professional conferences
5d. Modeling Best Professional Practices in Service
5d.1.What types of service are expected of facultysa part of the institut

Service is defined as faculty contributions to college or university activiti#®,9ehools, communities,
and professional associations in ways which are consistent with the insfitatointhe professiat
education auanitods mission

Service guidelines are set by each school or unit within the college with the exception of the collegt
wide committee designationSollegewide committees arefevel, B-level, and Glevel depending on
the number of timesat the committee meets during tresarand the amount of work that is required
for the committee memberAs outlined in the School of Education Annual Evaluation Guidelines,
service activities fall within two levelstandard and significarfetandard seice activities are worth 1
point each while significant service activities are worth 2 points éaddvel committees are
considered significant service activities, whereaarl Glevel committees are considered standard
service activitiesAccumulaton of 1315 points in service results in standard performance for service
within the School of Educatioccumulation of 16 or more points results in high performance for
service within the School of Educatidfaculty members may not receive points fvge for which
they receive a course release.

Standard Service Activitiegcademic advising; advising/sponsoring an inactive student clubipgrad
RTP essays; membershipan di vi si onal search committee; m
Advisory Commitee; membership in a service and/or professional organization; representing the cc
in recruitment andisible activities (includes serving as judge in-A2Pschool event); membership on a
B- or C-level committee; membership on divisional subcommjtteember of a DSC or divisional ad
hoc committee meeting fewer than four times; member of peer evaluation subcommittee. (Each wc
point unless noted otherwise.)

Significant Service ActivitiesAdvising/sponsoring an active student club; chair of search

commi ttee; chair of a Regents6é Academic Advi
Faculty; conducting a program review; hosting a conference; organizing/participating heavily in Sci
Olympiad, College Bowl, etc.; preparation of fi&d grant proposals; service as a chair or other officel
in a disciplinebased organization at the national, regional, state, or local level; service on a-campus
wide search committee; member of Editorial Board of Peer Reviewed Journal; presents a faragram
P-12, DSC, or community group; formally mentors adjunct or newtifuié faculty member and



provides log; member of a DSC ad hoc committee meeting more than four times; membership on &
level committee; chair of an-AB-, or Glevel committee; chaiof peer evaluation subcommittee. (Each
worth 2 points unless noted otherwise.).

5d.2. In what types of service activities are faculty members engageBfovide examples of faculty
service related to practice in P12 schools and service to the professi@t the local, state, national,
and international levels (e.g., through professional associations). What percentage of the faculty is
actively involved in these various types of service activities? [A table could be attached at Prompt
5d.3 below to show dferent service activities in which faculty members are involved and the
number involved in each activity.]

Collegelevel Service

Strategic Planning for DSC

Multicultural Committee for DSC

Diversity Committees

FirstYear Experience Committee

Library Comnittee

Promotion and Tenure Committee

PREP Committee

Academic Council

Faculty Advisory Assembly Executive Council
Chair of the Fine Arts and Lecture Series Committee
Human Subjects Committee

Admission Appeals Committee

School of Education Service
FacultySearch Committee

Dean Search Committee

Appeals Committee

Field Placement Committee
Conceptual Framework Committee
NCATE Committee

Teacher Education Council
Promotion and Tenure Committee
Teacher Candidate Dispositions Committee
NCATE Standard 1 Committee
NCATE Standard 2 Committee
NCATE Standard 3 Committee
NCATE Standard 4 Committee
NCATE Standard 5 Committee
Curriculum Committee

PK-12 Service
e Governor 0s -FiHaistdudge S e mi
e Member of the Selection Committee for Paraprofessional of the Year



GeorgiaPartnership for Reform in Science and Mathematics (PRISM) grant

Title | Program evaluator

Freshman Art Exhibit Judge

Working with Latina/o families

Recruitment of Latina/o students

Co-taught with public school teachers

Conducted workshops for public schoeachers

Mentor Training for site teachers

Member of Chattanooga Public Education Leadership Fellow Selection Committee
Member of the Selection Committee for the Teacher of the Year contest
Math/Science summer institutes

Member of the Board of Directofer Junior Achievement

Provided free tutor training for tutors with Cool After School Program in Lafayette, GA
Judge of Social Studies Fair

Judge Science Fair

Judge of Technology Fair

Judge of the Art for North Georgia Fair

Judge of grants for local scHaystem Education Foundation

Judge for local school district Ruritan essay contest

Member of Board of Directors for O. N. Jonas Foundation (Fine Arts for school systems)

5e. Unit Evaluation of Professional Education Faculty Performance

5e.1. How are faalty evaluated?How regular, systematic, and comprehensive are the unit
evaluations of adjunct/parttime, tenured, and nontenured faculty, as well as graduate teaching
assistants.

TheDalton State College Faculty Handbook (see page 47) outlines the t@mgikee procedures for
annual evaluationg.he unit developed guidelines for faculty evaluations based upon the existing Da
State College Annual Faculty Evaluationproc&p.eci f i city i s embedded
distinction between highna standard faculty performance in the areas of teaching, professional
development and research, and senhdetiple tools are used to evaluate faculty including annual
repors, faculty goals and productivity in the area of teaching, student evaluagseaych/scholarly
activities, and service

While it is the policy of the college to evaluately three ourses over two semesters, the School of
Education goes beyond this requirement and evaluates all education courses taught during the fall
spring semesterdoth full-time and partime teaching faculty members are evaluated at the end of e
semester by the teacher candida®=ssults of the evaluations are compiled by the administrative
assistant and given to the dean for reviEacultyaregiven composite scores and aggregatedngents
per courseFaculty useghe course evaluations to improve instruction and course delivery for future
semesters.

Non-tenured faculty arevaluated regularly as part of the {pe@ure review process aadeprovided
feedback to assist in the achievement of tenure and promBtsttenure reviews are conducted to
assess he faculty memberds ongoing professional



Full-time faculty and adjunct faculty who supervise teacher candidates are evalutitectéydidates at
theend ofeachsemesterat a from t he Dalton State Coll eg:t
the assessment system and reviewed annually.

5e. 2. How well do faculty [ptablefswonmanizirggmacuttyh e uni
performance could be attached at Prompt 5e.4 below.]
Faculty evaluations by teacher candidates in

delivery of courses, supervision, and advisement.

Spring, 2009 Faculty Pmerformance on Unitds E
Course Evaluations Average
ESOL 4240 (4 sections) 4.43
READ 3251 (4 sections) 4.44
READ 3262 (4 sections) 4.68
EDUC 4263 (4 sections) 4.60
EDUC 4261 (4 sections) 4.87
EDUC 3286 (4 sections) 4.68
EDUC 4289 (4 sections) 4.98

*This data will be ollected, summarized and analyzed for secondary education courses.

Spring 2009 Dalton State College Supervisor Evaluation

Indicator % Not % %
Applicable Unsatisfactory | Satisfactory

My DSC supervisor effectively 1% 1% 98%

supported DSCbs

my placemat.

My DSC supervisor set a good | 0% 5% 95%

example as a professional.

My DSC supervisor made a 1% 3% 96%

positive contribution to my field
placement experience.

Indicator % Not % %
Applicable Unsatisfactory | Satisfactory
My DSC supervisor pragded 0% 5% 95%

relevant and useful feedback abo
applicable items listed on the
assessment instrument(s).

My DSC supervisor provided 0% 3% 97%
relevant and useful feedback abo
my professional behavior.

My DSC supervisor maintained a| 0% 3% 97%
attitude of encoagement and
showed interest in my progress.

My DSC supervisor was able to | 0% 3% 97%
clearly convey his/her expectatior
My DSC supervisor encouraged | 0% 6% 94%

orn-going communication betweer;




him/herself, my site supervising
teacher and me.

My DSC supervisor was willing tg 6% 2% 92%
assist if problems developed duri
my placement.

*This data will be collected, summarized and analyzed for secondary supervisors.

2009 Advisement Evaluation (Block | Teacher Candidates)

Indicator

N/A No | Yes Out Inthe | Via In Very Un- uni Satisfact | Very
of SOE email person | satisfactory | satisfact | ory Satisfact
the ory ory
SOE

My advisor explained the 26% | 5% | 67%

program
me

requirements to

My advisor helped me to| 31% | 8% | 58%
develop the semester's
schedule that | needed
and discussed courses

My advisor was a faculty, 5% | 95%

member:

My advisement sessions 34% | 66%
were generally

In general, | would rate 2% 2% 26% 64%
my advising session as

*This data will be collected, summarzand analyzed for secondary majors.

5e.3. How are faculty evaluations used to improve teaching, scholarship, and service?

During thespringsemester the dean schedules a conference with each faculty member to discuss tt
individual 6s q@addaemicfyearin thelareas of peaching,i professional developmen
and research, and serviéaculty members use course evaluations, needs and/or interests in
professional development and scholarly activities, and potential service projects to denahdp an
goalslI f necessary, goals can be amended prior
semesterDuring the spring semester, the dean again meets with each faculty member to evaluate t
accomplishment of those goals and to deterrthireoverall evaluation for that academic year.

5f. Unit Facilitation of Professional Development

5f.1. How is professional development related to needs identified in unit evaluations of

faculty? How does this occur?

The unit provides opportunities fadulty to stay current and develop new knowledge and skills relat
to individual professional assignments that,
knowledge, skills, and dispositions as identified in the conceptual framekamllty menbers are
encouraged to attend professional conferences and meetings pertaining to their specific content ar
belong to relevant professional organizations, and to read professional journals and online publicat

The unit also endeavors to prdeifaculty with opportunities for professional development based on
individual needs aRacultyenerhbers hgave pdrtieipatedin wokkshopsane d s
training to improve their use of technology in instruction and assessment of teacheatesnditiended
Board of Regentavorkshops to implement curriculum changes, and attended advisement wsrkshog:



5f.2. What professional development activities are offered to faculty related to performance
assessment, diversity, technology, emergingpracte s, and/ or the wunitds
Facultyareencouraged to attend conferences, worksham$web seminarsThe college and the unit
offer professional development activities for faculty in a variety of areas including diversity, technol
emerging practices, and performance assessment. Examples of each are listed below.

Performance Assessment
e Book Studyi Teaching Unprepared Students
e Statewide workshop for Georgia Framework for Teachers (GFT)
e Training for Teacher Candidate Observation bnstent

Diversity
e Dalton State College sponsored Professor Christine Sleeter Workshop

e Goizueta Foundation Endowed Chair Brown Bag Luncheon Workshop
e Board d RegentéWorkshops for Area F Courses including EDUC 2110, 2120, and 2130
¢ AERA Conferences (Schoof Education faculty presentations)
e Co-Sponsor Latino Club for Students
Technology
e LiveText Training and Conferences
e SmartBoard Training conducted by Educational Technology Center
e ActiveBoard Training conducted by Educational Technology Center
e Classroom Rsponse System conducted by Educational Technology Center
e Excel Training
e PowerPoint Workshop
e Microsoft Word

e Vista and Georgia View training
Emerging Practices
e Campuswide Book Studies
Brown Bag Luncheon Study Groups
Professional Conferences for Conteneés
Collegewide BrainBased Learning Workshop
PRISM Grants
Science Technology Engineering and Math Conference
Classroom Management Conference

5f.3. How often does faculty participate in professional development activities both on and off
campus? [Include adjunct/part-time, tenured, and nontenured faculty, as well as graduate

teaching assistants.]

At a minimum, facultyareencouraged to participate annually in professional development activities ¢
more frequently as appropriate for individual memb&he unit provides opportunities for tenured and
nontenured faculty to develop new knowledge and skills related to their professional assignments
maintain and enhance knowledge, skills, and dispositions identified in the conceptual framework.



Faculty may receive tuition assistance forjabated courses taken in the University System of
Georgia.Tuition assistance for graduate courses to update and extend content knowledge in assigr
teaching responsibilities and for completion of doctoral ®esis another examplef financial support
from the college for the purpose of professional development. During the22008&ime period, faculty
travel limitswere not established.llfaculty state and national travel requests were furtighg the
2007-2008 academic yeadbueto budget restraints, travel money has been significantly redocéuke
20092010 academic yeaDSC did support a group of three faculty members attending the annual
NCATE Conference in Crystal City, September 2008der thiscurrent budget challenge, tB&sC
Foundation has provided addi tmalong présentatioasv e | m o

STANDARD 6: UNIT GOVERNANCE AND RESOURCES

The unit has the leadership, authority, budget, personnel facilities, and resaalagding information
technology resources, for the preparation of candidates to meet professional, state, and institutione
standards.

6a.1. How does the unit manage or coordinate the planning, delivery, and operation

of all programs at the institution for the preparation of educators?

The unitds | eadership efficiently manages an
College to effectively prepare educational professionals to worklia &hools.The

University System of Georgia (USG) Academic Affairs Handboat#ines the policies

and procedures that affect dmyday operations of institutions within the System .

Authority within Dalton State College is articulated throagtoherent and clearly stated

organizational structufep. 9).

The School of Education is one of seven acad
report to the Office of the Vice President for Academic AffaiEach school has

developed a governance structure that administers the mission of the school and aligns

with the mission and governance structure of the Coll@teDalton State College

Faculty Handbookand theDalton State College Catal@gpdStudent Handbook

communicate the structures of the schools and the collgdocuments and the

handbooks are subordinate to Bwicy Manual of the Georgia Board of Regents.

The head of th@rofesgonal Education Unit is thdean of the School of Education

whose primary role is to plan, coordinate, manage, andes¢he operations of the

Professional Education Uniteadership for all educator preparation programs, including
coordination of accreditation and state program approval activities and oversight of

curriculum and policies, falls under the purview of dean. Meetingsare held to ensure
facultyds involvement in the decision making

The unit is responsible fos&&blishing policies for all education program including
curriculum, program entry, retention, grading policies, and program completion
requirements as well as program evaluation. Development of new curriculum may
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originate in the School of Education bypaoval is routed through the academic
department, academic, school, and the Dalton State College Academic Council.

6a.2. What are the unit's recruiting and admissions policies? How does the unit

ensure that they are clearly and consistently described ipublications and

catalogues?

The unit ensures that admission practices are current and accurate and are described
clearly and consistently in publications, catalogs, and web SitesC 0 | | &vebeiie s
provides admission information and requirements to prospective and current education
candidates as well as to other students . The College ensures the web site is accessible,
accurate and current.

The School  wdbsitBpdoudesacandidates veith admission information and
requirements to enter the Teacher Education Program for Early Childhood, ESOL
endorsement, Biology, History, Mathematicaglsh ,and Chemistry.

Recruitment of ethnically diverseacher candidates is of primary concern for thie u

Because of the increased Latino population in its service area, recruitment of multilingual
teacher candidates is of primary i mportance.
recruitment of potential teacher candidates. Future plans for thecinide developing a

recruitment plan for secondary teachers in critical needs areas.

Scholarships are available through the Dalton State College Foundation. Scholarship
information can be found &SC Scholarship Foundation

6a.3. How does the unit ensure that its academic calendars, catalogues, publications,

grading policies, and advertising are accurate and current?

TheOffice of the Vice President for Academic Affaesn sur es t he Col |l egebs
calendars, policies, catalogs, and publications pertinent to prospective and current

students are current and accurate. The catalog cotén€ 6 s © grddiegipdliaies,

as well as relevant information pertinent to teacher candidaggslication, recruitment

brochures, and scholarship applications and information are printed in the School of

Education's publication and on the unit's web site. Thesiteland other relevant

publications are reviewed yearly for accuracy and currency.

6a.4. How does the unit ensure that candidates have access to student services such

as advising and counseling?

The unit ensures that candidates have access to agaitaldent services including

advising and counselinglhe Dalton State College (DSC) catalog and web site contain

information for undergraduate students regardidgsementFirsttime, full-time pre

education students enrolled at DSC are advised in the DSC Advising Cereer.

education students enrolled in learning support classes are advised in the Center until

exiting learning support classes at which time the names are forwarded to the appropriate

maj or department. Advisors wutilize the i1 nsti
from the Office of Admissions, including GPA, course schedules, academic ¢cpreria
education studentbés progress, -&duchtoot her dat a


http://www.daltonstate.edu/admission/index.htm
http://www.daltonstate.edu/education/index.htm
http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/3%206a%202%20Minority%20student%20recruitment.html
http://www.daltonstate.edu/foundation/scholarships.html
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students. The advisor maintains contact with theepiecation student (ultimately teacher
candidate), monitors student progress, and recommends special sermiicas su
counseling, financial aid assistance, and tutoring services.

The unit has established advising procedures to guide the unit's faculty in advisement to
ensure appropriate emphasis is placed on
assessment oféir advisement are collected in LiveText and used for unit improvement.
The unit maintains aadvising folderand uplates are posted regularly.

Education majors who need additional academic assistance can receive it from the
Academic Career and Enhancement Centaraddition, the unit ensures teacher
canddates have accessdounselingservices provided by Dalton State College.
Information regarding personal and career counseling is provided Bptheseling &
Career Centehrough variousneans:bulletin boards, regular emails to students, new
student orientation meetings, and wedsed servicesThe director of the Counseling and
Career Services has prepared a draft copy of a handbook to guidie wtarking with
candidates.The Disability Support Services Centerovides support to candidates
evidencing a need for accommodations.

6a.5. Which members of the professional community participate in program design,
implementation, and evaluation? In what ways do they participate?

Members of the professional community meet to participate in the design,
implementation and evaluation of programs delivered by the unit. The professional
communiti esod me mieemaprigioyps: the TeachesBducation Uniththe
Teacher Education Council, and the Assessment Committee.

The Teacher Education Unit's membership consists of teacher educators from the
programs of Early Childhood Education and ESOL (English to Speak&ther

Languages) and representative educators from the secondary projtathematics,
Biology, Chemistry, English, and History. All members of the teacher education unit are
full-time faculty. Under the direction of the education dean, unit reptesges plan,

design, implement, and evaluate the unit's initiatives. The unit structure provides the
oversight of P12 programs and members serve as resource personnel for students and
faculty in each of the majors.

The Teacher Education Council fions in an advisory role to the unitlembership
consists of representatives from the School of Liberal Arts, School of Sciences and
Mathematics, School of Education, former students, ab@ partners. The Council
meets fall and spring semester to dggcprogrammatic changes and other information
pertinent to the unitds operations.

The unit has established an Assessment Committee whose primary purpose is to review
and analyze candi datesd6 assessments and
membership consists of representatives from the unit ab2 partners.

adyv

prog
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6a.6. How does the unit facilitate collaboration with other academic units involved
in the preparation of professional educators?

Initiation and development of new programs arerdimated with other academic units
involved in the preparation of professional educators by the dean of the School of
Education. Meetings are held regularly with representatives of academic units, and
members of academic units are represented on the @redadhcation Council and
Assessment Committee.

Development of secondary teacher education programs was facilitated by the dean and
faculty members from liberal arts, sciences and mathematics, and edudafiomal

meetings held in summer and fal®7 with R12 educators, education, and mathematics

and biology faculty lead to the development of courses to meet standards (Georgia
Performance Standards, PSC Standards, NCTM Standards, and NCTS Standards) and
requirements for licensureln summer andall 2008, History, English, and Chemistry

faculty met informally with the school of education faculty to plan a sequence of courses
leading toward licensure in the respective content areas. Courses for secondary programs
were developed to meet the followgi standards: GPS, NCTM, NCTS, NCTSS, NCTE,

and PSC

Content area deans and department chairs are responsible for aligning programs to
standards and coordinating objectives, activities, assessments, technology training and
materials for content coursesalding to secondary licensuréhe School of Education is
responsible for continuous assessment of progrdmeunit holds meetingwith

content faculty to ensure shared decisiaaking occurs, and to verify that coursework
addresses the standards.

Additional evidence of collaboration among education faculty, mathematics faculty, and
grades €12 teachers @hadministrators exist with the implementatiorPobject6-16 in
January 2008 Members sought to find solutions to problems students facarinitg
mathematics in grades’® and to identify problems that would be incurred by teachers
with the implementation of the new Georgia mathematics curriculum. Subsequent
meetings (2008, 2009pcused on demonstrations of strategies to meet the new GPS in
mathematicsby grades6-12 teachers to college faculty responsible for preparation of
secondary teachers.

A second initiative by the School of Education is the offering of PRISM Summer
Institutes in the areas of mathematics and science, gre®leadd-12. As a result of the
collaborative efforts beginning in 2007, Mathematics and ScieRitEM Institutes are
offered each summer to provide contemdl @edagogy designed to improve student
achievement in the areas of mathematics and science.



http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/10%206a%206Secondary%20NCATE%20meetings/default.html
http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/Publication2.pdf
http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/P6_16.pdf

6b. Unit Budget

6b.1. What is the budget available to support programs preparing candidates to

meet standards? How does the unit's budget compare to tiheidgets of other units

with clinical components on campus or similar units at other institutions?

The unitdés budget is commensurate with the s
similar requirements; for example,-campus programs and clinical exgnces.The

budget illustrates monies expended for personnel services, travel, and operating expenses

and is sufficient to support higuality experiences, evidenced by the high pass rate on

the state licensure exams.

The budget 2008 budgef 2009 budge} is adequate tonsure sustainability of quality

programs, including the addition of new secondary teacher education programs.

Additional parttime and fulttime faculty positions have been added yearly since 2005.
Professional development and training, travel, assessystem infrastructure, and

additional resources are supported by the budget allocaffohse uni t 6s budget i
support for accreditation activities.

The college also has committed funds to purchase publications and resources housed in
the DSC Ibrary to support the education prograihe School of Education regularly
communicates with the DSC library staff to ensure teacher candidates have the resources
necessary to be successful in their academic work.

TheDalton State College Foundati@mommitted to support each School in the academic
years of 2008009 and 2002010 in the amount of $2,000.00he monies are used to
support professional development, supplies, egeignand other expenses incurred in
the program operation. ThEoundation also has provided financial assistance to the
School of Education to support travel to NCATE meetings.

6b.2. How adequately does the budget support all programs for the preparain of

educators? What changes to the budget over the past few years have affected the

guality of the programs offered?

Although funding derived from state appropriations has decreased, the unit receives

sufficient budgetary allocations to provide qualitpgrams preparing candidates to meet
standards as evidenced by candidatesd contin
exam. Althoughcompeting for resources has been challenging due to the addition of the
secondary programs, allocation requéstsadditional faculty have been supported by the

College which adds to the program quality.

To offset the travel cost by supervisors who travel to observe and assess teacher

candidates, each candidateys $50.00 per semester to Dalton State CollEHye fund

also supports a nominal stipend to site supervising teachers of candidates in clinical field
experiencesThe unitdés faculty receive professional
candidates through tlii&ducational Training Center (ET@hd the College'§eaching

and Learning Centeffhe ETC assists faculty in the use of LiveText and the integration

of technologyinto classroom instruction. The Teaching and Learning Center coordinates
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various activities in the areas of teaching and learning scholarship, classroom
effectiveness, use of instructional and information technology, online/hybrid course
development, anegkaching and assessment.

6c. Personnel

6c.1. What are the institution's and unit's workload policies? What is included in the
workloads of faculty (e.g., hours of teaching, advising of candidates, supervising
student teachers, work in P12 schools, inépendent study, research, administrative
duties, and dissertation advisement)?

The DSC Faculty Handboaontains information regarding the work lo&ad full-time
faculty which includes teaching, academic advising, service to the College, scholarship,
professional development, and professional service to the community. The standard
workload for fulktime faculty is four courses per semester, or a tdtaP credit hours.
Support for overload teaching is available. The dean, in collaboration with the VPAA,
has the authority to offer faculty release time for unit priorities including accreditation
work. Online courses are defined as part of a normaltfaload.

The School of Educatiowas awarded an Endowed Chair position funded by the

Goizueta FoundationThe Endowed Chairés teaching | oad i
(fall and spring). The Endowed Chair provides the College with expertise in addressin

the needs of Latino students as well as recruitment of Latino candidates.

Dalton State College rewards faculty primarily for teaching, advisement and service to
the College; the unit encourages faculty to contribute to their professional development
through research and scholarship and strongly encourages work-$2tsdhools.The

dean is responsible for ensuring compliance with faculty workload standards.

6c.2. What are the faculty workloads for teaching and the supervision of clinical

practice?

The unitbés faculty are expected to teach 12
for other purposes. If fullime faculty teaches more than 12 hours, doing so is considered

an fioverl oad, 060 and f ac ulAdvisemant agpbotentemp ens at ed a
teacher candidates conducted by faculty with an average load of approximately 55

advisees.

Supervision of teacher candidates by faculty is limited by the number of candidates.
Clinical supervision and field experience supervision loagdamtored into faculty load.
Parttime and fultitime faculty are used as needed to meet the needs of supervision and
course delivery. Typically, fultime faculty provide course instructioff. part-time

faculty are employed to teach and/or supervismrmng for instruction is collaborative

and monitored.


http://www.dscetc.org/ncate/Evidence%20by%20Standard/Standard%206/FTHndbk.pdf

6¢.3. To what extent do workloads and class size allow faculty to be engaged

effectively in teaching, scholarship, and service (including time for such

responsibilities as advisement, developing sessments, and online courses)?

The standard college workload for faculty who teach primarily ugdpésion courses is

four courses per semester or a total of 12 credit hBullstime faculty are expected to
engage in scholarship, and service in additmteaching, advising, serving on

committees and developing online courses. Currently, two faculty members are engaged
in the development and delivery of an online course.

There is some variation among faculty who serve as program coordinators, field
experience director, and NCATE coordinator and who participate in accreditation work.
The dean allocates workloads among all faculty members. Faculty also are encouraged to
be active professionally at the local, state, and national levels as evidencedtyn facu

vitae.

6c.4. How does the unit ensure that the use of patitme faculty contributes to the
integrity, coherence, and quality of the unit and its programs?

The unit ensures that pdnne faculty contribute to the integrity, coherence, and quality
of the unit and its program through formal and informal meetings and trainingirRart
teaching faculty are mentored by a ftithe faculty member, and meet regularly to
ensure course coherence, including standardization of syllabi and grading procedures.

Parttime field supervisors are often former administrators or lead teachers who have
demonstrated competency in the supervision of teackéskl supervisors are trained in
using evaluation instruments to assess teacher candidates in the fieldising in

LiveText for entering assessment information-@gang communication exists between
director of field placement and field supervisors regarding schedules, expectations, and
relevant issues pertinent to teacher candid@®esttime teaching facultare evaluated
through course evaluations and parte field supervisors are evaluated by teacher
candidates.

The supervision load for patitne faculty varies according to the number of candidates.
Parttime supervisors typically supervise-1Q teaber candidates in field experiences

and supervise six candidates during clinical practice. As teacher candidates progress
through the program, the level of supervision becomes greater requiring supervisors to
utilize mentoring and coaching skills to assestcher candidates in the development of
the knowledge, skills, and dispositions identifiedPasfessional Outcomen the
Conceptual Framework.

6¢.5. What personnel provide support for the unit? How does the unit ensure that it

has an

adequate numberof support personnel?

The unit is provided with an administrative assistant who supports the faculty in their
teaching and service endeavors. Student workers are available to faculty members
requestingthemAs si st ance f or t heftacmolagwiscludingc ul t vy

n



continued use of LiveText is provided by the Educational Technology Center (ETC).
The unit is provided with a fulie director of field placement.

6¢.6. What financial support is available for professional development activitieer

faculty?

The College receives allocated resources in accordance with the University System of

Georgia and the Dalton State college budgetary process to ensure all schools and

departments are provided with resources in an equitable mdintre extehpossible,

DSC provides funds for the professional deve
scholarship, curriculum development, instruction, and work witf2 Bchools.

The Teaching and Learning Center provides professional developmentunyipestfor

faculty, and its web site lists multiple training opportunities including technology

training, reading resources, online resources, luncheon conversations series, resources for
teaching different disciplines, as well as study abroad oppodsniti

The Educational Technology Training Center (ETC), located on the campus, provides
professional devel opment opportuniti-es for t
12 curriculum on a requested bathiorsgoingThe ETC
training in the use of LiveText.

6d. Unit facilities |

6d.1. How adequate are uniclassrooms, faculty offices, library/media center, the
technology infrastructure, and school facilities-to support teaching and learning?
[Describe facilities on the main campus as well as the facilities at afampus sites if

they exist.]

Dalton State College has experienced exceptional student population growth for the AY
20092010 which has created challenges for the collétmvever, the unit has adedaa
campus and school facilities to support teacher candidates in meeting the standards.
There are 55 classrooms across campus which are shared with all schools at DSC. Most
of the professional education courses are taught in classroomsJarties E. Bywn

Center, located on the north end of the cam@SC has multiple computer labs

available for teacher candidates with access to the Internet and available printers. All
buildings on campus support wireless technology.

In addition, the ETC has a cquater lab available to faculty and teacher candidates.
Teacher candidates may also "checit' laptops and other state of the art technology
during field and clinical placement.

The School of Education offices are housed in the Gignilliat Memorial gtallind floor
level, and the Loberbaum Liberal Arts Building. Futhe faculty members and the
administrative assistant have offices equipped with a computer with essential software,
networked to three printers and the college ser¥#@sulty housed irhe Liberal Arts
Building have personal printers and are linked to the three printers in the Memorial



Building. Faculty have access to laptops and si&tbe-art technology located at the
ETC.

6e. Unit resources including technology

6e.1. How doeshe unit allocate resources across programs to ensure candidates

meet standards in their field of study?

The unit allocates resources to prepare teacher candidates to meet standards and to
implement the assessment plan. The unit has adequate inforteatioology resources

to support facul t yhe©ffieof Compeimydnddntorimetisnd wor Kk .
Services (OCIS) is responsible for the management and support of computing,
networking, and information technology services at D$8e services provied by

OCIS include management and support of academic and administrative computing, of
local and wide area networking, of microcomputer hardware and software applications,
of computer labs, of Internet access, and of faculty/staff traiQ@gS supports b
services, emaifaculty and student organization web sites, file storage, DSConnect, and
GeorgiaView.

6e.2. What information technology resources support faculty and candidates? What
evidence shows that candidates and faculty use these resources?

Theunit has available resources to offer candidates and faculty high quality instructional
technology experiences. The unit has identified instructional technology as a priority for
faculty and candidates. Wireless access is available in all classroonecsuases are

taught in classrooms equipped with a ceiling mounted projector, computer with Internet
connectivity, podium and DVD/VCRn addition, faculty and candidates have access to
Educational Tec hofthéaot teghnoldogynt er 6 s st at e

The ETCis equipped with 28 computers in one fully equipped lab. Instructor stations

with ceilingmounted, computedriven projectors and interactive whiteboards including
Smart and Promethean are provided in each$aanner stations are available for

digitizing work samples. Digital and video cameras and student response systems as well
as other cuttinggdge technologies are available. ELMO document cameras in

instructional classrooms are used by DSC education faculty to enhance instruction.

An instruction&classroom in the ETC can be equipped with 20 wireless Dell laptops and
10 Apple iBooks.The Center also has a Polycom Video Conferencing system which
provides a means to facilitate meetings and trainings with other locations nationally and
internationdly. The ETC supports LiveText providing harais training for teacher
candidates and futime and partime education faculty.

The ETC provides candidates InTech instruction and training, required for licensure, in
the use of technology and the welkhe InTech Training is aligned with the International
Standards for Technology in Education (ISTE). Candidates are required to use the skills
acquired in their technology training in the development and delivery of lesson plans in
methods courses. Candidatmust demonstrate technology integration in field
experiences and during clinical practice (internshiggcause of the high quality of



training received by candidates, the unit ensures candidates are able to meet the standards
and will enter clinical pactice (internship) and the teaching profession with the

knowledge, skills, and dispositions to use new technologies effectively. Candidates also
are required to develop anHortfolio in LiveText (Kassie Cuddand Jennifer Findley)

as evidence of meeting INTASC Principles.

The ETC Director reports directly to the Education Dean.

Faculty are requad to use LiveText for entering assessment data and can require
candidate's work to be submitted in LiveText. Further, faculty also use GeorgiaView and
DSConnect as a means of communication with candidates, posting assignments, syllabi
and grades.

6e.3.What resources are available for the development and implementation of the

unit's assessment system?

The unit has adequate resources available
system. The Education faculty adoptédveTextas a way to develop, manage, and

assess program and candidate data. Data collection other than that utilized by LiveText is

housed in either Excel or Access dat abase.

OCIS. The ETC provides faculty with ufm-date training as well as statéthe-art
technology training. Faculty collaborate to prioritize cotnedated requirements to be
entered into LiveText by candidates.

6e.4. What library and curricular resources exist atthe institution? How does the

unit ensure they are sufficient and current?

TheDerrell C. Roberts Librarprovides access to an extensive collection of resources

and services. This recentlyanded and renovated 57,700 square foot facility houses
approximately 132,000 volumes, 209 current periodical subscriptions, 9,924 media items,
6,000+ ebooks, and is a selective federal government documents repository. Books,
periodicals, government doments, ebooks, and media can be identified by using the
online catalog DSC affiliated patrons can use the GIL Universal Catalog to locate
materials owned by other USG librarieddailitate interlibrary loan or GIL Express
borrowing. Through the GALILEO (Georgia Library Learning Online) virtual library, 88
workstations offer access to 200 + ftdkt databases with over 27,000 ftakt

periodicals, subject indexes and directoragine reference materials, and Georgia
documents and historical papers. GALILEO,
essential in providing library users with online resources through cooperative licensing.

In addition to GALILEO, the Roberts Libnaprovides access to specialized databases

like GaleNET, Proquest Nursing, and Proquest Education. All online resources are linked
of f t h eGALILED pame. hikbasy users may access these ressuwsn campus

without a password. All students and faculty, including distance learners, can gain off
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campus access by going to the |libraryés mai

using DSConnect login, and then entering their usernames and passwords

n


https://c1.livetext.com/doc/4401351#4401351
https://c1.livetext.com/doc/2710146#2710146
https://www.livetext.com/
http://www.daltonstate.edu/library
http://www.daltonstate.edu/library/index.htm
http://www.galileo.usg.edu/

6e.5. How does the unit ensure the accessibility of resources to candidates, including
candidates in offcampus, distance learning, and alternate route programs, through

electronic means?

Available labs and technology, as stated above, ensure casdidatthe resources

available to meet standards as well as participate in hybrid codraeglty and

candidates use GeorgiaView, DSConnect, and LiveText to engage candidates in meeting
course requirementd8oth GeorgiaView and DSConneate supportedybOCIS, and

Livetext is supported by ETADS C6s School of Education does
through distance learning, nor does it deliver its programs off campus.

Standard 7: Requirements and Standards Specified in Rule 565-.01

The professionaeducation unit ensures that all preparation programs meet all applicable requiremel
of Rule 5053-.01, REQUIREMENTS AND STANDARDS FOR APPROVING PROFESSIONAL
EDUCATION UNTS AND EDUCATOR PREPARATION PROGRAMS, Education personnel
Preparation Rules and Rexlures.

Elements of Standard 7

7a. ADMISSIONS REQUIREMENTS
Candidates admitted to initial preparation programs at the baccalaureate level (early childhood
and secondary) have a minimum grade point average of 2.5 on a 4.0 scale. Candidates admitted
into initial preparation programs at the post baccalaureate level have attained appropriate dept
and breadth in both general and content stud
PSG-accepted accredited institution.
Prior to admittance to the proféssal program, baccalaureate candidates must meet the core curricu
requirements (Areas-&) and testing requirements (if applicabléandidates must have earned a
minimum GPA of 2.7 in the general education curriculum and a grade of C or higher nAAaed F
of the general curriculunThe School of Education website contains the application packet which
clearly states the requirements.

The mean GPA for candidates not provisionally admitted to the professional program was 3.13 in f:
2007, 3.18 indll 2008, and 3.19 in fall 2010. In fall 2009, seven candidates who did not meet the 2.
GPA were provisionally admitted. The mean GPA for provisionally admitted candidates in fall 2009
was 2.59.

Postbaccalaureate candidates seeking initial certificatiast have an earned GPA of 2.7 for the last
sixty hours of courseworl.here were no podiaccalaureate candidates entering the professional
program in fall 2009.

Both baccalaureate and pdtccalaureate candidates must successfully complete the GASRE Ba
Skills Test or provide evidence of exemption (SAT = 1000 or ACT =43).

Candidates who do not meet the GACE requirements or provide evidence of exemption are deniec
admission to the program.



If a candidate does not meet the 2.7 GPA as required bylticateon unit for admittance to the
professional program, the candidate may file an appbalappeal is submitted to the Dean of the
School of Education and is presented to the Appeals ComniititeéAppeals Committee consists of the
administrative assiant for the School of Education, two fdiline faculty from the Early Childhood
Program, and two fullime faculty members from the Humanities and Math / Natural Sciefbes.
Committee meets to review the submitted documents and to render a dddisiGoemmittee notifies
the teacher candi dat elfthe feachehcandi@atensmgrartet previdienal d e c
admittance, the candidate is required to sign a Provisional Admittance Student Agreement which s
the requirements for retention imet professional program.

7b. READING METHODS

Candidates in programs in Early Childhood, Middle Grade, and the special education fields of Gen
Curriculum, Adapted Curriculum General Curriculum/Early Childhood Education.

Teacher candidates enrolledtire early childhood education professional program and the early
childhood with ESOL endorsement program are required to demonstrate competencies in the appli
of methods to teach reading to P5 studere. professional program curriculum contaiogrfcourses

in which candidates acquire knowledge and skills to teach redciamglidates are required to meet the
course requirements in the four reading courses listed below:

READ 3251i Chi | dr e n 6is3credithossr at ur e

READ 32621 Teaching Conten& ProcessReading’ 3 credit hours
READ 42517 Assessment & Corotion: Readingi 3 credit hours

EDUC 3263/ Teaching Content & Procedsanguage Art$ 3 credit hours

In READ 3251, candidates develop an awareness of literature, including knowledgm®o$

aut hors/ artists; genres of chil dr end s-basedankss ;
motivational strategies to stimulate interest in reading, and techniques for exposing children to autt
literature representing varioasltures.

In READ 3262, candidates are prepared to address the cultural, psychological, and linguistic factor
affecting |literacy development. Candidates |
reading problem<Candidates learn vanis methods and strategies that promote the development of

literacy in elementary and middle grad€andidates are prepared t use a variety of assessment meth
to determine appropriate reading instruction

In READ 4251, candidates learn to administer and analyze results of informal reading assessments
order to be able to develop instruction that meets the needs of students reading at diverse

levels.Candidates are prepared to recognize the multiple variabieat | mpede i ndi v
ability to read successfully and to use assessment information in the preparation of appropriate les
to i mprove childrenés reading skills.

In EDUC 3263, candidates learn about literacy development and the sequiamggiafe acquisition,
as well as the importance of students developing listening, speaking, writing, reading, viewing, and



visually representing skill€Candidates learn how language and cultural diversity impact languages
acquisition.

Candidates must meeourse requirements in their reading courses as assessed by their course
instructors Candidates demonstrate reading knowledge and the ability to model appropriate reading
methods and techniques in all four blocks.

7c. IDENTIFICATION AND EDUCATION OF CH ILDREN WITH SPECIAL NEEDS

Candidates in all teaching fields, the leadership field of Administration and Supervision, and/or the
service field of Media Specialist and school Counseling have completed five or more quarter hours
three or more semesterurs, or the equivalent, in the identification and education of children who ha
special needs.

All early childhood education candidates and early childhood with ESOL Endorsement candidates .
required to take the three semester hour course EDUC 31&dhig the Exceptional Child. This

course is an introduction to the field of special education with an emphasis on historical, philosophi
and social foundation#dditional focus is on practices, advances, problems and challenges encount
in the edeation of exceptional childre@ourse work also includes issues relevant to special educatio

Secondary education candidates will be required to take the three semester hour course EDUC 31
Teaching Exceptional, Diverse, or-Risk StudentsThe contat of EDUC 3120 meets tHeSC

Standard 7 requirementhe candidate must pass this course with a letter grade of C or Higker.
professional education program's curriculum is tailored to demonstrate to the candidate the methoc
techniques and strategiescessary to meet the diverse needs of childies Dalton Statéesson Plan
format includes an "accommodation” section whigtpuires theeandidate to develop differentiated
instruction for children who have been described in the Class Descriptioviag $i@ecial needs.
Course work also includes issues relevant to special education.

The School of Education maintains an electronic databagerify that secondary education candidates
participate in early field experiences in ymefessional coursess well as field experiences in PES I, 11,
[ll, and 1V, in classrooms with diverse student populations; when planning instrutt@goocandidate

is required to provide for identified students' nedststh instructional plans and assessment rubrics
indicateaccommodationslhe candidate's performanicemeeting the needs of identified special needs
learners irschool settingss assessed on tAeacheiCandidate Observation Instrument (TCOB; IIC,
IIC, IVC, VC, VD, and VF.

7d. USE, APPLICATION, AND INT EGRATION OF INSTRUCTIONAL TECHNOLOGY
Candidates have demonstrated proficiency in the use, application, and integration of instructional
technology, either by attaining an acceptable score on aapf®@ved test of computer skill

competency or by completira PSGapproved training course or equivalent.

Candidates enrolled in the professional programs at Dalton State College are required to demonstt
appropriate use, application and integration of instructional technology by completing tapp®Ced



course InTech.In-Tech is aligned with the National Education Technology Standards (NETS) and is
taught by Educational Technology Center (ETC) staff housed on Dalton State College campus.

Throughout the professional programs, candidates attend InTeshsctageceive technology
instruction.InTech provides candidates with the knowledge to identify appropriate instructional
technology for inclusion in lesson plaiccessful completion of the 50 hours of training includes an
technology folder that prades evidence the candidates can demonstrate integration of instructional
technology.

Upon completion of the InTech training, candidates receive a Professional Learning Course Transc
indicating satisfactory completion of the trainifdne transcripta r e f i | ed wi t h cart
for Iicensure. Candidatesd successful compl e
are able to effectively incorporate technology into instructional planning, teaching, and assessment

In coursework, field experiences, and clinical practice candidates are required to exhibit technologic
proficiency.Lesson plans prepared and taught in field placements include an evaluation componen
the integration of technologiesson plans also contaitexhnology element that candidates are
expected to meet.

Secondary education candidates receive INTECH training while enrolled in the professional educal
coursesThe 5CGhour training requirement meets the PSC standard for Techndlbgyandidate mais
complete the training prior to program completion and subsequent recommeffalalicensure The
candidate isequired to demonstrate technology proficiencies when develapithglelivering daily
lesson plansThe Dalton State lesson plan containsneziees to technology use and the candigate
assessed on the integration of technology into the instrucaog@ Demonstration of technology
proficienciess required of the candidate and assessment of the candidate's use of technology is
accomplishedising the Teacher Candidate Observation Instrument (TCOI) during field experiences
PES II, lll, and clinical practice IVThe candidate is algequired to integrate and use technology in the
Teaching Unit (PES IV)Assessment of the Teaching Unit ecamplished by using the Teaching Unit
Rubric.

7e. GEORGIA P-12 CURRICULUM

Candidates are prepared to implement the appropriate sections of any Georgia mandated
curriculum (e.g. Georgia Performance Standards, GPS, Quality Core Curriculum, QCC) in each
relevant content area.

In EDUC 3287, Curriculum and Assessment, early childhood candidates are taught to develop less
plans that include an alignment of the followiGgorgia Performance Standard for the lesson, the
element of the standard, the objectioethe lesson, the instructional task, and the assessment of stuc
learning.This process is further developed as candidates continue to receive instruction on Georgic
Performance Standards in all of their professional courses (Bléckg.| Candidats are assessed in
field experiences on their knowledge of and ability to implement the Georgia Performance Standart
Quiality Core CurriculumCandidates demonstrate implementation of the GPS / QCC in field
experiences in Blocks Il, Summer, Ill, and &lihical Practice) and are evaluated on their ability to
effectively implement and teach the Georgia Performance Standards.



Secondary education candidates will be required to take EDUC 3902, Curriculum and Assessment
where they will be taught to follovhé same lesson plan process and will be required to include the
appropriate content specific GPS or QCC in their methods courses as they learn to develop and de
lesson for the public school classrodbecondary candidates seeking certification iratteas of

biology, chemistry, English, history, and mathematics will receive instruction on specific content rel
Georgia Performance Standards in their content courses.

7f. PROFESSIONAL ETHICAL STANDARDS AND REQUIREMENTS FOR
CERTIFICATION AND EMPLOYMEN T

Candidates are provided with information about professional ethical standards, criminal backgroun
check, and clearance for certification and employment.

Professional Code of Ethics

Preprofessional candidates enrolled in EDUC 2110, Contemporary @tichCssues, are provided
with information about ethical standards and legal issues involving professional ethics.

When candidates in the early childhood education program begin their professional program, they .
receive information about the Geg Code of Ethics in Professional Seminar | and EDUC 3271,
Classroom Managemer8econdary education candidates will be instructed on Georgia Code of Ethi
in EDUC 3272, Classroom Management, Seminar, and Field Experience |. All candidates in all
prograns continue to receive additional information regarding Georgia Code of Ethics throughout tt
courses and field experiences.

Early childhood candidates enrolled in EDUC 4289, Professional Seminar IV, are again presented
the Georgia Code of EthicSecondary education candidates in all programs will receive additional
specific instruction in Georgia Code of Ethics while enrolled in EDUC 4953, Internship Seminar.

Secondary candidates are provided with knowledge of the rules and regulations fay adkgiargia
Educator Certificate as well as the ethical standards and regulatory requirements for certification ai
employment, including criminal background check, and clearance for certification and employment
the following courses:

EDUC 3272- Classoom Management Seminand Field Experience | (PES I)
EDUC 3273- Classroom Management Semiaaud Field Experience Il (PESII)
EDUC 3274 Classroom Management Seminar and Fieldegience Il (PESIII)
EDUC 4953 Internship SeminarClinical Practice (PE®V)

Certification
When candidates enroll in EDUC 4289, Professional Seminar IV, for early childhood and in EDUC

3953, Internship Seminar, for secondary candidates, they are provided with information about the
certification process and employment oppoittes.



Prior to program completion, candidates in all programs complete all certification papers with guida
from the certification of fi dkerSchaohod Educhtien hastsiant 6
annual Job Fair for candidatestolearb out i ndi vi dual school syst
opportunities.

In EDUC 3272, secondary education candidates receive orientation to the program and the require
to successfully complete tlsecondary teaching certification prograrhe genda of the orientation
meeting includes topics covering teaching certificate acquisition, Georgia Code of Ethics, and
requirements for employmer@andidates are required to present a criminal background check to the
unit upon entry into the program apdor to clinical practice

Background Check

Candidates are provided information regarding criminal background checks from the first pre
professional course they take (EDUC 2110 or EDUC 2130) and continue to receive information on
background checks throligut their professional programill candidates in all teacher preparation
programs at Dalton State College are required to get a criminal background check aGaundilyates
must have a current background check prior to beginning any field placenutintaad practice.

79. FIELD EXPERIENCES APPROPRIATE TO THE GRADE LEVEL AND FIELD OF
CERTIFICATION SOUGHT

Candidates for Early Childhood certification complete field experiences in gratte PR, and 4

5. Candidates for Middle Grades certification Iskamplete field experiences in gradé4and 6

8. Candidates for B2 certification shall complete field experiences in gradeKPk3, 45, 6-8, and
9-12. Candidates for certification in secondary fields complete field experiences in their fields of
certification in grade 8 and 912.

Candidates in the early childhood education program at Dalton State College complete field placen
in each of the three following ared@K-K, 1-3 and 45. Early childhood candidates seeking the ESOL
Endorsement anequired to complete the following field placemefk:2, 35, 68, and 912 in an
ESOL settingSecondary candidates desiring an ESOL Endorsement will be required to complete fi
placements in PR, 35, 6:8, and 912 in an ESOL setting in addition tiee required middle (8) and

high school(912) content placements.

The unit maintains a dat ab ahe databakegptovidesrindooriation ¢ a
regarding grade placements of candidates and school demographics.

Candidates are reqgeid to maintain a daily log of dates and times in/out of classrdbrasn d i d at €
also identify the school, grade level(s), and site supervising teacAérésite supervising teacher
initials the log.At the end of placement, the log is signed by ltkilding administratofThe daily log is
submitted to the School of Education office at the erehoh semester.



STANDARD 8: Alignment With PSC-Adopted Program Content Standards

Candidates in all programs demonstrate competence on the appromugsgspecific content
standards adopted by the Professional Standards CommiBs@anit has aligned courses offered in
the early childhood program, the early childhood program with ESOL endorsement, the secondary
chemistry, secondary mathematics, selary biology, secondary English, and secondary history
programs with the PSC Content Standards in the respective content areas.



